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Relevance of the research. The relevance of scientific analysis of the
problem of adaptation of teachers in modern educational institutions during
the pandemic is high, timely and necessary in the issue of development and
application to this category of employees of special programs and
technologies of adaptation, which would take into account all modern
requirements and positive experience in the domestic and foreign field. This
necessitates a previous comprehensive study of the phenomenon and the
phenomena that cause it.

Aim of the study: to determine the features of psychological adaptation
of novice teachers, the factors of its formation, to develop recommendations
for the prevention of disadaptation of a young teacher.

Methods: theoretical methods: analysis, synthesis, systematization of
theoretical data; empirical methods: observation, interview, testing;
methods of mathematical and statistical data processing. In order to
determine the features of psychological adaptation of teachers the following
methods were used: questionnaire to assess the level of socio-psychological
adaptation of a secondary school teacher (M. Dmitriev); a technique to
assess professional disadaptation (M. Dmitriev); the method "Integral
satisfaction with work™ (A. Batarshev); test " Neuro-mental adaptation™ (1.
Gurvich).

Sample of the study: 60 teachers of secondary education institutions
the city of Kharkiv.

Results and conclusions. The idea of socio-psychological adaptation of
novice teachers has been deepened by clarifying the characteristics of
differently adapted teachers. The notion of socio-psychological adaptation
of teachers to professional activity has been expanded by comparing the
refined characteristics of teachers' adaptation with different work
experience. It was determined that the majority of teachers are divided into
those with a pronounced and low level of socio-psychological adaptation.
The factors of disadaptation of novice teachers have been established:
emotional excitement, feeling of fatigue, violation of the sleep-wake cycle
and decreased motivation for activity. The general tendency that is
connected with the fact that the worse the state of mental health of the
novice teacher, the worse is his adaptation to professional activity. It was
found that the majority of teachers are satisfied with the work (and
dissatisfied with its conditions), but among novice teachers, compared with
other groups of teachers by length of experience, the highest percentage of
dissatisfied teachers was revealed. A significant relationship between
psychophysiological professional disadaptation and socio-psychological
adaptation has been proved to be inverse and strong. The influence of socio-
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psychological factors on the manifestation of neuro-psychological
adaptation was proved. It is proved that the length of service affects the
socio-psychological and professional adaptation of teachers. A number of
methodological recommendations to ensure the success of adaptation of
novice teachers has been proposed.

Keywords: adaptation, socio-psychological adaptation, professional
adaptation, disadaptation , stress, beginning teachers, teachers with
experience.
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AxmyanvHicms __00cniodcents. AXTyaJbHICTh HAayKOBOTO —aHaji3y
npoOieMH afanTamii NeJaroriB y CydaCHUX HaBYAIBHUX 3aKJIaJax B Mepiof
MaHAeMil € BUCOKOIO, CBOEYACHOIO Ta HEOOXIHOK y MUTaHHI PO3POOKH Ta
3aCTOCYBaHHS JO IIi€l KaTeropii MpaliBHUKIB CHELiaJIbHUX TporpaM Ta
TEXHOJOTiH apmanTamii, siki O BpaxoByBaJM YyCi Cy4acHI BHUMOTU Ta
MO3UTHBHUHM JOCBiA Ha BITYM3HAHOMY Ta 3aKopAoHHOMYy mom. Lle
00yMOBITIO€ TIOTIepeTHE BceOidHe BUBUCHHS SBHINA Ta (PEHOMEHIB, SIKi HOTO
00YMOBIIOIOTB.

Mema _ docnidswcennsa: BU3HAYUTA OCOONHMBOCTI  IICHXOJOTidHOI
ajanTamii TeJaroriB-MoYaTKiBIiB, (akropn I CTAaHOBIEHHSA, PO3POOHUTH
pexoMeHaanii A mpodiTaKTHKY Je3aJanTallii MOJIOJ0To BUKIagaJa.

Memoodu: TeopeTHdHi METOM: aHalli3, y3arajJbHEHHs, CHCTEMAaTH3aLlis
TEOPETHYHHMX JaHHUX; EMIIIPUYHI METOAW: CIOCTEPEKEHHS, OIMTYBaHH,
TECTyBaHHs; METOAM MaTeMaTH4HOI 1 CTaTHCTHYHOI OOpOOKHM aaHuX. 3
METOI0 BHM3HAUEHHs OCOOJIMBOCTEH ICHXOJIOTIYHOI ajamnTalii IenaroriB
OyJIM 3aCTOCOBaHI HACTYITHI METOJAWKH: ONUTYBAJIBHHK JJISi OLIHKU PiBHS
COMIaNbHO-TICHXOJIOTIYHOT ~ aJamnTamii  BYMTENS  CEpeAHBOI  IIKOJHU
(M. ImutpieBa); MeToaWKa M OLIHKKA TpodeciiHol me3amanTarii
(M. ImutpieBa); Metommka «lHTerpampHa 3aI0BOJICHICTH IIpAIlCIOy
(A. batapmesa); Tect «HepBoBo-ticuxiuna aganraris» (1. Typsiq).

Bubipka docnidocennsn: 60 TemaroriB 3akialaiB CepeIHBOI OCBITH
M. XapKoBa.

Pesynomamu i eucnosxu. TlornuOneHo YsBIGHHS IPO COLIAIBHO-
NICUXOJIOTIUHY aJanTaiilo IeJaroriB-lo4aTKiBI[iB 3aBASKA YTOYHEHHIO
XapaKTEePUCTUKHU PI3HOAJIAaNTOBAHUX MenaroriB. PO3IIUPEHO YSBIECHHS MO
COLiaTbHO-TICUXOJIOTIYHY aJanTalliio MeAaroris 10 npogeciiHol AisIbHOCTI
yepe3 MOPIBHSHHS YTOYHCHHX XapaKTEPHCTUK ajamnTailii Meaaroris 3
pisHuM cTakeM poGoru. Busnaueno, o OimbIIOCTI CBOilf memarorn
MOIUISIOTECSA HA 0CI0 3 BHPOKEHHUM Ta 3 HU3BKAM DPIBHEM COI[albHO-
NICUXOJIOTIUHOI afanTanii. Becranosneni dakropu nesananranii neaaroris-
MTOYATKIBI[IB: €MOIIHI XBHIIIOBaHHS, BIAUYTTS YTOMH, TOPYIICHHS ITUKITY
«COH-HECIIaHHSA» Ta 3HIKEHHSA MOTHBauii 10 gisiubHOCTI. BimMiueHa
3arajbHa TEHJICHIIs, sKa MOB’s3aHAa 3 THUM, L0 YUM TIpIIUM € CTaH
NICUXIYHOTO 3/I0pOB’sl y IIeJarora-rio4aTKiBIs, THM Tipmie BiIOyBaeTbCs
Horo anmanrauis 10 npodeciiHoi misiapHOCTI. BeraHoBiIeHO, M0 OLTBIIICTD
MeJIaroTiB 3aJ0BOJICHI Tparero (Ta He 3aJ0BOJIeH] il yMoBaMu), ane cepen
[Ie1arOTiB-ITOYAaTKIBI[iB, B HOPIBHSIHHI 3 IHIIMMH TPyIaM{ MeJaroriB 3a
CTaXeM, BUSBIEHO HAHOUTBINMI BiICOTOK He3anoBoJeHHX. JloBemeHwmid
3HAUYIIMHA  B3AEMO3B'SI30K MK  TICHXO0(]i3i0NoriuHo0  mpodeciiiHoIo
JIe3aIaNTalli€l0 Ta COIIaJbHO-TICHXOJIOTIUYHOI aJalTalli€o, SKUH Mae
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3BOPOTHIH Ta CHJIBHMH Xapakrep. JloBeJEHWH BIUIMB COLiaNbHO-
NICUXOJIOTIYHNX YWUHHUKIB Ha BHUSAB HEPBOBO-TICUXIYHOI  aJamTarlii.
JloBenieHO, MO CTaXX TMpalli BIUIMBAE HAa COIAbHO-TICHUXOJIOTIUHY Ta
npodeciiiHy afanTaiilo neJaroris. 3anponoHOBAaHO HU3KY METOIO0JIOTIUHHIX
peKOMEHAaii Juisi 3a0e3MeueHHs — YCHINIHOCTI  aJanTamii  MOJOIHX
IeJaroriB.

Knrouoei cnoea: anmanraiiis, COIIaJbHO-TICHXOJIOTIYHA aJaIrTarlis,
mpodeciifHa amanTamig, Ae3amamnTaris, CTpec, IeNaroru-NMoYaTKiBIli,
MENArOT ! 31 CTAXEM.

Introduction. In modern conditions the issues of professional
adaptation of teachers in educational institutions become very
important. The influence of the results of the adaptation process on
the success of specialists in the profession becomes especially
important. This actualizes the problem of their adaptation in
educational institutions, search for new means of overcoming
disadaptive consequences, methods and technologies of successful
implementation of adaptation.

The scientific and methodological basis for the study of the
characteristics of the adaptation process was the work of B.
Ananyev, L. Grishanov, L. Egorova, O. Kokun, A. Moroz, A.
Nalchadzhan and others. Characteristics of professional adaptation
revealed in the works of O. Burmistrov, O. Gura, E. Klimov. The
issues of teachers' adaptation to professional activity were raised in
the studies of M. Grintsiv, L. Mitina, O. Moroz, V. Semichenko, O.
Solodukhova, N. Chaikina, O. Shevchenko and others.

It is worth noting that the special importance of adaptation of
novice teachers is poorly realized by the heads of institutions, when
even basic adaptation programs are not applied not only to young
professionals, but also to other categories of employees.

Therefore, the relevance of scientific analysis of the problem of
teachers' adaptation in modern educational institutions during the
pandemic is significant, timely and necessary in the issue of
developing and applying to this category of employees special
programs and technologies of adaptation, which would take into
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account all modern requirements and positive experience in the
domestic and foreign field.

The aim of the study is to determine the characteristics of
psychological adaptation of novice teachers, its formation factors, to
develop recommendations for the prevention of disadaptation of a
novice teacher.

Methods and sample of the study. The following methods
were used to solve the tasks: theoretical methods: analysis,
generalization, systematization of theoretical data; empirical
methods: observation, interview, testing; methods of mathematical
and statistical data processing.

In order to determine the features of psychological adaptation of
teachers the following methods were used: guestionnaire to assess
the level of socio-psychological adaptation of a secondary school
teacher (M. Dmitriev); a technique to assess professional
disadaptation (M. Dmitriev); the method "Integral satisfaction with
work" (A. Batarshev); test "Neuro-mental adaptation" (I. Gurvich).

The experimental part of the study was implemented on the
basis of general educational institutions in the city of Kharkiv. The
research covered 60 teachers.

Substantiation of the selection of the sample. Based on the
idea that the level of adaptation to professional activity depends on
the experience of pedagogical activity, it was decided not only to
study the characteristics of novice teachers' adaptation, but also to
compare teachers with different experience and to determine the
fundamental differences between novice teachers and teachers with
experience. For this purpose the sample of research subjects was
divided into four groups:

- group Ne 1 - novice teachers with experience of 0-5 years. (18
people);

- group Ne 2 - teachers with experience from 5 to 15 years (20
people),

- group Ne 3 - teachers with experience from 15 to 30 years (16
people),

- group Ne 4 - teachers with experience of 30 years and more (6

people).
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Results of the study. Adaptation is a prerequisite for social
activity, and an important factor that affects the adaptation process is
the conditions of life and activity. Professional adaptation acts as one
of the conditions of personal adaptability indicators, and is
characterized not only by adaptation, but also by entering into active
activity (Alexandrov D., 2014; Malinovich L., 2012).

According to G. Slesarev the profession has such characteristics
as a set of production social functions, certain content, nature of
work, level of payment, possibility of career progression.
Consequently, the phenomenon of profession includes not only the
degree of training but also a form of social recognition, means of
realization of professional knowledge and skills in specific working
conditions. On this basis, professional adaptation carries both
objective and subjective moments of activity, the degree of which is
largely determined by the extent to which the workplace of a person
corresponds to his/her socio-professional orientation (Malinovich L.,
2012).

Personal adaptation strategy depends to a large extent on the
system of values and attitudes, dispositional characteristics of a
personality. Personal dispositions are the dominant orientation of a
person's interests in a certain community, a certain environment
(according to V. Nemchev).

The result of the process of professional and pedagogical
adaptation can be considered as “professional-pedagogical
adaptability of a novice teacher", which is formed from the first year
of work of a teacher and is completed mainly after 3-5 years of work,
and is a state, which is characterized in professional-pedagogical
activity by full mastery of the profession, high level of skills,
creative performance of professional role, and in the sphere of
interpersonal relations - high sociometric status of the employee
(Chen Jian-Yong, Chia-Ching, 2019).

In the context of empirical study of the characteristics of
professional adaptation of teachers it was appropriate to study the
socio-psychological adaptation of the teacher and the factors that
cause it, the factors of professional disadaptation, the characteristics
of neuro-mental adaptation, as well as satisfaction with their own
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work. Therefore, a comprehensive empirical study of the problem
took place in several stages. Thus, at the | stage selection of a
psychodiagnostic methodical complex of research was carried out.
At the Il stage - definition of an experimental base of research.

At the 111 stage of the empirical study the research of the general
manifestation of socio-psychological adaptation of novice teachers to
professional activity was carried out (Fig. 1). It was discovered that
the largest population consists of teachers with a significant level of
socio-psychological adaptation, namely 44.4% of the researched
sample, indicating that a large number of novice teachers
successfully adapted to working conditions. 11% of the researched
showed a high level of socio-psychological adaptation, this allows us
to conclude in general that novice teachers can adapt to the working
conditions early in their teaching career. Contributing to a high level
of adaptation, in our opinion, can be a high level of academic
readiness, motivation, deep awareness of the choice of professional
path, imitation in the profession (Blagoy R., 2021; Elchaninova T.
M., 2012, 2018).
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Fig. 1 - Distribution of novice teachers by levels of socio-
psychological adaptation to professional activity (n = 18; %)

It should be noted that the number of teachers with a low level
of socio-psychological adaptation is 33% of the studied, which is a
significant part of the total number. This indicates that a large
number of novice teachers face problems in adaptation, with a large
number of factors that directly affect the overall level of socio-
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psychological adaptation, these factors can act as a team, students or
head of the institution, and the level of satisfaction with working
conditions, equipment and satisfaction with themselves as an
employee.

The fact that disadaptive factors have a great influence on the
novice teacher is indicated by the fact that from the total sample of
novices 11% have a high level of disadaptation. These data indicate
that the teacher at the initial stage encountered obstacles and
problems which had no solution and which worsened (suspended)
the general state of adaptation. In general terms we can talk about an
equal distribution (with a slight deviation towards a pronounced
level) among beginning teachers, with an emphasis on those who
have a significant level of socio-psychological adaptation and those
who have a low level.

&

? # — |

gh Significant Low Disadaptation

Fig. 2 - Representation of the levels of socio-psychological
adaptation of teachers depending on work experience in an
educational institution (n = 60;%)

Note: 1 - the group of teachers with work experience up to 5
years, 2 - the group with work experience of 5-15 years, group 3 -
15-30 years, group 4 - with work experience over 30 years

The distribution of teachers by level of experience (Fig. 2)
allowed to evaluate and analyze the level of socio-psychological
adaptation in each group, and further to compare these indicators.
Thus, it was found that the majority of teachers with work experience
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from 5 to 15 years showed a low level of adaptation to professional
activity (40%), indicating that even after 5 years of teaching in their
lives are factors that lead to disadaptation . 25% of teachers with 5 to
15 years of experience have a high level of adaptation and 30% of
teachers have a significant level, this indicates that under favorable
working conditions, the teacher will adapt quite successfully and stay
in this field of work, continuing to accumulate skills and abilities.
This indicates that after the first 5 years of experience, the teacher
already has the necessary tools to successfully overcome the
problems that can accompany professional development. But still the
majority of this group (40%) have problems with adaptation even
with this length of experience.

Among teachers working experience from 15 to 30 years, the
largest part has a significant level of adaptation (68.75% of teachers).
The percentage of teachers with a low level of adaptation falls
sharply, in contrast to teachers with up to 5 years of working
experience and teachers with 5 to 15 years of working experience,
and is 18.75%.

Among the teachers with more than 30 years of experience the
dominance of teachers with high and significant levels of adaptation
to professional activity (their representation in this group is 33.3%,
respectively) was determined. There is a strong tendency towards
increased disadaptation among this group of teachers, which can
probably be explained by the onset of professional burnout and
"anticipation™ of retirement accompanied by an emotional outburst. It
can be said that with so much experience, a teacher, on the contrary,
may encounter a whole range of factors, some of which may not be
among their colleagues with less working experience. The teaching
profession, like all other fields, is constantly undergoing change, and
the way a teacher worked at the beginning of his or her career and
what tasks the educational system set for him or her can be
dramatically different from the working conditions and factors that
are in place now.

Therefore, there is a tendency of both improvement of
adaptation indicators and increase of maladapted teachers under the
influence of work experience (Blahoy R., 2021).
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In the course of further analysis of the formation of adaptation
the factors that can cause disadaptation in different periods of
professional development of a teacher were identified (the list is
given on the basis of the questionnaire proposed by N. Dmitrieva).
According to N. Dmitrieva these factors include: attitude towards the
educational institution, relations between teachers, satisfaction with
working conditions, satisfaction with one's position in the team,
attitude towards work, attitude towards students, attitude towards
management and the team in general. The expressiveness of these
factors indicates the sources of disadaptation . Analyzing the factors
that affect adaptation in different periods of professional
development of a teacher it was decided to use the distribution into
three groups according to the level of negative attitude to the factor
that leads to disadaptation , each factor has three levels of influence,
the lower the score, the more expressive is the negative influence.
Thus, from 0 to 3 points - defined as a high level of influence, from 4
to 8 - medium, from 9 to 12 - low level of influence. In Fig. 3 only
the groups with a high level of influence, which were distributed by
their experience and were presented as a percentage of the total
number of teachers in their category of experience, because it reflects
the ratio of teachers with a high influence on the adaptation of each
factor from the total number of teachers with a certain category of

experience.
2
4 4 4
3
2 2
v I Vil I il I IX

Fig. 3 - Representation of factors that prove to be maladaptive at
different periods of a teacher's professional development (n = 60;%)

12 1
45 3

40

Il 1] v v
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Note: 1 - group of teachers with up to 5 years of experience, 2 -
group with 5-15 years of experience, 3 - 15-30 years, 4 - experience
more than 30 years; | - scale "Attitude towards educational
institution™, Il - scale "Relations between teachers", 11l - scale
"Satisfaction with working conditions™, IV - scale "Satisfaction with
their position in the team", V - scale "Attitude towards work", VII -
scale "Attitude towards students", VII - scale "Attitude towards the
management", VIII - scale "Attitude towards the collective", IX -
scale of insincerity.

Distribution of factors according to their degree of influence on
the adaptation of teachers to professional activity allows us to see
that in the group of up to 5 years of experience the influential factors
of disadaptation are satisfaction with working conditions and
attitude towards students. The attitude to the students can be
conditioned by the attitude of students to the teacher and their
behavior in general.

Reasons for dissatisfaction with working environment can be as
salary, lack of necessary tools to conduct classes, disruption of
vacation and sick leaves, and overall workload. These factors
indicate that novice teacher, after entering the profession, encounters
a large number of students and student groups and teams who have
varying levels of academic achievement in school and interest in
learning. Also of great importance is the status of the teacher that is
formed with the students. Students who respect the teacher are more
likely to be more interested in listening to the lesson, being
cooperative, and completing the teacher's assignments. It is worth
noting that the factors of attitude towards students and satisfaction
with working conditions are highly influential in all experience
groups, which indicates the absence or low level of relationship
between teaching experience and the maladaptive influence of these
factors on teachers. This can be explained by the fact that educators
with different years of teaching experience must constantly adapt to
the changes that occur throughout the years of student teaching and
to the changes associated with the emergence of new students, a new
generation that is different from the previous one. The low level of
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adaptability in all groups of experience, indicates factors related to
the specific nature of the work of the teacher. The need to process a
large amount of information throughout the school year, this includes
checking workbooks, preparing for new lessons, filling out lesson
journals and other documentation, the need to organize or conduct
school events, prepare students for Olympiads and other events.
Lowered attitude towards the team and the head at the beginning of a
teaching career is partly due to lack of experience in this area, and
the need to enter a new, often already formed team of teachers,
although it should be noted that these factors have many nuances and
can be a cause of disadaptation even for teachers with experience.
But with time and experience these factors either partially or
completely stop influencing the adaptation of the teacher.

Analysis of the results showed that the most favorable factors
for adaptation in the studied sample can be called the relationship
between teachers, satisfaction with their position in the team and
attitude towards the work at all stages of professional development.
A long working experience and constant improvement of the
teacher's skills increases his or her importance as a professional and
allows him or her to fully convey the necessary knowledge to the
students. In addition, with years of work in the team of teachers,
status and authority increase, relations between teachers become
more open, and the support and help of colleagues strengthens
professional relationships in the team.

The results of the group of teachers with 30 years of experience
attract attention, namely, that one-third of this group showed that
almost all of the studied factors become stressors and annoyances for
them. These interesting results require further empirical research.

So, it was determined that the most disharmonious at the
beginning of professional formation are the factors of satisfaction
with working conditions and attitude towards students, the first of
which does not lose its influence throughout the entire professional
path.

At stage IV of empirical research the level of
psychophysiological professional disadaptation of teachers was
analyzed. During the formation of a specialist there are certain
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dynamic changes that have both positive (for example: adaptation)
and negative features (such as disadaptation ). A number of factors
can trigger these dynamic changes, such as a change of workplace, a
transfer to another position, a change in training technology, a
change in needs, and the like. These influences may differ in
duration, intensity and strength. Disadaptation manifestations should
include: decreased productivity, interest, violation of discipline
(these are psychological manifestations), as well as deterioration of
health, mood, decreased activity, increased anxiety and fatigue (these
are physiological manifestations). In the context of studying the
chosen topic, it is appropriate to pay attention to the level of
psychophysiological professional disadaptation (PPD) already at the
first stages of the novice teacher and determine the features of its
manifestations (for example, given in the methodology of N.
Dmitrieva). The results of this diagnostics are presented in Fig. 4-5.

High Significant Moderate Low
Fig. 4 - Representation of the levels of psychophysiological
professional disadaptation of teachers depending on the length of
working experience in an educational institution (n = 60;%)
Note: 1 - group of teachers with up to 5 years of experience, 2 -
group with 5-15 years of experience, 3 - 15-30 years, 4 - more than
30 years of experience
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The data obtained suggest a significant predominance of low
(38.89%) and moderate (33.3%) levels of PPD among novice
teachers.

Teachers with 5 to 30 years of experience were more likely to
have a moderate level of PPD.

And teachers with 30+ years of experience evenly covered as
many as three levels, from low- to pronounced PPD.

We also note that the number of persons with a high level of
psychophysiological professional disadaptation with the acquisition
of experience, and, accordingly, a certain experience, decreases; but
with pronounced disadaptation, on the contrary, increases over time.
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Fig. 5 - Representation of manifestations of psychophysiological
professional disadaptation of teachers in different periods of
professional development of a teacher (n = 60;%)

Note: 1 - group of teachers with up to 5 years of experience, 2 -
group with 5-15 years of experience, 3 - 15-30 years, 4 - experience
more than 30 years; | - "Emotional Disturbance" scale, Il -
"Deterioration of Individual Mental Processes" scale, Il -
"Reduction in General Activity" scale, IV - "Feeling of Fatigue"
scale, V - "Somato-vegetative Disorders" scale, VI - " Sleep-Wake
Cycle Disorder" scale, VII - "Social Interaction Features" scale, VIII
- "Decreased Motivation to Activity" scale

During the analysis of the representation of manifestations of
psychophysiological professional disadaptation of teachers in
different periods of professional development of a teacher, it was
decided to use the distribution into three groups according to the
level of disadaptation impact, each factor has three levels of impact,
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the lower the score, the more expressive is the negative impact. Thus,
from O to 3 points - was considered as a high level of influence, from
4 t0 8 - medium, from 9 to 12 - low. Fig. 5 shows only the results of
respondents with a high level of individual demonstrations of
psychophysiological professional disadaptation of teachers.

So, novice teachers are dominated by such negative
manifestations as emotional excitement, feeling of fatigue, violation
of the sleep-wake cycle, reduced motivation for activity, which
indicates a large workload of novice teachers, and their state of
adaptation in the first years of work.

Over time, as the results of the group with 5-15 years of
experience show, the state on the factors of emotional excitement,
feeling of fatigue, sleep-wake cycle and decrease in motivation to
activity improves and leads to successful adaptation after 5 years of
teacher work on these factors, although sleep-wake cycle violation
still takes place in professional adaptation of the teacher. It should
also be noted that compared to novice teachers, teachers with 5 to 15
years of experience have a higher index in the factor of decrease in
total activity.

The group with 15 to 30 years of experience shows a decrease in
the negative manifestation of sleep-wake cycle disorder, features of
social interaction and a decrease in overall activity compared with
the previous two groups. Which indicates a further improvement in
adaptation to these factors in teachers after 15 years of work in
education. But the indicators of the feeling of fatigue and emotional
excitement increases compared to the previous groups.

In the group with 30 years or more of experience, we can see
low, compared to other groups, indicators of emotional excitement,
the sleep-wake cycle, features of social interaction and reduced
motivation for activity. High levels have indicators of deterioration
of individual mental processes, decreased general activity and
somato-vegetative disorders. Compared to other groups, these factors
indicate better professional adaptation than in other groups, but
unfavorable course of other processes in the mental state of the
teacher with 30 years of experience.
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In general, we note that such factors as emotional anxiety, sleep-
wake cycle disorder, peculiarities of social interaction and decrease
of motivation to activity show a tendency to decrease their influence
on teachers' adaptation, and such factors as deterioration of certain
mental processes, decrease of general activity, feeling of fatigue and
somato-vegetative disorders, on the contrary, with the experience
only gain their influence. The explanation for the first tendency is the
acquisition of professional competences, and for the second one -
deterioration of the general physical state of health (somato-
vegetative disorders) and reduction of endurance.

V stage - organization and carrying out the study of the state of
neuro-mental health of teachers. Identification of the level of neuro-
mental adaptation of teachers to professional activity was carried out
by establishing the level of mental health through the presence and
expressiveness of some psychiatric symptoms in the representatives
of the studied sample. The results of the researched can be arranged
on a multidimensional adaptation scale, the extreme categories of
which are absolute (ideal) neuro-mental health and probable morbid
neuro-mental state. An in-depth analysis of responses can help
elucidate the nature of deviations (socially or personally determined
factors). The results of the study of the neuro-mental adaptation of
teachers are presented in Fig. 6.
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Fig. 6 - Distribution of teachers by state of mental health (n =
60;%)
Note: 1 - group of teachers with up to 5 years of experience, 2 -
group with 5-15 years of experience, 3 - 15-30 years, 4 - experience
over 30 years; | - healthy, Il * - almost healthy with favorable
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prognostic signs; 11 * * * - almost healthy with unfavorable
prognostic signs, IV - mild form of deviation, V - obvious pathology.

The state of mental health of teachers and the absence or
presence of problems with it, is a characteristic that allows us to talk
about their socio-psychological adaptation from the side of their own
psychological personalities. For example, among the teachers with
up to 5 years of experience one teacher (5.55%) has obvious
pathology, which can be a weighty factor to understand the presence
of problems with psychophysiological level and the presence of a
high level of social and psychological disadaptation for this teacher.
It is worth noting that a significant impact which takes effect on the
mental health of teachers is social, political, economic and, very
relevant at this period of time, the epidemiological situation in
Ukraine. The need for many institutions to switch to distance
learning has led to a number of new working conditions and the
emergence of a large number of changes in the very process of
teaching students. The lack of contact of teachers as it is in the
educational institution and the same lack of contact as in the
classroom with students leads to a partial isolation of the teacher
from the usual and understandable process of learning in the
educational institution. Most often, among all suggested questions in
the group of examinees with up to 5 years of experience, the
following characteristics of conditions were chosen: 1) Insomnia,
sleep disturbance; 2) Rapid fatigue, feeling of tiredness; 3) Fears
about the possible development of serious illness; 4) Decreased, bad
or depressed mood; 5) Indifference to everything around. The fact
that these questions were most often chosen indicates unfavorable
factors for successful adaptation of sleep and fatigue, one of the root
causes of which could be quarantine conditions and the presence of
the epidemic in general. This is also very clearly indicated by
educators' fears about the development of a severe illness, which
COVID-19 disease might be and the further development and
complication of the disease. Indifference to everything around and a
lowered or depressed mood indicates that while being in a constant
state of stress a teacher spends a lot of energy to maintain her/his
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condition, and falls into a state of apathy to the constant news that
comes about the epidemiological situation and other unfavorable
news of the social sphere of life of a teacher, which have an impact
directly on him/her and his/her surroundings. Teachers with up to 5
years of experience and with a state of mental health in the category
"healthy" was 16.67%, among this category the following statements
about their mental health were most often selected: 1) Fears about
the possible development of serious illness; 2) Insomnia, sleep
disorders; 3) Mood changes without apparent reason.

The presence of the same statements in the groups with low and
high levels of mental health further draws attention to the
epidemiological factor that is added to the range of factors that
teachers encounter in the early stage of professional adaptation. In
each group with different teaching experience, similar statements
were selected among those who had the "healthy” and "nearly
healthy with favorable prognostic signs" categories. These were: 1)
Insomnia, sleep disorder; 2) Mood changes for no apparent reason;
3) Rapid fatigue, feeling of tiredness; 4) Fear of developing severe
illness.

Among the categories "Almost healthy with unfavorable
prognostic signs”, " Light form of deviations", "Obvious pathology",
the following statements were chosen most often: 1) Insomnia, sleep
disturbance; 2) Mood changes for no apparent reason; 3) Rapid
fatigability, feeling of tiredness; 4) Fear of being alone in a room or
on the street; 5) Lowered, bad or depressed mood; 6) Indifference to
everything around; 7) Fear of developing a serious illness.

Thus, during the study of neuro-mental adaptation of teachers to
professional activity by assessing the level of their mental health, the
following was found:

- there is a distribution of the sample according to the law of
normal distribution among all groups in terms of length of service;

- in all groups in terms of length of working experience the vast
majority have almost healthy teachers with unfavorable prognostic
signs;

- the state of the teacher's mental health, and through it the
neuro-mental adaptation to professional activity is influenced by
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social factors, in particular in Ukraine continues for a long time anti-
terrorist operation, worsening epidemiological situation, increased
morbidity and mortality, imposed preventive measures on
vaccination.

High Moderate Low
Fig. 7 - Representation of the levels of teachers' work
satisfaction depending on the length of experience in the educational
institution (n = 60;%)
Note: 1 - group of teachers with up to 5 years of experience, 2 -
group with 5-15 years of experience, 3 - 15-30 years, 4 - more than
30 years of experience

Among the teachers with up to 5 years of experience with a low
level is represented by 38.89% of teachers. Compared to the groups
of 5-15 years of experience (20%); 15-30 years of experience
(37.5%); 30+ years of experience (16.67%), beginning teachers show
the lowest level of job satisfaction. Work dissatisfaction is
manifested in disinterest in the processes taking place in the school,
unsatisfactory working conditions, team, leadership and students.
Then with a small difference follow teachers with 15 to 30 years of
experience, indicating the presence of factors that affect not only
novice teachers. Among teachers with a high level of work
satisfaction, we can identify teachers with 30 years of experience
(83.33%), which is an indicator of improvement in the situation with
work satisfaction. A high level of satisfaction may be a manifestation
of an even and coherent work process for teachers with a long
experience, with their professionalism and extensive experience in
the work team of pedagogical institutions.
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At the 4th stage of the empirical research the profiles of
differently adapted novice teachers were compared. At this stage of
the analysis and interpretation of the empirical data obtained, first of
all, the specifics of the relationship between the level of socio-
psychological adaptability and the factors that affect the adaptation
of novice teachers were identified. Conducting an analysis of the
factors that affect teacher adaptation it was decided to use the
distribution into three groups according to the level of influence of
the factor that leads to disadaptation, each factor has only three levels
of influence, the lower the score, the more expressive is the
influence. Thus, from 0 to 3 points - high level of influence, from 4
to 8 - medium, from 9 to 12 - low. Fig. 8 shows only the results of
respondents with a strongly pronounced influence, which were
distributed according to a certain level of socio-psychological
adaptation and were presented as a percentage of the total number of
novice teachers. Already by the logic of the diagnostic methodology
it is clear that the studied factors cause the formation of a low level
of adaptation and disadaptation. The most influential were such
factors as attitude to the educational institution, satisfaction with
working conditions, and attitude towards students. A low indicator of
attitude toward students reflects the presence of problems among
novice teachers with finding contact with students, perhaps with the
ability to gain authority and the ability to manage the class and
students.

35

20

=5

L
1=
L
20 4
15
M LM 1] 1] M L] 1] M M
10
A L L L L
5 4
o HA HA H HA HA HA HAL HA HA
R T T T T T
1 1] m [\" W Vi Wil

AUl X

Fig. 8 - Representation of factors influencing the adaptation of
novice teachers (n = 18;%)
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Note: H (high) - high level of adaptation, A (average) - average,
L (low) - low, D (disadaptation) - disadapted; | - scale "Attitude
towards educational institution”, Il - scale "Relationship between
teachers", 111 - scale "Satisfaction with working conditions”, 1V -
scale "Satisfaction with own position in the team", V - scale
"Attitude towards work", VII - scale "Attitude towards students", VII
- scale "Attitude towards the management", VIII - scale "Attitude
towards the collective", IX - scale of insincerity.

The presence of these problems may be a consequence of lack
of experience or a low level of necessary knowledge in psychology
and educational theory. The presence of a low level of satisfaction
with working conditions suggests that a novice teacher getting into a
new place of work and having a certain idea about the conditions of
this work may, in the absence of previous experience in this area, be
disadapted.

Also, these teachers were found to have insufficient sincerity
when answering questions, which may be due to high anxiety, low
self-esteem, which in turn influenced other results.

It was found that only one disadaptive factor manifested itself in
the group of novice teachers with an average level of disadaptation is
- dissatisfaction with working conditions.

Table 1
Characteristics of manifestation of psychophysiological
professional disadaptation ( PFPD) among novice teachers with
different levels of socio-psychological adaptation (SPA) (n = 18)

PFPD High Moderate Low
SPA
High X X -0.200
Moderate X 0.500 -0.800
Low 1.000 1.000 X

When  identifying  the  manifestation  features  of
psychophysiological professional disadaptation among novice
teachers with different levels of socio-psychological adaptation, the
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following results were obtained. No results were obtained for some
scales due to the absence of novice teachers with appropriate levels
for both indicators. Such scales were marked with (X).

The low level of socio-psychological adaptation and the high
level of psychophysiological professional disadaptation among
novice teachers has a direct correlation. Disadaptation is of great
importance and influence on the novice teacher and has the following
manifestations: anxiety, bad mood, apathy, violation of social
interaction, etc.

The low level of socio-psychological adaptation and the average
level of psychophysiological professional disadaptation among
novice teachers has a direct correlation. Which indicates that the
presence of even an average level of disadaptation can have a direct
adverse effect on the socio-psychological adaptation.

The average level of socio-psychological adaptation and the
average level of psychophysiological professional disadaptation
among novice teachers has a direct and significant correlation. This
complements the preliminary results and indicates a pronounced
effect of disadaptation on the level of socio-psychological
adaptation.

The average level of socio-psychological adaptation and the low
level of psychophysiological professional disadaptation among
novice teachers has an inverse and noticeable correlation.

The high level of socio-psychological adaptation and the low
level of psychophysiological professional disadaptation among
novice teachers has an inverse and weak correlation. Which indicates
an insignificant effect of disadaptation on novice teachers with a high
level of socio-psychological adaptation.

In determining the manifestations of psychophysiological
professional disadaptation among novice teachers, a distribution of
three levels of influence of each of the factors was used, with a
maximum score of 12. Thus, from 0 to 3 is significant, from 4 to 8 -
average, from 9 to 12 - insignificant influence or its complete
absence. Taking this into account, the data was described only for
teachers with a significant influence, which were allocated to the
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appropriate groups according to the level of socio-psychological
adaptation (Fig. 9).
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Fig. 9 - Representation of manifestations of psychophysiological
professional disadaptation of novice teachers (n = 18;%)
Note: H (high) - high level of adaptation, A (average) - average,
L (low) - low, D (disadaptation) - disadapted; | - "Emotional
Disturbance" scale, Il - "Deterioration of Individual Mental
Processes" scale, 111 - "Reduction in General Activity" scale, IV -
"Feeling of Fatigue" scale, V - "Somato-vegetative Disorders" scale,
VI - " Sleep-Wake Cycle Disorder" scale, VII - "Social Interaction
Features" scale, VIII - "Decreased Motivation to Activity" scale

Among novice teachers with disadaptation the most influential
factors are emotional disturbances, feelings of fatigue, violation of
the sleep-wake cycle, and decreased motivation for activity. The
indicators of deterioration of individual mental processes, somato-
vegetative disorders and features of social interaction are not as
distinctly influential, but compared to other groups of novice
teachers they have the highest score, so these factors are also notable
for the disadapted teachers. By pointing out the high scores of all
beginning teachers with disadaptation, we can talk about the possible
presence of problems with adaptation in professional terms, and the
need to pay increased attention to teachers with disadaptation.

Novice teachers with a low level of socio-psychological
adaptation, among the mental manifestations have unfavorable
indicators in the form of decreased motivation to work, disorders of
the sleep-wake cycle, feelings of fatigue and emotional disturbances.
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Novice teachers with an average level of socio-psychological
adaptation also have high indicators of emotional disturbance,
disorders of the sleep-wake cycle, as compared to the previous
groups.

The next step was to study the state of mental health of novice
teachers (Fig. 10).
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Fig. 10 - Distribution of novice teachers by state of mental
health (n = 18;%)
Note: H (high) - high level of adaptation, A (average) - average,
L (low) - low, D (disadaptation) - disadapted; | - healthy, 11* - almost
healthy with favorable prognostic signs; 111** - almost healthy with
unfavorable prognostic signs, 1V - light form of deviation, V -
obvious pathology.

Among novice teachers with disadaptation 5.56% of those
studied have obvious mental state disorders (pathology) and the same
number of light form of deviations, which indicates very unfavorable
results of mental state and the presence of a wide sector of
disadaptive factors that lead to the impossibility of successful socio-
psychological and professional adaptation. Unfortunately, the
formalism with which medical preventive examinations take place in
our time and the absence in general of professional selection on
medical indicators lead to the fact that "teachers” with various forms
of mental disorders continue to come in education, which has a very
negative impact on the mental health of pupils and students
(especially in preschool and primary classes).
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Novice teachers with low levels of adaptation mostly have a
light form of mental state disorder (22.22%). 11.11% of the sample is
almost healthy with unfavorable prognostic signs. This indicates a
possible correlation between the low adaptation level and the light
form of mental health disorders.

Among the group of novice teachers with an intermediate level
of adaptation there is a distribution into almost healthy with
favorable prognostic signs (22.22%), almost healthy with
unfavorable prognostic signs (16.67%), and healthy (5.56%).

All of studied novice teachers, which were attributed to the
group with a high level of socio-psychological adaptation, turned out
to be mentally healthy.

Consequently, there is a general trend, which is related to the
fact that the worse the state of mental health of the novice teacher,
the worse is his or her adaptation to professional activity (or longer,
or the quality of adaptation suffers).

The next step was to study the work satisfaction of novice
teachers (Table 2).

The high level of socio-psychological adaptation and the
average level of work satisfaction among novice teachers has an
inverse and noticeable correlation. The presence of favorable
working conditions for a novice teacher leads to his or her rapid and
comprehensive deepening into the sphere of the occupation. His or
her attitude towards work has a significant influence on whether or
not a novice teacher decides to work in this field in the future. The
work environment at the first workplace also plays an important role
in a novice teacher's adaptation.

The average level of socio-psychological adaptation and the
high level of work satisfaction among novice teachers has a direct
and noticeable correlation. Taking into account the previous scale,
we can talk about the same high correlation between the average
indicator of one and the high indicator of another.

The average level of socio-psychological adaptation and the
average level of work satisfaction among novice teachers has a direct
and significant correlation.
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The average level of socio-psychological adaptation and low
level of work satisfaction among novice teachers has a direct and
prominent correlation. This can be interpreted as the fact that a
novice teacher may have an average level of socio-psychological
adaptation, which is provided by other factors, but in the presence of
long-term dissatisfaction with work, a deterioration of adaptation in
the future is possible.

The low level of socio-psychological adaptation and low level
of work satisfaction among novice teachers has a direct and
noticeable correlation.

Further we shall establish the measure of correlation of such
indicators as socio-psychological adaptation of novice teachers with
psychophysiological professional disadaptation and work satisfaction
using Spearman's rank correlation coefficient (Table 3).

The correlation analysis allowed us to establish a statistically
significant relationship between the level of psychophysiological
professional disadaptation and socio-psychological adaptation, which
has an inverse and strong character. That is, the lower the level of
psychophysiological professional disadaptation, the higher becomes
the level of socio-psychological adaptation.

Table 3
Results of correlation analysis of socio-psychological
adaptation (SPA) with psychophysiological professional
disadaptation (PFPD) and job satisfaction among novice teachers

Job satisfaction High Moderate Low
SPA
High X - X
0.500
Moderate 0.500 0.500 0.500
Low X X 0.579
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According to State Statistics Service, staff turnover in education
in Ukraine in 2014 was 13.5%. Among the reasons that lead to staff
turnover among novice teachers, the main one is disadaptation.

Considering the identified level of adaptation of novice
teachers, there is a need to explore and implement new approaches to
their entry into the profession. As a first step on our part, we consider
it appropriate to provide the following recommendations to novice
teachers:

- Improving their professional skills and abilities;

- a conscious attitude towards the choice of the path in their
professional career, to pay attention when hiring to whether the
requirements and skills coincide with the institution in which the
teacher wants to start his/her teaching career;

- to monitor one's psychological state at the beginning of one's
work as a teacher, and to assess objectively one's state for the
probability of the appearance of disadaptation processes which with
time can deepen and contribute to the deterioration of one's
psychological state and, if necessary, to turn to a specialist

- to listen to and analyze the advice of more experienced
colleagues, not to avoid opportunities to join cooperation with
colleagues and hold discussions with them; if necessary and if
possible, to seek advice or help from colleagues in dealing with work
issues;

- if possible, to take part in extracurricular activities, courses,
etc., which enhance the level of professionalism of the teacher, and
contribute to his/her professional adaptation.

To summarize the improvement of the system to combat
professional disadaptation and increase the level of socio-
psychological adaptation of novice teachers in Ukraine favorable
areas can be defined as the following:

- improving the social and professional status of teachers and
the prestige of the teaching profession (reviewing state policy
regarding teacher status, improving the system of remuneration,
supplementing  social protection measures, forming and
disseminating a positive image of teachers in the media, improving
working conditions);
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- introduction of a support system (school internship and
probationary year, supportive supervision, material incentives that
will encourage teachers to grow professionally, social benefits);

- introduction of a system that should support teachers before
formal employment (provision of necessary information, use of web
resources);

- adopting the best international practices of professional
pedagogical adaptation, especially those used in eastern schools (e.g.,
the Japanese approach);

- developing among novice teachers a conscious and mature
desire to improve their pedagogical skills both at the beginning and
throughout their teaching career.

Conclusions and prospects for further research. The results
obtained allowed us to draw the following conclusions.

1. Professional adaptation of the teacher is determined by
his/her readiness for professional activity, the ability to perform tasks
and functions on the basis of mastered professional knowledge, skills
and abilities, professional qualities, as well as motivation to carry out
effective work activity.

2. During the empirical study of the characteristics of adaptation
of novice teachers to professional activity it was determined that
most of them are divided into teachers with a significant and low
level of socio-psychological adaptation. The most influential on the
formation of adaptation were such factors as attitude to the
educational institution, satisfaction with working conditions and
attitude towards students.

3. The characterization and comparison of the profiles of
differently adapted beginner teachers was specified. It was found that
novice teachers with a significant level of socio-psychological
adaptation are characterized by such psychophysiological disadaptive
factors as emotional anxiety and violation of the sleep-wake cycle.
Novice teachers with a low level of socio-psychological adaptation
demonstrated a wider range of psychophysiological disadaptive
factors, among which are dominating emotional anxiety, feeling of
fatigue, violation of the sleep-wake cycle and decreased motivation
to work. For novice teachers with significant disadaptation is
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characterized by a moderate impact of all psychophysiological
disadaptive factors. Statistically proved significant relationship
between psychophysiological professional disadaptation and socio-
psychological adaptation, which has an inverse and strong character.

We also compared novice teachers by state of mental health,
which showed a direct correlation between the level of adaptation
and this factor. Therefore, we consider it appropriate to introduce
measures to maintain mental health of future teachers already during
teacher training.

Comparison of novice teachers with different levels of
adaptation according to the manifestation of work satisfaction also
confirmed a direct relationship between these mental phenomena.

4. To understand the differences in the process of professional
adaptation, a comparative analysis of novice teachers and teachers
with experience was made, based on which the following was
determined.

It was found that teachers with 15 years of experience and more
become the most adapted. The fact of increasing the phenomenon of
disadaptation among teachers with 30 years of experience and more
was determined to be interesting and requires further study.

Among the disadaptation factors for all of the teachers studied
we have detected dissatisfaction with working conditions and
attitudes towards students. The latter requires urgent psychological
correction, because it dominates in all age groups.

It has been proved that with age the negative influence of
psychophysiological factors on psychological adaptation to
professional activity mostly decreases. Thus, novice teachers have a
significantly higher level of emotional anxiety, decreased motivation
for activity and a feeling of fatigue, compared to their experienced
colleagues. Let us also note that the number of persons with a high
level of psychophysiological professional disadaptation decreases
with the acquisition of experience and, accordingly, a certain
experience; but the number of persons with a pronounced
disadaptation, on the contrary, increases with time.

Our study revealed an increase in work satisfaction depending
on the length of experience of a teacher.
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Based on the analysis of the results of the study a number of
methodological recommendations for the formation of professional
adaptation of novice teachers have been developed.

The prospects for further development of the topic are to study
the impact of forms of professional training on the formation of
professional adaptation of teachers and to improve the
methodological aspects of this process; to analyze and determine the
conditions of effectiveness of the formation of professional
adaptation of teachers.
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