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HUMANITARIZATION OF EDUCATION TO COPE WITH ALIENATION

O. Razumenko, post-doctorate student, Department of Philosophy,
H.S. Skovoroda Kharkiv National Pedagogical University

The paper deals with such concepts as “educational space”, “cultural-and-educational
space”, and humanization of the educational process. The focus is on the phenomenon of
alienation. It is shown that alienation is an essential phenomenon in human life. Attention is also
drawn to the issue of alienation in the modern mass society. The emphasis is made on alienation in
the educational space, where the human freedom of time, space and themselves according to their
own values is subject to alienation. It is demonstrated that the imposed procedures strictly regulate
children’s life regardless of their internal needs, settings, resources or deficits.

Key words: humanization, educational space, alienation, mass culture, personality, daily
life activities.

The idea of shaping the cultural-and-educational space as a condition for
teaching and educating individuals is objectively determined. The rigid monotony has
been replaced by the ideas of humanization, competency approach, personality
oriented approach, differentiation and integration of studies, the freedom of choosing
the educational content and forms, as well as the designs of educational
establishments. It is to be noted that currently education is increasingly often
understood as a complicated cultural process, as a personality oriented activity. It is
considered that the system of education comprises conditions for personal growth and
cultural self-development.

New school objectives, various educational institutions, curricula, course-
books, sociocultural processes, related to humanization, humanitarization, the
deployment of the information space are also the factors to be taken into account
when selecting the ways of organizing the space. At the same time, it appears that the
cultural-and-educational space cannot be clearly and accurately described, since it is
objectively highly uncertain: it should be a priori excessive and multi-optional, which
ensures free development and, consequently, implementation of genuinely humanistic

education. It should be mentioned that the cultural-and-educational space, as the
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aggregate of the values and patterns for successful life problem solving, serves a
source for personal development. This is a dedicated organized sociocultural and
pedagogical space, which promotes the development and self-development of each
involved individual; this is the system of conditions for the personal and creative
children’s and teachers’ development, i.¢. all subjects of the educational process. This
Is the environment for developing and educating a personality.

Therefore, humanization is a key element of the new pedagogical thinking,
which confirms poly-subject essence of education, whereas the core content of the
education is personal development. This means a change in objectives set to the
modern teacher. He or she used to pass down knowledge to students, but
humanization requires the fulfilment of a different task — to encourage the child’s
development in all possible ways. Humanization requires changes in the relations
between the teacher and the student — the establishment of cooperation. This
reorientation entails changes in the methods and techniques in the educational
process.

It is important that the ideal model of pedagogical relations is based on the
unity of education, training and development built on the integrity and commonality.
It is a single chain of developing interaction between teachers and students, based on
the principles of mutual respect, interaction, willingness and ability to trust each
other. However, it is to be re-emphasized that the ideal model of pedagogical
relations ought to be practically applied in educational activities. At the same time, it
should be noticed that the modern educational system rather camouflages the existing
inequality, which is a means to equalize the positions. In addition, the impact of the
individual environment is very significant at a school age. The individual
environment clearly shows such development factor as subject’s own and active
choice of personally significant elements of the environment. The individual activity
style is dominated not by its internal conditions, which only ensure individual
peculiarity of activities and their regulation, but by the orientation on compliance
with external requirements. The individual style of subject’s activity is a way to learn

creatively, transform the environment, perform activities and become aware of the
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Self, as well as to shape an egocentric and aggressive personality. Student’s
personality forms and develops most intensively as striving for meeting the
requirements of activities and environment.

That is the reason why humanization of pedagogical relations, shifting foci
from the controlling to the enlightening function in the system of education,
providing school children more freedom of action are preconditions to cope with
aggression at school.

Thus, teachers are set the objective to fill the cultural-and-educational space with
the content, which could prevent mental and moral depletion during the social crisis.

While educating, the phenomenon to be always kept in mind is alienation in
the broadest sense. The focus is to be on the alienation in the educational space,
where alienation applies to the freedom of disposing personal time, space and
themselves in compliance with personal values. The imposed mode rigidly regulates
child’s life regardless of their internal needs, settings, resources or deficits.

The problem of alienation is not new, but in the educational space at its current
level of development it is deepening, which is caused by the growing controversy
between humanistic bases of education and their technological realization rather than
by different social changes in the society.

Alienation is inherent in the internal human nature, because it always aspires to
freedom and autonomy. However, if the society loses control of this process, it may
reach such destructive scale that the threat of the social catastrophe will emerge. Even
today’s level of alienation, felt in the contemporary information society, has been
called “anthropological crisis” by philosophers.

The search for overcoming the destructive degree of alienation between people,
generations, alienation of a person from his or her Self is currently topical. The
phenomenon of alienation is also an important pedagogical problem, since it
complicates child’s socialization, weakens pedagogical influence, and what is more,
it creates serious difficulties for the person, as he or she feels isolated from others,
lonely, does not cope with the acquisition of positive social experience, cannot realize

his or her personal potential.
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The problem of alienation phenomenon was first raised in the ancient
philosophy by Aristotle and Plato. Attempts of building a clearer theory were made in
the works of J.-G. Fichte, G. Hegel, L. Feuerbach and K. Marx.

The issue of alienation was studied by the representatives of the German
sociology (M. Weber, E. Durkheim, R. Merton), Frankfurt school (E. Fromm),
existentialists (M. Heidegger, A. Camus, J.-P. Sartre, K. Jaspers).

The research into the phenomenon of alienation in the information society
started in the second half of the 20™ century. It was related to the release of papers by
D. Bell, M. Castells, I. Masuda, A. Touraine, O. Toffler and others.

The models of social communication in the mass society always provide for a
more or less rigid dichotomy of ¢élite and masses, citizens and bureaucracy,
technocracy and civil society (G.Mosca, V.Pareto, G.Simmel, M. Weber,
K. Mannheim, T. Veblen, W. Sombart, A. Giddens, M. Paretti, J.K. Galbraith,
C.J.Mills, L. Mumford, M. Parkinson, G. Dilbert).

For the purpose of this study it was useful to involve the ideas of ionstitutional
school in the western sociology (D. Mill, T. Veblen, E. Durkheim, M. Duverger,
L. Dumont, J. Mills, P. Bourdieu, P.Berger, P.Drucker, P.Sorokin, J. Rawl,
T. Luckmann, P. Koslowski, G. Butler).

In the Ukrainian philosophy the research into the phenomenon of alienation
and the ways of its elimination was done by such scholars as V. G. Tabachkovsky,
A.K. Bychko, 1I.V.Bychko, V.V.Lyakh, A.N.Yermolenko, K.Yu.Raida,
V.V. Kizim, L.T. Levchuk and many others.

The term of alienation has been traditionally used in philosophical thinking,
starting from the ancient times, but it had different meanings. For instance, Aristotle
used this term to characterize the condition of “exclusion from the human
community” and “ownership transfer”; in the Christian medieval theology, in
particular, Origen described the image of a person, who was “alienated from God”,
whereas various mystical schools understood alienation as liberation from earthly
chains and a precondition for acquiring the supernatural “truth” and “pure

knowledge”.
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More emphasis on the problem of alienation and its effects was put by the
German classical philosophy, namely, by G. Hegal and L. Feuerbach. Despite all
differences in their interpretations, they had a common view on the analysis of
alienation as a subjective process, nearly independent from material conditions.

L. Feuerbach considered religion to be the key reason for the subject-sensual
alienation of the person’s essence (“religious alienation” ruins person’s essence). He
saw alienation effects in psychological conditions — feeling of dependence, fear etc.
Hegel was the first in the world philosophy to mention that the alienation is based on
the alienated active person’s essence.

The phenomenon of alienation plays an important part in the mass society,
where it becomes a fundamental feature. Self-awareness of an alienated personality
was brightly and shrewdly depicted in the novels and stories by J.-P. Sartre,
A. Camus, A. Huxley, in the philosophical literature alienation in the modern society
was described by K. Jaspers, E. Fromm, H. Marcuse, J. Baudrillard etc. For example,
when considering the phenomenon of alienation, the focus is on macrosocial
processes: alienation of the very person’s activity, which leaves the person depleted
and exhausted; alienation from working conditions and labour results; alienation from
social institutes and social regulations.

The meaninglessness and alienation of labour resulted in striving for absolute
laziness. The person hates labour because he or she feels enslaved and deceived. The
loss of individual’s control over the society is greatly influenced by the exaggerated
mass society bureaucratic administration. The “bureaucratic method could be defined
as a method, under which: a) people are treated as things; b) things are judged
quantitatively rather than qualitatively, because it facilitates and reduces the costs of
management and control” [3, p. 207].

Thus, over-developed bureaucracy is a significant element in the mechanism of
personal freedom alienation in favour of the whole social system. However, the
crucial impact on this process, which makes it decisive and irreversible, has a much

finer, more powerful and durable mechanism of the person’s link to the whole global
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socioeconomic system, capable of neutralizing the very personal awareness of the
alienation level.

Society has always considerably controlled an individual via a system of
various social relations. Nonetheless, in the 20" century postindustrial society “the
mechanism linking the individual to the society, changed, and the public control are
currently in new the needs, developed by the society” [1, p. 272]. These new needs
are to a high extent the result of the socio-technological development, they are not
built on the personality interests, but are perceived as their own. It is probable that
this situation became possible due to the natural individual needs lagging behind the
productive ability of the mass society mega-industry, and also due to the highly
efficient public strategy used by the society. These strategies were well analyzed by
the postmodernist researchers, including J. Baudrillard, J. Deleauze and P.-
F. Guattari.

With the above in mind, it may be affirmed that in the postindustrial mass
society a large part of the human freedom and self-being is alienated to anonymous
economic and administrative structures. There is total mass manipulation to increase
production and consumption. A person becomes also alienated from being fully self-
aware, since this awareness is lost and dissolved in the stream of simulacra and
mythology, duplicated and multiplied by advertising and mass media. All these lead
to the dissolution of a personality in the masses, the growth of spiritual emptiness and
depersonalization. It is also to be noted that the increasing alienation is an immanent
property of the mass society, and it can be overcome only by the personal awareness
of the status quo, and their own conscious efforts.

Considering the fact that the modern postindustrial mass society is being
transformed into the knowledge society, it becomes interesting how to the
phenomenon of alienation is implemented. What is exactly alienated in the area of
education? For instance it may be noted that alienation involves person’s freedom to
use their time, space and themselves according to their own values. Recently schools

have frequently faced the problem of child’s alienation from education. The imposed
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rigid mode of operations regulates child’s life regardless of his or her internal needs,
settings, resources or deficits.

Education as a social phenomenon and a social institute is controversial in its
nature. The scope of controversies is impressive — these are controversies between the
natural means of world view, attitude and cultural form of the training content, the
controversy in the forms of communication, which became well-established over
years and those offered by the teacher, the controversy in self-assessment and the
assessment by others, between generations, autonomy and dependence etc. Provided
no effective solutions to the controversies are found by the educational system, the
school loses its meaning and sense and entails child’s alienation. Aspirations of the
educational system representatives to keep the child within the framework of the
relations, without changing the environment to reach compliance, leads to the
interpretation of the educational process as an alien one [4, p.43].

Thus, a teacher may intentionally educate children only continuously
cooperating with them, with their environment, their wish and readiness to act

together with the teacher.
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I'YMAHITAPU3ALIA OCBITHBOT'O IMTPOLECY AK ITOAOJTAHHSA BIJTUYKEHHA
O. Pazymenko

B crarTi po3rnsaaloTeCs Taki MOHATTS SK «OCBITHIM MPOCTip», «KYJIBTYPHO-OCBITHIH MpOCTipy,
rymasizanis ocBiTHeoro mponecy. OcoOnmBa yBara mpuniisierscsi ¢peHomey Biauyxkenns. llokaszano, mo
BiTUy’)KEHHS € CYTHICHHM SIBHIIEM JIIOJICBKOTO JKUTTS. 3BEPHYTO yBary Ha TIpoOJIeMy BIIUYKCHHS B
CYy4acHOMY MAacOBOMY CYCIHJIbCTBi. AKIIEHTOBaHO yBary Ha BiJUy)KEHHI B OCBITHBOMY IIPOCTODi, J€
MiAJIAETBCS BiAUYKEHHIO CBOOOJA JIIOJMHM PO3MOPSAXKATHCSA YacOM,IPOCTOPOM, COOOIO BiNOBIAHO 0
BIacHUX IiHHOCTed. [loka3aHO, 1O BCTAHOBJICHWH 330BHI PEXHM KOPCTKO PETJIAMEHTYE, PETYIIOE
KUTTEISUTBHICTh JUTHHY HE3AJISKHO BiJl HOTO BHYTPINIHIX MOTPeO, YCTAHOBOK, pecypciB abo JaedinuTis.

Knwuoei cnoea. rymanizauis, OCBITHIH HpOCTIp, BiIUyKEHHs, MacoBa KyJIbTypa, OCOOHCTICTB,
JKUTTEISIIBHICTD.
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I'YMAHUTAPU3ALINSA OBPA30OBATEJIBHOI'O ITPOIIECCA KAK IMTPEOJOJIEHUE OTUYXXIEHW A
O. Pazymenko

B crathe paccMaTpuBarOTCS Takue MOHATHS KaK «00pa30BaTEIILHOE MPOCTPAHCTBOY», «KYIbTYPHO-
o0Opa3oBaTelbHOE TPOCTPAHCTBOY», TyMaHHM3alms oOpazoBaTenpHOr0 mpomecca. Ocoboe BHHMaHWE
yaensiercsi (EeHOMEHY OTYyXKAeHus. [loka3aHo, 4YTO OTYYXJCHHUE SIBISETCS CYINIHOCTHBIM SIBICHHEM
YeNIoBeUeCKON ku3Hu. (OOpalieHO BHUMaHUE Ha MPOOJIEMY OTYYXKJCHHS B COBPEMCHHOM MacCOBOM
oOmiecTBe. AKIEHTUPOBAHO BHHMAaHHUE Ha OTUYYXJICHUM B OOpa30BaTENbHOM IPOCTPAHCTBE, TJC
MOJIBEPTraeTcsl OTYYKICHUIO CBOOONA 4YelOBEKa paclopsDKaThbCs BpPEMEHEM, IPOCTPAHCTBOM, co00il B
COOTBETCTBHHM C COOCTBEHHBIMHU IIEHHOCTSMHU. [loKa3aHO, YTO YCTAHOBJICHHBIH CHApPYKU PEXKHM KECTKO
pEriIaMeHTHPYET, PErYIHPYET )KU3HEICATEIEHOCTh peOCHKA HE3aBUCUMO OT €r0 BHYTPEHHUX MOTPEOHOCTEH,
YCTaHOBOK, PECYPCOB MU IC(DUITUTOB.

Knwouesvie cnosa: rymanuzanys, o0pa3oBaTelIbHOE MPOCTPAHCTBO, OTUYKACHHE, MaccoBas
KYJbTYpa, JINYHOCTh, JKU3HEACITCIBHOCTD.



