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SCIENTIFIC APPROACHES TO THE DEVELOPMENT OF
LANGUAGE COMPETENCE OF STUDENTS IN THE PROCESS OF
FOREIGN LANGUAGE TRAINING

The basic approaches to the development of language competence of students in
the conditions of studying a foreign language, as well as the peculiarities of thinking
activities in the speech process, have been analysed and generalized. The psychological
essence of educational activity of students aimed at mastering a foreign language has
been considered. It was clarified that none of the approaches takes into account the spe-
cifics of real mental actions that a person performs in the process of generation and per-
ception of speech statement. Such actions represent an essential basis for language com-
petence, and their purposeful formation is an effective way of optimizing student learn-
ing in higher education environment.
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O.B. Hazumko
HAYKOBI IIJIXOIA 1O PO3BUTKY MOBHOI KOMIETEHTHOCTI
CTYJEHTIB Y MPOLECI HABYUAHHSA THO3EMHII MOBI

[poaHanizoBaHO i y3araJbHEHO OCHOBHI MiXOIH 10 PO3BUTKY MOBHOI KOMIIETe-
HTHOCTI CTYJICHTIB B YMOBaX BHBUYEHHS iHO3EMHOI MOBH, a TaKOK OCOOJIMBOCTI pO3yMO-
BUX JIill y mpo1ieci MOBJIeHHs. PO3IJIsiHyTa NCHXOJIOTiYHA CYTHICTh HABYAJIBHOI JisIIbHO-
CTi CTYIEHTIB, HalliJIeHAa Ha ONMAaHyBaHHS 1HO3eMHOI MOBU. AHaii3 iCHYIOUHX MiAXOIIB
IO PO3BUTKY MOBHOI KOMIIETEHTHOCTI CTY/IEHTIB IT0OKa3aB CYTHICHI BiIMiHHOCTi B pO3y-
MiHHI 3MICTy 1 CTPYKTYpH Mi3HaBaJbHUX 1 MPAKTHYHHUX Hil, COPSIMOBAHHX Ha OCBOEHHS
iH03eMHOT MOBH. ByIo BusiBIIEHO 110 yci miaxoan 00'eqHYyE Te, IO Hi B OAHOMY 3 HUX HE
BPaxoBYeThCs crienndika pealbHUX PO3yMOBHUX AiH, sKi 3[iMCHIOE JIIOAMHA B IIpoOLECi
MOPOJDKEHHS 1 CHPUHHSATTS MOBJICHHEBOTO BHUCJIOBIIOBAaHHA. Taki Iil ABISIOTE cO00IO
CYTHICHY OCHOBY MOBHOI KOMIIETEHTHOCTI, Ta iX minecrnpsMmoBane GopMyBaHHS - e(ek-
TUBHUH IIUIIX ONTUMI3allil HABYaHHS CTYJCHTIB B yMOBaxX HaBuaHHs y BH3.

Kniouosi crosa: MOBHa KOMIETCHTHICTh, CIIPHHHSATTS MOBJIEHHEBOTO BHCIIOBIIO-
BaHHS, ITTOPOJKEHHS MOBJIEHHEBOTO BHCIIOBIIOBAHHS, (POPMYBAaHHS PO3YMOBHUX iH,
IHITOMOBHE MOBJICHHEBE BUCIIOBITIOBAHHS.
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E.B. Hazumko
HAYYHBIE IOJIXOJIbI K PA3BUTHIO SI3IKOBOM KOMIIETEHTHOCTH
CTYJIEHTOB B IIPOIHECCE OBYYEHUS UHOCTPAHHOMY SI3BIKY

IIpoBeneH aHamu3 U 00OOLICHHE OCHOBHBIX IOJXOJOB K Pa3BUTHIO SI3BIKOBOM
KOMIIETCHTHOCTH CTYACHTOB B YCIIOBHSIX U3YUCHUS] HHOCTPAHHOTO SI3bIKA, & TAKXKE 0CO-
OCHHOCTEW MBICITUTENBHBIX JICHCTBHUIA B TIpoIlecce pedr. PaccMoTpeHa IcuXoJioruueckast
CYIIHOCTh Y4eOHOH IEATENFHOCTH CTYICHTOB, HAIICJICHHONH Ha OBJAJCHUE MHOCTPAH-
HBIM S3bIKOM. AHAJIM3 CYIIECTBYIOIINX MOJXOJI0B K Pa3BUTHIO S3BIKOBOU KOMITETCHTHO-
CTH CTYJICHTOB IMOKAa3aJ CYIIHOCTHBIC PA3IIMYUsl B TIOHNMAHHU COJICPKAHUSI U CTPYKTY-
pBl MO3HABATENBHBIX W MPAKTUYECKHX ACHCTBHI, HANMpaBICHHBIX HAa OCBOCHHE HHO-
CTPaHHOTO 53bIKa. BBIIO BBISIBICHO, YTO HU OJIMH M3 MOAXO/0B HE YUUTHIBAET creludu-
Ky peaJbHBbIX YMCTBEHHBIX JCHCTBHM, KOTOpPbIC YENOBEK BBIMOJHSAET B MPOIECCE BOC-
MPOM3BEICHUS U BOCHPHUATUS peud. Takue NeWCTBHA MPEICTABIIIOT COO0M CyIHOCT-
HYIO OCHOBY SI3BIKOBOM KOMIICTCHTHOCTH, M UX II€JICHAIPABICHHOS (HOPMHPOBAHHE SB-
nsiercst 3G (HEKTHBHBIM CIIOCOOOM ONTUMHU3AIMH O0YYCHHUS CTYJCHTOB B BBICIIUX y4eO-
HBIX 3aBEICHUAX.

Kniouesvle cnosa: s3bIK0Basi KOMIIETCHTHOCTD, BOCIIPUATHE PEYCBOTO BBHICKA3bIBa-
HHS, TIOPOXCHHE PEYEeBOr0 BBICKA3bIBaHMs, (POPMHPOBAHUS YMCTBEHHBIX CHCTBUIA,
HHOSI3BIYHOE PEUEBOE BHICKA3bIBAHHE.

Introduction. The problem of language competence is quite acute in the
context of modern processes of Euro-integration. Learning a foreign language
becomes essential for almost every specialist, scientist, and student in the con-
ditions of expanding the boundaries of the economic, educational and scientific
space. At the same time, it is necessary that the available methods of teaching a
foreign language meet the requirements of the trainees, show high efficiency,
and give the expected result as much as possible. Nowadays there are several
reasons why it is necessary to look for new ways to solve this problem. Firstly,
the curriculum in universities is limited to a certain number of hours allocated
for studying a foreign language. Of course, this number of hours is not enough
to learn a foreign language at an appropriate level. Secondly, traditional meth-
ods of teaching (theoretical and communicative approach) do not give high
results. Thirdly, when choosing methods and means of teaching, basic princi-
ples of the functioning of human memory and thinking are not taken into con-
sideration. Because of this, we have an inefficient formal approach to the teach-
ing of a foreign language and as a result the knowledge of students, that can not
provide the work of a psychological mechanism of perception and the genera-
tion of a foreign speech statement.

It is necessary to identify and systematically study the conditions for the
optimal application of psychological mechanisms in the context of the content
and structure of learning activities within the framework of university learning.
The task is to trace precisely which approaches in the teaching of a foreign lan-
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guage based on psychological regularities, are relied on the inseparable link
between language, speech and thinking.

In addition to that, it is important to disclose the psychological essence of
students' learning activities aimed at mastering a foreign language through the
analysis of theoretical and empirical approaches. A number of complex psycho-
logical mechanisms provides the implementation of speech activity at all phas-
es (levels) of its realization. These mechanisms have been and still are the sub-
ject of research by many psychologists and psycholinguists. Our task is to iden-
tify those approaches that can ensure an effective optimization of the learning
process of a foreign language in the conditions of higher education.

The aim of our study is to determine the correspondence of existing teach-
ing methods to the goals of developing the students' language competence in
mastering a foreign language in the conditions of university education.

Discussion. Language competence and speech activity are meaningfully
and functionally different elements of the internal substructure of speech expe-
rience, having independent functions in the process of verbal development of
the personality of the world. This kind of competence forms and formalizes
language and speech knowledge into a single system, and with the help of
speech activity, the formation and formulation of thought takes place, which in
general leads to the conceptualization of the world [1]. The concept of language
competence includes the ability of a student to perceive and produce meaning-
ful statements, to know and use the transformational rules of the language.
Analyzing the existing methods in the teaching of a foreign language, one can
distinguish the following approaches: 1) cognitive; 2) communicative; 3) inten-
sive training; 4) e-learning.

The cognitive approach is learning based on the assimilation of theoretical
rules, which are involuntarily transformed into practical actions when perform-
ing exercises. The teacher concentrates on the theory and the application of
grammatical rules beyond the real practice of communication. Students learn
the rules of grammar, but do not introduce knowledge into practice. Many stu-
dents have a barrier in the transition to free speech, which means that the mech-
anism of the speech generation is not developed.

The communicative approach, on the contrary, intensively develops the
process of speaking, immersing trainees in communicative situations. But at the
same time the students do not have a basic idea of the holistic system of the
studied language, distinguishing grammatical constructions in the speech flow
with great difficulty. As a result, students can speak but do not feel mistakes
because they have the mechanical knowledge gained through memorization of
speech clichés and active vocabulary without relying on basic knowledge of the
system of language and its regularities.
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Intensive training resorts to the use of mnemonic techniques. They are
based on frequent repetition and it is assumed that the frequent repetition of
phrases and words can lead to the involuntary mastery of the language without
understanding its rules and regularities. An example is the intensive methods of
studying the foreign language of Kitaigorodskaya G.A. [2]. This method em-
phasizes the importance of collective activity in teaching, the use of opportuni-
ties that are included in the team within the interaction of individuals, the inter-
action of the collective and the individual, in the patterns of the impact of col-
lective activity on the success of an individual. The method of activating of
Kitaygorodskaya G.A. includes the following basic methodological conditions
that ensure the effectiveness of the learning process: 1) various forms of collec-
tive interaction; 2) person-oriented communication; 3) role organization of the
educational process; 4) concentration in the organization of educational materi-
al and educational process; 5) multifunctionality of exercises (involves simulta-
neous and parallel mastery of language material and speech activity). In these
principles, the method of activation most clearly and fully reflects the concept
of intensive learning foreign languages.

In addition to intensive training, there are a number of techniques based
on involuntary mechanical memorization at the level of intervention in the sub-
conscious of the trainee (suggestopedia, 25th frame). Suggestopedia is peda-
gogical science with the use of peripheral perceptions. That is everything that
does not fall into the conscious focus, but perceived by peripheral vision, tactile
sensations, sound, smells, colour, etc. This information is perceived by the
brain and stored in the subconscious. Georgy Lozanov, the creator of the sci-
ence of pedagogy and its pedagogical application, believes that the hidden po-
tential of the brain of the students is mobilized in the new organization of
communication training. However, within impressive results it turned out that
knowledge obtained mechanically does not transfer to the new situations and is
not capable of the development. Moreover, there is a real danger of negative
influence on human health. An example of this is the groups of the first Loza-
nov's subjects [3].

The 25th frame technique is also effective for learning, memorizing, sug-
gesting ideas. This technique involves the effect of a certain hidden image in-
serted into the video frame between the frames, the student's consciousness and
subconsciousness. But the effect of the 25th frame on the human psychics has
not been studied finally and is considered rather risky.

One of the modern approaches is e-learning. This method is intended to
optimize the process of mastering the language through the use of technical
facilities. However, on the example of the Lingualeo training program, one can
see that the process is organized on the basis of the technical principles of the
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organization of training, does not reflect the essence of the language as a whole.
Undoubtedly, the material is presented in a gaming form with a bright interface;
it includes a lot of audio, video and text materials, but taking into consideration
all this variety there is no systematic representation of grammar. The actions of
the trainee are directed to mechanical memorization rather than entering into
the structure of semantic interrelations in the sentence.

All these approaches are come together considering the fact that none of
them takes into account the specifics of the real mental actions that a person
performs in the process of generating and perception of speech.

In contrast to the described approaches, the competence approach in
teaching a foreign language has included a psychological component in this
process. The most complete description of the psychological mechanisms of
speech activity is presented in studies within the tradition of the native school
of psycholinguistics (the school of Artemov V.A. — Zhinkin N.I. — Zim-
nyaya I.A.). In the works of Zhinkin N.I. and Zimnyaya I.A. it is presented a
holistic scientific concept of psychological mechanisms of speech activity. Ac-
cording to this concept, the main psychological mechanisms of speech activity
are: the mechanism of comprehension, the mnemonic organization of speech
activity (first of all, the mechanism of speech memory), as well as the mecha-
nism of predictive analysis and speech synthesis (the mechanism of speech
prediction or, what is the same as speech prediction) [4; 5].

Of course, the most important mechanism of speech activity is the mecha-
nism of comprehension. This mechanism provides a mental analysis of both the
content of the speech (in the first place), its structural organization, and linguis-
tic formalization. The mechanism of comprehension through the analytic and
synthetic activity of the cerebral cortex of the cerebral hemispheres is realized
on the basis of the use of all basic mental actions and operations (comparison,
correlation, generalization, classification, analysis and synthesis).

However, these studies with all their scientific depth give little to the prac-
titioner's methodology. An exception is the works by T.V. Sergeyeva [6; 7]
devoted to the involuntary memorization of language material based on the
principles of developing learning [8 — 10]. The background of the course was
based on the linguistic concept of the internal communication of the message
with a definite meaningful grammatical form of its expression in the language.
A special form of expression of this correlation in the English language is a
strictly fixed place of words in the structure of the English sentence and the
morpheme, the change of which correlates with the change in the meaning of
the statement. The highlighting of these links is carried out through linguistic
knowledge specific actions on syntagmatic and paradigmatic language analysis.

The effectiveness of such memorization depends on the breadth of mean-
ingful and content orientation in the educational material, which is required
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prior to the implementation of the appropriate system of cognitive actions. Such
an orientation creates an installation to hold the results of actions as necessary
conditions for the achievement of the ultimate goal and thereby determines the
actual mnemonic effect. The optimal conditions for the high efficiency of mate-
rial remembering are provided if the content of the general orienting semantic
problem is to identify the essence of the subject. This allows maximizing sys-
temacy and awareness of actions. Such a task ensures the continuous operation
of memory in the process of mastering the entire object and creates optimal
conditions for this work. In the process of deducing the essence of an object,
the development of the semantic level of students' activity occurs, which cre-
ates an installation to hold the results of the actions of the students as necessary
conditions for the achievement of the ultimate goal, throughout the work with
the subject, that is, provides the work of memory. Students' awareness of the
essence of an object creates an opportunity for them to build their own actions
independently and, consequently to understand the system of actions. From the
point of view of rational use of memory, learning is most effective at the unin-
tentionally memorizing of knowledge in the very process of their learning.
Conclusions. The analysis of existing approaches to the development of
language competence of students showed essential differences in understanding
the content and structure of cognitive and practical actions aimed at the master-
ing of a foreign language. The generalization has distinguished four main-
streams: 1) a cognitive approach, where it is assumed that theoretical rules are
involuntarily transformed into practical actions in the process of performing
exercises; 2) a communicative approach where it is assumed that simulation of
situations of real communication leads to the development of speech skills
without theoretical generalizations; 3) intensive training where it is assumed
that mnemonic techniques based on frequent repetition can lead to the involun-
tary mastering of a language without understanding its regularities; 4) e-
learning, where it is assumed that the statistical approach optimizes the master-
ing of the language, and the methods are subject to technical facilities. All these
approaches are come together considering the fact that none of them takes into
account the specifics of the real mental actions that a person performs in the
process of generating and perception of speech. Such actions are an essential
basis of language competence, and their purposeful formation is an effective
way of optimizing students' education in the conditions of university education.
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