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FORMATION AND DEVELOPMENT OF INCLUSIVE EDUCATION IN
UKRAINE AND ABROAD

The global political, socio-cultural and economic changes in many countries
around the world of the second half of the XX™ century have led to increased
attention from the legal system to the problems of children with special needs, in
particular to their quality education. In view of this, it is worth studying the
experience of the formation and development of inclusive education in Ukraine and
abroad.

The purpose of the study is to highlight the stages of the formation and
development of inclusive education in Ukraine and abroad. General scientific
(historical-pedagogical analysis, generalization, retrospective, chronological),
historical-structural and comparative methods of scientific cognition have been
used.

Based on the analysis of scientific and pedagogical literature, the essence of
the concept of «inclusive education» has been determined. The main historical
stages of the formation and development of inclusive education abroad have been
described (the first stage: the beginning of the XVI™ — the middle of the XVIII"
century; the second stage: the middle of the XVIII™ — the beginning of the XX"
century; the third stage: 40s of the XX™ century — 90s of the XX" century, the
fourth stage: 1994 of the XX™ century — present).Domestic and foreign experience
of introduction of inclusive education in the educational process (England,
Denmark, Italy, the USA, Hungary, and Sweden) has been analyzed. The principles
of inclusive education that are documented in the Salamanca Statement on
Principles, Policy and Practice in Special Needs Education and a Framework for
Action have been described. Based on the analysis of the world experience of
implementation of inclusive education, the basic principles of inclusion that define
a new paradigm of educational relations have been described. Based on the
scientific achievements of domestic and foreign scholars, the benefits of inclusive
education for children with special educational needs have been identified. It has
been proved that the development of inclusive education directly depends on socio-
economic conditions, educational traditions and has certain specifics. It has been
determined that inclusive education now is an officially accepted area of special
education in 75% of countries.

Keywords: inclusive education, social inclusion, inclusive environment,
special educational needs, special education.
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Hoexncenko T. O. Cmanoenenua i po3eumox IHKIIO3UGHOI oceimu 6
Ykpaini ma 3a kopoonom. I'nobanvui nonimuyni, coyiokyibmypHi ma eKOHOMIuHI
3MIHU, W0 e6i0bysanucs 6 bOazamvox Kpainax ceimy 6 opyeiti noaosuni XX
CMONimms, 3YMOSUNU HOCUJIEHHA Y8acu 3aKOHOOascmea 00 npobnem oOimei 3
ocobaueumu nompebamu, 30Kkpema 00 OMPUMAHHA HUMU AKICHOL ocsimu. 3 02na0y
Ha ye OOYINbHUM € BUBUEHHS 00CBI0Y CMAHOBIEHHS [ pPO3BUMKY I[HKIIO3UBHOL
ocsimu 8 Yxpaini ma 3a KOpOOHOM.

Memow cmammi € 6ucgimnenHsi emani@ CMAHOBIEHH | PO3GUINKY
IHKI03UBHOI oceimu 8 YKpaini ma 3a KOpOOHOM. Bukopucmano 3a2anvHOHAYKOGI
(icmopuxo-nedazociynuii ananis, V3a2a1bHEeHHA, DpempocneKmueHul,
XPOHONO2IUHULL), ICMOPUKO-CMPYKMYPHULL 1 HOPIBHAIbHO-3ICMAGHULL  MemOoOU
HAYKOB020 NI3HAHHSL.

Ha ocnosi ananizy naykoeo-nedaco2iuHoi nimepamypu 6U3HAYEHO CYMb
noOHAmMMs «IHKII03U8HA oceimay. Oxapakmepu3zo8amno OCHOBHI ICMOPUYHI emanu
CMAHOBNIEHHA | PO36UMK) I[HKIIO3UGHOI 0C8IMU 3a KOPOOHOM (nepwuti eman:
nouamok XVI — cepeouna XVIII cm.,; opyeuii eman: cepeouna XVIII — novamox XX
cm.; mpemiu eman. 40 pp. XX cm. — 90 pp. XX cm., vemseepmuti eman: 1994 p. XX
cm. — menepiwnitl yac). IIpoananizosano GIMUU3HAHUL | 3AKOPOOHHUL O0CBIO
VIPOBAONCEHHS [HKIIO3UBHO20 HABYAHHA 6 OCB8ImHill npoyec (Auenis, /Jlauis,
Imanisa, CLIA, Yeopwuna, Lllseyis). Oxapakmepuzo8ano npunyuny iHKIO3UBHOL
ocsimu, wo 3agikcosani 8 Canamancokuil oexnapayii «Ilpo 3acaou, noarimuxy ma
npakmuywny OisnbHicms )y cghepi oceimu ocib 3 ocobaueumu nompebamuy. Ha
OCHO8I aHAli3y C8IMO0BO2O 00CBIOY BNPOBAONCEHHS ITHKIIOZUBHOI OCBIMU, OKPECIEHO
OCHOBHI NPUHYUNU [HKII03IL, WO 8U3HAUAIOMb HOBY NAPAOUSMY OCBIMHIX 8IOHOCUH.
Ipynmyiouucy na naykosux 3000ymKax 6iMUUSHAHUX | 3apyOidCHUX HAYKOBYIs,
BU3HAYEHO nepesacu IHKIIO3UBHO20 HABYAHHS O/ Oimell 3 0COOIUBUMU OC8IMHIMU
nompeoamu. Jloseoeno, wo po36UMOK IHKIIO3UBHOI oceimu Oe3nocepeoHbo
3ANeNCUMb 8I0 COYIANbHO-EKOHOMIUHUX YMO8, OCBIMHIX Mpaouyill i Mac nesHy
cneyugixky. Bushnaueno, wo 3apa3 iHKIIO3UBHA 0C8IMA € OQIYitHO NPULHAMUM
HanpsiMom 2any3i cneyianbhoi oceimu 6 75% Kpain ceimy.

Knrouosi cnoea: inkno3usHa oceima, cCOyianvbHA I[HKII03I5, IHKIIO3UBHE
cepedoguuye, 0cooausi 0c8imHui nompeou, cneyiaivbHa oceima.

Introduction. During the past decades numerous foreign scientific and
pedagogical studies were devoted to the search of effective strategies of practical
implementation of theoretical aspects of inclusion that contribute to achieving the
global goal of inclusive education — creating a humanistic inclusive society based
on inclusive culture. Now effective ways of the implementation of inclusive
education as one of the important stages of social development have been worked
out as a result of productive cooperation and scientific and practical activities of
native and foreign teachers.

Studies of many native and foreign scholars are devoted to the problem of
introducing inclusive education in the educational process of educational
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institutions. Thus, the issues of practical implementation of inclusive education are
covered in the works of such foreign teachers as A. Dens, J. Detraux, M. Doyle, P.
Ghesquiere, = M. Giangrego, B. Maes, G. Moors and others.

Scientific works of such native researchers as S. Avakiian, S. Aliokhina,
N. Ashytok, A. Vanian, L. Vyhotskyi, N. Hroznaia, N. Sihal, N. Semaho, A.
Fadina, E. Yarska-Smyrnova, etc. are of great interest.

At the same time, the problem of the formation and development of
inclusive education in Ukraine and abroad was not studied purposefully, which led
to this scientific search.

Aim and tasks. The purpose of the study is to highlight stages of the
formation and development of inclusive education in Ukraine and abroad.
Objectives: to analyze the historical periods of the formation of inclusive education
in the world; theoretically substantiate the development of inclusive education in
Ukraine and abroad.

Research methods. A set of methods used during the research included
general scientific methods (historical and pedagogical analysis, generalization,
retrospective, chronological), which became the basis for determining the degree
of the problem development; the historical and structuralmethod contributed to the
systematization of historical and pedagogical sources on the problem being
studied; the comparative method provided an opportunity to compare and contrast
scholars’ thoughts on the research problem.

Research results. Now the problem of implementing inclusive education for
children with special educational needs is topical in the Ukrainian education
system and abroad. In this regard, the appeal to foreign experience, studying it and
critical analysis, consideration of possibilities of the use taking into account the
specifics of the native context is now quite important for the Ukrainian education
system.

The term "inclusion" comes from the verb of French origin "include" and
literally means "contain, involve, cover, have in its composition" (Dictionary by
Merriam-Webster, 2021). Nowadays, this concept reflects the modern view of both
education and the place of man in society as a whole.

UNESCO defines inclusion as “the process of addressing and responding to
the diversity of needs of all learners through ensuring their participation in
learning, cultures and communities, and reducing exclusion from education and
from within education” (the Salamanca Statement on Principles, Policy and
Practice in Special Needs Education and a Framework for Action, 1994).

It should be noted that the introduction of inclusion is possible only in the
absence of any discrimination based on the principles of democratization. For
example, Peter Mittler, a professor at the University of Manchester, said:
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“Inclusive education is a step towards the ultimate goal of creating an inclusive
society that enables all children and adults, regardless of gender, age, race, ability,
presence or absence of the developmental disorder and HIV virus, to take an active
part in public life. Differences will be respected and valued in such a society
(Rossiyskie 1 zarubezhnyie issledovaniya v oblasti inklyuzivnogo obrazovaniya,
2012).

Now inclusion is one of the main ideas of modern education, which affects
the profound social and value changes of our society. Inclusion is based on the idea
of an involving society. This means that anyone (of another race, religion, culture,
a person with special needs) can be involved in social relations. It is important that
such involvement to promote the interests of all members of the society, the ability
to live independently and ensure the equality of their rights in all activities
(Mitchell, 2009).

It should be emphasized that the idea of inclusion has emerged as a result of
massive changes in the understanding of human rights, dignity and identity. The
change in attitudes towards people with special needs has been a significant
impetus for the implementation of inclusive education. Thus, the ideology of
inclusion (involving society) has been formed as a result of awareness of the value
of human diversity and differences between people (Rossiyskie 1 zarubezhnyie
issledovaniya v oblasti inklyuzivnogo obrazovaniya, 2012).

The generalization of researchers' views on the problem of inclusive
education shows that at different times it was quite topical for the society and it
was solved by various methods depending on the political system, economic
situation and ideology of the state. Thus, in the first years after the end of the Great
Patriotic War, when the population of Ukraine declined sharply, and the number of
people with special needs was quite high, they were perceived as full members of
the society, and "special" children were able to study with other children. At the
same time, there were no special instruments of state influence to create favorable
conditions for the education of people with special needs then (Yarskaya-
Smirnova, 2004).

Further state policy on the education of children with special educational
needs separately from others, the establishment of orphanages, isolated from the
society, specialized industries for the work of people with special needs formed
attitude to them as exiles in the mid-60's. During that period people with special
needs became a burden to the society and found themselves in difficult social and
economic conditions, as they were unable to participate in public life, support
themselves and their families and obtain a sufficient level of education (Yarskaya-
Smirnova, 2004).
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Integration processes of children with special educational needs in the
school education system of Ukraine began in the 90s of the last century. in 2001
the Ministry of Education and Science of Ukraine, the Institute of Special
Pedagogy of the Academy of Pedagogical Sciences of Ukraine and the All-
Ukrainian Foundation “Step by Step” introduced a scientific and pedagogical
experiment "Social adaptation and integration of children with psychophysical
developmental delays into society through organizing their education in secondary
schools", the purpose of which was to develop and implement a mechanism for the
integration of children with special educational needs in general secondary
education institutions and their early integration into the social environment taking
into account individual characteristics.

It should be noted that inclusive education in Ukraine has been supported by
the legislation since 2010. It happened when the Law of Ukraine "On General
Secondary Education" was amended, according to which general secondary
education institutions were given the right to create special and inclusive classes
for children with special educational needs. In October, 2010, the Ministry of
Education and Science of Ukraine approved the "Concept for the Development of
Inclusive Education" and "The Procedure for Organizing Inclusive Education in
Secondary Schools" in August, 2011. Now inclusive education is spreading in all
regions of Ukraine (Ashitok, 2015).

In addition, foreign researchers note that despite the positive attitude of most
teachers to the idea of implementing inclusive education for children with special
needs, one of the typical positions of teachers in relation to them is to proide
support in special education (Detraux, Dens, 1992).

It should be noted that the system of special education has a dominant role in
the process of inclusive education of children with special needs, because it is able
to ensure their social integration into the education system and society as a whole
(Detraux, Dens, 1992).

The historical and theoretical prerequisites for the formation and
development of inclusive education in many countries are radical transformations
in socio-cultural, political and economic spheres of society, which have led to a
gradual change in the ideology of society in relation to children with special
educational needs (from the right for life in society, isolation and segregation to
inclusion). Thus, the following stages have been identified in the process of the
formation and development of inclusive education abroad:

1) the beginning of the XVI" — middle of the XVIII™ century — complete
denial of the right to education of children with special needs (social and
pedagogical isolation and segregation);
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2) the middle of the XVIII"™ — beginning of the XX™ century — the germ of
the idea of inclusive education and the first attempts to implement it. This period is
the beginning of the transformation of attitude of the society towards children with
special educational needs and is characterized by the implementation of a new state
policy aimed at ensuring the possibility of teaching "special children" in regular
schools;

3) 40s of the XX" century — 90s of the XX" century is a period of
experimental research in the field of inclusive education characterized by the
strengthening of integration processes in education which were introduced by
progressive foreign teachers, representatives of public organizations and parents of
children with special educational needs. The problems of children in this category
were solved at the state level, the issues of the opportunity to study in general
education institutions, which in some countries (England, Wales, Scotland) were
regulated by the law "On Education", were of great importance;

4) since 1994 to date — the official approval of inclusive education, due to
the adoption by most countries of the Salamanca statement (1994) and the
introduction of this concept in the terminological pedagogical system, which
contributed to the improvement of national education systems in terms of
combining two traditionally polar systems (special and general) in inclusive
education (Sigal, 2013).

At the end of the XIX"™ century and at the beginning of the XX™ century the
formation of a special education system became important. As a result of all the
achievements in involving children with special needs in the general educational
process one of the important issues was the establishment of general secondary
education institutions and the expansion of classes for children with special
educational needs as well.

The popularization of the idea of inclusive education appeared in the 1990s
in the United States and European countries (Alumina, 2010). At that time
scholars’ articles covered the main problems of self-organization of parents of
"special children", social activity of adults with special needs and protection of
their rights and freedoms.

For the first time at the international level, the principles of inclusive
education were enshriined in the Salamanca Statement on Principles, Policy and
Practice in Special Needs Education and a Framework for Action, which stated
that:

— every child has the right to education and must be able to obtain and
maintain an acceptable level of knowledge;

— every child has unique features, interests, abilities and educational needs;
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— it 1s necessary to develop educational systems and implement educational
programs taking into account the wide variety of features and needs of every child;

— People with special educational needs must have access to education in
regular educational institutions, which must create appropriate conditions for them,
focused on meeting these needs of "special children";

— inclusive general secondary education is the most effective means of the
struggle against discriminatory views to create an inclusive society and provide
education for all without exception (the Salamanca Statement on Principles, Policy
and Practice in Special Needs Education and a Framework for Action, 1994).

In 2000 the World Forum on Education in Dakar proclaimed overcoming
problem of the exclusion of children with special needs from the educational
process and launched the Education for All movement (EFA), which was based on
the idea that every child must have the right to a high quality education. (World
Education Forum; Education for All: Meeting our Collective Commitments;
expanded commentary on the Dakar Framework for Action, 2000). This led to the
need to create a new environment in the education system that would allow
children with special needs to acquire knowledge. Such an environment had to be
inclusive: efficient, friendly, healthy and safe.

Subsequently, on December 13, 2006, the UN General Assembly adopted
the Convention on the Rights of Persons with Disabilities. Each of the articles of
the Convention aims to protect against discrimination and to involve people with
special needs in society (Rukovodstvo dlya Parlamentariev, 2007).

It should be emphasized that at the beginning of the XX" century special
educational centers were established in almost all developed countries. At first
there were mostly students with visual and hearing impairments, then the system of
special school education included children with other disabilities (alalia, autism,
cerebral palsy, behavioral and mental disorders, mental retardation), which
necessitated the creation of new profiles.

We are going to consider the world experience of implementing inclusive
education in more detail.

Thus, there has been a law called the "Act on the Education of Persons with
Disabilities" in the United States since 1990. It guarantees free education for
children with special needs in the public education system. Parents have the right
to demand a conclusion on their child's educational abilities from general
secondary education institutions, which provides a justification for the presence or
absence of developmental disorders (Alehina, 2010).

Inclusive education for children with special needs in Hungary has been
actively developing since the beginning of the XIX™ century. The country had

established a separate system of preschool educational institutions (for blind, deaf
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children, children with speech and mental disabilities) and schools for students
with physical and sensory disabilities by 1980 (Groznaya, 2011). Thus, in
Hungary, a common approach to the education of children with special educational
needs is based on the principle of equality.

As for Denmark, according to the pedagogical approach in Danish special
educational institutions, games and active participation of the child in the life of
the collective are considered to be the central link in child development, and
structured classes take a back seat. However, this approach has been widely
criticized for its "unambitiousness". We support the opinion of L. Vygotsky, who
believes that the child’s psychophysical development takes into account leading
activities and activities in the environment (Vyigotsky, 2001). That is why,
according to the scholar, it is inexpedient to completely ignore gaming activities.

The Italian legal system has supported inclusive education since 1971.
Currently 1n Italy the number of children with special educational needs who study
in general secondary education exceeds 90%. The early period of the realization of
inclusive education is called "wild integration" by Italians. The main goal was the
socialization and adaptation of children in the school community, so that each of
them felt as comfortable as possible. From the very beginning of the introduction
of inclusion in the educational process the first priority has always been the
acceptance and respect of differences as integral features of a person with special
needs (Avakyan, 2016).

It should be noted that the peculiarity of the Italian approach to the
implementation of inclusive education is the close interaction of general secondary
education institutions with health care organizations, where such specialists as
therapists, psychologists, social workers, nurses, speech therapists, functional and
physical therapists, etc. work (Giangrego, Doyle, 2012 ).

In 2003 the Department of Education of England presented a new program
of actions for children with special educational needs. Its goal was to help "special
children" realize their potential by increasing access to education, teaching and
learning standards, and creating partnerships between children, parents, and
teachers.

In 2004 the Ministry of Education developed the Every Child Matters
(ECM) document, which remains at the heart of English inclusive education
policy. This program aims to prevent and provide timely assistance to eliminate the
plight of children with special educational needs and allow each child to reach their
full potential. The main goal of the program is to struggle against "social exclusion
— the exclusion of man from society" (Groznaya, 2011).
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Most children with special needs in Sweden are involved in regular classes
where they get the necessary support (help in the classroom from a special teacher
or assistant and the use of special aids).

Children with hearing, vision, mental retardation and combined disorders get
educated in special schools which are differentiated by types of disorders. Children
with special educational needs have the opportunity to study there until the age of
21-23.

Now special schools in Sweden are resource centers to support children with
special educational needs who are involved in the classes of general secondary
education institutions. Special schools for children with mental retardation are
integrated into general secondary education institutions by placing inclusive
classes in a regular school (Vanyan, 2006).

Based on the world experience of implementing inclusive education, we can
outline the following basic principles of inclusion that define a new paradigm of
educational relations:

— the worth of the human person does not depend on his or her
achievements and abilities;

— everyone has the right to communicate;

— all people need each other;

— real education can be carried out only in the context of real relationships;

— all people need support and friendly relations with peers;

— diversity enhances all aspects of human life.

We agree with D. Mitchell who states that "the success of inclusive
education depends on whether it is considered as part of a system in which the
school is part of society" (Mitchell, 2009).

Discussion. It should be emphasized that the benefits of inclusive education
for children with special educational needs are quite significant for the following
reasons:

— children with special educational needs demonstrate a higher level of
social interaction with peers in an inclusive environment (if the teaching staff
purposefully supports their socialization) compared to other children in special
education institutions;

— social competence and communication skills of children with special
educational needs are improved in an inclusive environment. First of all, this is due
to the fact that children with special educational needs have more opportunities for
social interaction with their healthy peers who act as bearers of the model of social
and communicative competence that is inherent in this age;

— children with special educational needs have more intensive curricula in an
inclusive environment. Researchers claim that curricula for children with special
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educational needs in inclusive schools have a higher standard than in special
education institutions. Students of such schools spend more time on academic tasks
and get high results;

— social acceptance of children with special educational needs is improved
through education in small groups, which is a characteristic feature of inclusive
education. Children stop paying attention to the "peculiarity" of another student
when performing tasks in a small group. Gradually, classmates begin to realize that
they have much in common with children with special educational needs;

— children in inclusive classes have stronger friendships with their peers than
children in special education institutions.

Today, the process of implementing inclusive education for children with
special educational needs covers almost the whole world. According to world
statistics, inclusive education is an officially accepted area of special education in
75% of countries (Inklyuzivnoe obrazovanie: problemyi sovershenstvovaniya
obrazovatelnoy politiki i sistemy, 2008). Of course, the development of inclusive
education depends on the socio-economic conditions, educational traditions and
specifics of each country. In view of this, a family with a child with SEN should be
able to choose an educational trajectory: either a special educational institution or a
general secondary education institution (at the discretion of the parents).

Findings. Thus, inclusion is a dynamic process that has a positive effect on
the system of social relations. The development of ideas of inclusion strengthens
the moral health of society, and inclusive education is the result of the
development of ideas of humanism, based on the exceptional value of the human
person, its uniqueness, and the right to a dignified life, regardless of its own
characteristics. Based on the above, we can say that the practical implementation
of inclusive education is a large-scale and complex project, the strategic task of
which is to create an inclusive society in which the acceptance of the value of
inclusion is embodied in creating a set of conditions conducive to successful and
effective socialization, professional realization of each person with special needs in
all spheres of society.
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