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Introductory word
“Knock, and it shall be opened unto You”

The idea of founding the journal «Astraea» is based on
modern  requirements, such as  establishing
interdisciplinary links in education and science among
scholars of different specialties and nationalities:
philologists, educators, psychologists, philosophers,
sociologists. These links are to become the
accomplishments of the world discourse. When
developing the concept of the journal, the editorial
board worked out the format that would be comfortable
for world reader. Today the electronic form is
undoubtedly the most convenient one for quick access
and  distribution.  Blistering  development  of
interdisciplinary connections facilitates the lives of the
XXIst century scholars. Looking for the name for the
journal, the editorial board reflected on the fact that
eternal and ancient archetypes are still powerful in
people’s consciousness. As we know, the ancient Greek
goddess Astraea, the astral daughter of Zeus and
Themis, ruled in the happy time of the Golden Age,
which is known as the happiest period in human history.
We suggest creating a modern golden age and a happy
time in education and science on the pages of our
journal, making present-day scientific interpretations
the golden lines of the XXIst century. Reflecting on the
language of the journal, the editorial board decided on
English, which is explained by interethnic dialogue.
However, in our opinion, it is very important to use
other languages of different nationalities. For this
purpose, we suggest that the authors of the articles in
the English version optionally add versions in the
national languages (Ukrainian, Chinese, French,
Spanish, German), because all languages have the right
to exist. Apart from scientific articles the journal also
offers the section “Modern Fiction”.

Yours sincerely, Editors
Ivan Prokopenko, Yuriy Boychuk, Svitlana Kryvoruchko,
Ilona Kostikova.
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ABSTRACT
This study assumes that the use of language games in the classrooms, especially at

the primary level, impacts the learning process of pupils positively and makes the
learning of a foreign language fun-filled and enjoyable. Games provide ample scope
for interaction between pupils and teachers in Iraqi experience.

Games help to get rid of the monotony of learning topics in a foreign language like
vocabulary and grammar, particularly in the primary section. Games can be used
for a number of purposes. They initiate communication among pupils. They require
the pupils to understand and follow the instructions of the teacher and to react to
them verbally or in action. Games involve interaction between pupils and teachers.
Both teachers and pupils can initiate talk and respond in turns. Oral
communication is considered to be a weak area for learners of English as a foreign
language (EFL). In order to develop communications skills, there is a need to
provide opportunities to pupils to communicate and interact with each other. While
pupils are engaged in play, they use language without being conscious or worried
about committing errors. Hence, they get plenty of opportunity for using language
in real life situations. The rules and process of the game is their chief concern and
language use and learning become incidental.

This study aims to investigate the impact of language games on English language
acquisition. The assumption is that pupils benefit due to games and enjoy foreign
language learning instead of taking it as a dull, meaningless activity. They are fully
engaged in the game and consequently, fully involved in the process of language

© Al-Karawi Muqdad, 2020


mailto:muqdad_master1980@yahoo.com
https://orcid.org/0000-0003-4484-2464

A
=%

AL-KARAWI Muqdad

ASTRAEA

learning actively. Different games are offered in the paper. Pupils playing games
perform far better. Moreover, they enjoy language learning and prefer continue use
of games. Planning, devising, selecting appropriate games are challenging for
teachers. Pupils certainly benefit from the games, they enjoy the classes and show
interests.

Games encourage pupils to interact meaningfully. There is greater freedom in the
games class. The relationship between teachers and pupils is closer in the games
class. Pupils in the games class are actively involved in learning. They use the target
language meaningfully. They support each other during the games, they do not
totally depend upon teachers but learn to support each other and work
independently. There is more interaction between pupils and between teacher and
pupils in the games class.

Key words: language game, English, classroom, lesson, primary school, Iraqi
experience

AHOTAIIIA

BukopucraHHAa MOBHHUX irop Ha ypokax aHIJIiMchbKOI MOBHU B Ipaky
Y nmocitiKeHHI ocMucIeHe KOHIIENTyaJlbHe BUKOPHUCTAaHHS MOBHHUX irop Ha 3aHSATTI
aHTJIINCHKOI0O MOBOIO, OCOOJIMBO B IOYATKOBIH IIIKOJII, II[0 IO3UTHBHO BILJIMBAE€ Ha
IIpoIlec HaBUaHHSA YYHIB Ta pOOUTH Il BUBUEHHS I[iIKaBUM Ta IPUEMHUM. ITpu 1at0Th
IIUPOKI MOKJIUBOCTI JIJIsI B3a€EMO/Iil MK YUHSIMH Ta BUHUTEJISIMH, IIPO IO CBITUUTH
JTOCBIJT IXHbOTO BUKOPHUCTaHHS B Ipaky.
Irpu pmomomaramTh MO30yTHCA MOHOTOHHOCTI BHUBYEHHS Oyab-AKOol TeM 3
AHIJIIKCHPKOI MOBH, AK JIEKCHMYHOrO, TaK 1 rpaMaTUYHOr0 MaTepiayy, 0COOJIMBO B
MOJIOAIINX KJjacax. ITpu MOKHA BUKODPHCTOBYBATU JIJIs Pi3HUX IIijieli. BoHuU
CIIPUAIOTH CIIVIKYBAaHHIO YUHIB. ITpH JoIoMaramTh YYHAM PO3yMITH Ta BUKOHYBaTU
3aBJaHHA BUHMTEJIA, pearyBaTH Ha HHX YCHO abo uyepe3 iHIIYy misybHICTh. Irpu
mepe0avaloTh IHTEPAKTUBHY B3a€EMO/III0 YYHIB Ta BUMTesiB. I BumTesi, i y4Hi
MOXKYTh 1HIIIIOBaTH KOMYHIKaIlilo, PO3MOBY, BIIIOBiZaTH 1O uYep3i. YcCHe
CITIJIKYBaHHSI TPAAUIIIMHO BBa)KA€TbCA CJIAOKUM MICIIEM YUYHIB, fKi BHBYAIOTh
aHIJIINCBbKY fAK iHO3eMHY. J[[JI1 pPO3BUTKY HABUUYOK CIIUIKYBaHHSA HeEOOXiTHO
3a0e31eUnTH YUYHAM MOKJIMBOCTI CIJIKYBAaTHCS Ta B3aEMOMIATH OJHE 3 OJHUM 3a
JlorioMoroo rpu. Iloku ydHi 3axo0IlJIEHI I'POI0, BOHU BUKOPHUCTOBYIOTh aHTJIIUCHKY
MOBY CIIOHTaHHO, He TypOYyIOUHCh TPO BJIACHI HNOMWJIKH. TaKUM YHHOM, BOHU
OTPUMYIOTh 0OaraTo MOKJIMBOCTEH )1 BUKODHCTAHHs aHIJVIIACHPKOI MOBH B
peabHUX KUTTEBUX cUTyallifaX. IIpaBuia Ta mpoliec I'pd € OCHOBHUM 3aBJaHHAM
IIPY BUKOPHCTAHHI I'PH, KOPUCTYBAaHHS MOBOIO y HAaBUaHHI CTA€ CHOHTAHHUM.
MeTo10 OCTI/IKEHHA € JOCTIAUTU BIUIMB MOBHUX irop. IlpumyiieHHsa mosisrae B
TOMY, IIO IIKOJISAPI OTPUMYIOTh KOPHCTh 3aBAAKH IirpaM 1 HaCOJIOXKYIOThCA
BUBYEHHSM aHIJIIMCHhKOI MOBH, a He CIIPUUMAIOTh HaBUaHHS SIK HY/HY, 0€3rJTy3ay
JSJTBHICTD. YUHI ITOBHICTIO 3aXOILTIOIOTHCA T'POIO 1, OT?KE, aKTUBHO BKJIIOUAIOTHCS B
Ipollec BUBYEHHS MOBU. Y POOOTI IPOIMOHYIOThCA Pi3HI irpu. YuHi, siKi rpaioTh B
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irpu, HaBUYalOTbCcs HabaraTo Kpaie. buibllle TOro, BOHU HACOJOMKYIOTHCA
BUBUEHHSIM MOBHU 1 3aBXK/JIW BUCJOBJIOIOTh OaKaHHA BHUKOPUCTOBYBATU IrpH.
[TnanyBaHHs, po3poOka, BUOIp BIANOBIAHUX IrOp € CKJIAJAHUM 3aBJIAHHAM IS
BUMTEsA. Y4YHi, 0e3yMOBHO, OTPUMYIOTh 3aJIOBOJIEHHS BiJi irop, BOHHU
HACOJIOPKYIOThCSI YPOKAMU Ta MPOSBJISAIOTH BJIACHI iHTEpecH.

Irpu cmoHykaloTh YUYHIB 0 3MICTOBHOI B3aeMojii. Y Kjaci, B SKOMY
BUKOPHUCTOBYIOThCA irpu, Oijibliie cBOOOM. BiflTHOCMHM MiXK BUUTEISIMU Ta YIHAMU
Oispllie MIUpi. YUHI aKTUBHO OepyTh ydacTh y HaBYaHHI. BOHU IijecrpsiMoBaHO
BUKOPHUCTOBYIOTh QHIJIIMICbKY MOBY. BOHU HiITPUMYIOTH OZIHE OJHOTO IIiJT Yac I'PH,
BUSBJISIIOTH CAMOCTIMHICTh, HE3AJIEXKHICTD Bijl BUMTEJIS IIPU peaslisallii rpy, BYaThCs
MiITPUMYBaTH OJlHE OJHOTO Ta IIPAI[IOBaTH CaMOCTIHO. Y Tipoleci rpu
CIIoCTepiraeTbcsi Oiibllle B3a€MOIl MK CaMHUMHU YYHAMH 1 MiK BUHUTEJIEM Ta
YUHSMU.

KirouoBi cjioBa: MOBHA I'pa, aHIJINCbKa MOBA, KJjac, YPOK, ITOYAaTKOBA IIKOJA,
ipakchbKH 1OCBif.

INTRODUCTION
Background of the Study.
The overall aim of education is to develop in students various life skills and give
them knowledge that will make them responsible, independent and worthy citizens.
The educational process begins at home. Children handle toys, help their parents,
watch and listen to elders and through these incidents they acquire a certain degree
of skills and gain some knowledge. Thus, it can be said that some learning takes
place. This learning is neither intended nor deliberate. It happens naturally and
unconsciously. This is called incidental learning. Children are not even aware that
they are learning something. Hence, it does not create any burden on their minds. It
is natural, wishful and part of living. Hence, it is enjoyable, satisfying and often fun-
filled. Children in the age-group 5 to 12 years are very active, curious and thirsty for
knowledge. They have tremendous grasping power. Every activity, every incident is
a learning opportunity for small children. If this fact is taken as a base, one can
create numerous deliberate learning opportunities for them. The reason for
planning and providing opportunities is that incidental learning is not within
control. Children are likely to acquire undesirable skills and acquire incorrect,
incomplete knowledge which may be harmful to them.
Just as children learn from life situations, they learn from games and activities.
Various social skills are inculcated through games. Learning through games is
stress-free, unconscious, incidental, fun-filled and enjoyable. When children come
together and play together, there is mental and physical involvement on their part.
More important is their social involvement which demands interaction and
communication. Communication takes place through language. Language is a
medium for socialization. At the same time, the process of socialization creates an
environment for language acquisition. Language is a social behaviour. So, it can be
10
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concluded that language can be acquired through games. The first language or
mother tongue is mostly learnt incidentally through games and other activities that
children are engaged in. The researcher thought that if similar language learning
situations based on games are created for second language (SL), second language
learning can be made stress-free, enjoyable, incidental, fun filled and engaging for
children at the primary level.
English as an international language has now been accepted by almost all nations
across the world, including the most adamant ones. The language is well established
as a language of business, commerce and trade and those who wish to thrive in the
global competition are compelled to accept it whether they like it or not. No doubt
the teaching of English as a foreign language has led to a great deal of academic
research and discussion (Scott, & Ytrberg, 2001; Brewster, Ellis, & Girard, 2004). In
order to ensure that children of the next generation do not lag in success merely
because they do not know English, schools in non-English speaking countries have
started giving education through English as a medium of instruction for all school
subjects. Volumes of books are written; abundant research and experiments are
conducted and the process continues with an aim to find a suitable method to teach
English to EFL students. Till date, nobody has arrived at a satisfactory solution to
the problems of English language teaching. Nor do we observe a satisfaction on part
of students of EFL anywhere in the world, who honestly admit that they were taught
English in the best way and do not encounter any problems with the language.
In many countries, the study of English starts from the pre-primary level so that
children learn it at an early age, learning becomes natural to some extent, there is
no apprehension about the new language and children do not become conscious
regarding errors. It leads to a considerable degree of confidence on the part of
learners.
Traditionally, English was taught through content. English literary pieces like
essays, short stories and poems were selected and compiled in the form of a text
book. Questions and exercises at the end were based on the selections to test the
comprehension of students and to bring to their notice the important linguistic
elements embedded in the content. Focus was almost equal on both aspects:
language and literary sense. However, with passing years, it was realized that the
purpose of learning English was to enable individuals to gain proficiency for
business purposes and for oral and written communication. Achieving this objective
through literature is a lengthy process; hence a more functional syllabus is
preferred which caters to the practical needs of students. This idea was welcomed
by learners initially and continues to do so. However, over a period it was realized
that dealing with a purely linguistic syllabus becomes a dull and mechanical
activity. Students, especially at the elementary level, find it meaningless.
Attempts have been made throughout history to make second language learning
interesting, meaningful and fruitful especially in non-English speaking countries
like Iraq, Iran, Japan, India and there are many more on the list. One must not
11
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forget that the attitude of an individual towards a language depends upon the way
he/she learns the language. If the early experience of second language learning is
unpleasant, the students are likely to develop a permanent dislike for the language.
Hence care must be taken at the primary level to make language learning as
enjoyable as possible. Various methods and techniques have been developed to
make the learning of English both fruitful and engaging. Methods and techniques
change with changing age-groups.

There are many factors involved in English language teaching (ELT) in countries
where English is not the mother tongue or first language, including Iraq. The
government policies play an important role in the process. When the government
supports the study of English, accepting it as inevitable and necessary for the
progress of the nation, English finds its due place in the curriculum. Support is then
provided by the government in various forms like providing material, technical
support, training, library facilities etc. The schools and colleges at their own level
also strive to promote ELT in every possible way.

The need for learning English as an international language for almost all things like
business, education, social media etc is constantly increasing. The local languages
used in Iraq are far different from English in every respect like sound system and
sentence structure. The greater the differences in languages, the more difficult it is
to transfer knowledge of one language to acquisition of the other. On the contrary,
prior knowledge of a language causes interference in acquisition of a new language.
These are common difficulties encountered by most people all over the world who
learn English as a second or foreign language. Yet, nowadays, the established need
for knowledge of English cannot be ignored. This has led to a body of research on
second language teaching and learning. This fact gives rise to several issues like the
specific reason for learning English, the age group of learners, available resources,
preparation of teaching-learning material, and training of teachers and so on. The
same material, the same methods cannot be suitable universally. Age of learners is
also an important factor. Adult learners are self-motivated unlike young children.
At the primary stage, children do not understand the importance of learning
English as a second language. Struggling with new words and sentence patterns or
sounds becomes a burden to them. They are likely to develop an aversion towards
English and avoid it. If one waits for them to grow up and understand its
importance, it becomes too late. The earlier one begins to learn a language the
better the results are. The critical period hypothesis says that there is a period of
growth in which full native competence is possible when acquiring a language. This
period is from early childhood to adolescence. The critical period hypothesis has
implications for teachers and learning programmes, but it is not universally
accepted. The critical period hypothesis (CPH) claims that an optimal period for
language acquisition ends at puberty (Lenneberg, 1967). That is why English is
included as a school subject right from the pre-primary stage in most schools over
the world, including Iraq. Entire education through English as the medium of
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instruction is another preferred option. In both cases, learning a foreign language in
a formal school environment becomes meaningless, stressful and burdensome to
small children.
This is precisely the thought behind this research which attempts to investigate the
impact of use of language games in a fourth level classroom to students in Iraq
whose native language is not English.
AIM OF THE ARTICLE
The aim of the paper is to survey briefly the current educational scenario of teaching
English in Iraq. The tasks are to show the nature of the curriculum, the status of
English in the curriculum and a comparison of the old and new teaching methods
employed for teaching English as a foreign language in Iraq, the significance of the
study and theoretical background and examples of actual language games for
teaching grammar, vocabulary and language skills.
METHODOLOGY
Methods of analysis, classification, and comparative analysis were used.
RESULTS AND DISCUSSION

1.1 Teaching English in Iraq
In Iraq, education is strictly under the control of the Iraqi government and is
managed by Iraqi Ministry of Education. Education is free from primary level to
doctorate level. There are private educational institutes, but they are very expensive.
Education is given in both Arabic and English. Pre-primary education lasts until the
child is 4-5 years old. Children are admitted in primary school on completing 6
years.
The educational system developed in Iraq during the British times, and it made
extremely slow progress. The national government was formed under the British
mandate in 1921, yet, education made little progress after that. Yet, it was a
significant starting point and the British played an important role in shaping the
current system of education.
Initially, English was restricted to towns for fear that it may lead to discontent if
taught in every public school. English was introduced in the first year of primary
school, but later taught in the fifth year of primary school, thus reducing English
education by 4 years. Instead of teaching it as a second language it was taught as a
foreign language. After the Revolution in 1958, the government adopted a more
open educational policy at all levels.
Education is taken very seriously in Iraq in modern times. Primary education is free
and compulsory. There is no selection process at any level. The Ministry of
Education provides teacher training books and conducts a national level
examination at the end of primary education level.

1.1.1. A Historical review
English was first taught in Iraq in state schools in 1873 in a few schools in major
cities. After the First World War, during the expansion of primary education,
English was begun to be taught in towns starting from first primary stage. Later, it
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began to be taught from the fifth primary stage. Initially it was taught as a second
language but later it was referred to as a foreign language. It followed the grammar
translation method and the focus was on the written form. First, pronunciation and
communications skills were neglected. Readymade materials like essays and letters
were provided to the students and there was little scope for creativity. The teacher
played a vital role and there was minimum involvement of students; they were
mostly engaged in writing examinations. The material was imported from Egypt.
The content in the books was the answer to ‘What to teach?” There was no reference
to ‘How to teach?” The books contained reading texts, thus giving more importance
to reading and writing. Listening and speaking skills were not given due
importance. Most of the teaching material was prepared by the teachers so it was
considered to be their property and the Ministry of Al-Maarif had no right to change
it (Abdul-Kareem, 2009, p. 8). As a reaction to this condition, the Foreign
Languages Department was established at the Higher Teacher’s Training College in
Baghdad in the early 20t century. This paved the way for change in teaching of
English in Iraq.

Teaching of English was started at the intermediate stage instead of the primary
stage. This pattern continues till today. The series of books prescribed were The
Oxford English Course for Iraq; gradually they were replaced by New English
Course for Iraq. The latter series was written by Iraqi authors. The English courses
in Iraq were thus nationalized and the Ministry of Education formed a committee to
formulate the objectives of English teaching in Iraq. Since these books were
prepared locally, the Ministry of Education held the rights to change them or
modify them. (Abdul-Kareem, 2009, p. 7). In the last phase of development, the
Kurdistan Regional Government took firm steps and in 2007, a complete English
course called ‘Sunrise’ was incorporated in the curriculum. Iraq responded
positively and actively to the demand of communication skills in English which has
been accepted as the language for business, trade and education internationally.
The new course gives equal importance to all four language skills: listening,
speaking, reading and writing.

Language learning is different from language use. Learning takes place in many
ways. Experience plays an important role in the process of learning a language. In
Iraq, the chief source of English language was the English text books prepared by
the government. The students use textbooks prepared and prescribed by the
Ministry of Education for all levels. English is given due importance at the
secondary level; consequently, less attention is given at the primary level. The text
books were imported from Egypt. The grammar — translation method was used in
the classrooms. In 1932, an American educational committee visited Iraq and it
recommended the improvement of English language teaching in Iraq using better
textbooks, and the recruiting of qualified teachers. In 1933-34 new text books were
imported from Britain. Unfortunately, they were discarded within a year because
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they were prepared specifically for British children, based on their native culture,
tradition and vocabulary. Hence new modified books were introduced in 1935.
In accordance with the 1970 Committee’s recommendations, a series of “The New
English Course for Iraq” was produced and it was used in 1973. The first two texts,
books 1 and 2, accompanied by Teacher’s guides were designed and written for the
fifth and sixth grades of primary schools for children whose ages ranged from ten to
twelve years:
The writers of the texts have adopted the structural approach, which is thought to
be the best method to ensure presentation and adequate choral repetition for many
children. This series was introduced in 1981. The textbook VIII for the class 6th
secondary level which is recently in use in Iraq, was the last textbook of this series.

1.1.2. Teaching Methods in Iraq: Old and New
The first ever method used for teaching English in Iraq was the Grammar-
Translation Method. The syllabus was difficult even for teachers, so they had to
depend upon readymade hand-outs. Teachers played the major role and used
conventional methods like chalk and blackboard. The number of students in every
class was huge. The environment was not appropriate for learning, especially
language learning. Most of the teaching was exam oriented. The teachers
themselves were not competent and could not speak fluently in English. Teachers
dominated the classrooms and maintained complete control. They decided what to
teach, how to teach, when to teach and so on. The classroom atmosphere was
strictly disciplined. Pupils had little freedom and were so scared and had so little
confidence that they rarely dared to ask questions. Punishment was severe. Pupils
got little or no opportunity to use English as a target language. The teachers
explained the meanings of words in the mother tongue (MT). They gave instructions
in English and repeated them in the MT. Even in English classes, the MT was used
to a great extent. Pupils invariably used the MT. They mostly repeated in chorus
what the teachers said and rote learning of spelling and meaning was the system.
In recent times, with changes in the curriculum, there were changes in the methods
of teaching. The students have started participating in classroom activities. The
teacher-student ratio is controlled. Teachers have started using technology for
teaching English. Students are at the centre and not teachers. One major problem,
however, was the lack of training courses for English as a Foreign Language (EFL)
teachers. M. Amin (2017) has noted that the courses conducted for teachers were
not successful. The current English curriculum in Iraq is good enough to fulfil the
demands of Iraqi EFL learners. There are slight differences in teaching English as a
first language, second language, foreign language and English for specific purposes.
Methods have to be changed according to the needs and teachers are gradually
gaining awareness about these facts. More efforts are needed for effective teacher
training courses, workshops and seminars and action research for discovering new
innovative methods for EFL teaching-learning to make it more fruitful. This study is
a modest step in the same direction.
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1.1.3. Status of English in the Iraqi curriculum
In Iraq, the national language is Arabic since it is the language of Islam. English is
studied as a foreign language. There is a difference between the two. A foreign
language is a means to understanding the culture of another community unlike a
second language which is used as an alternate means to express one's own culture.
According to G. Ellis (1996), EFL is a part of the school curriculum, and therefore
subject to contextual factors such as support from principal and the local
community, government policy etc. A foreign language cannot be placed parallel to
the user’s language. Generally, people do not use a foreign language for creative
purposes. There are some linguistic minorities in Iraq like the Turks and Kurds, but
they all use Arabic. In Iraq, the study of English begins at the primary level and
continues till post-graduation level. Although all four language skills are taught,
there is no specific requirement for Iraqis to use English. English is taught as a
compulsory subject in schools for 8 years. The course is general in nature. The core
basics are taught initially and later, the content is modified according to the stream
chosen by the students for higher education. English is the language of science and
technology; hence, students feel that there is a need to know English in order to
study these subjects.
The situation as it exists in Iraq is not uncommon; similar conditions are observed
in almost every country where English is not a native language. Hence, teaching of
English as a second or foreign language has gained much attention in recent
decades. Research activities have increased in EFL and ELT especially in the
countries in which the problem is experienced intensely. Problems of learners are
best understood by natives of the land. Hence, research conducted by natives proves
to make valuable contribution to EFL. These upcoming researchers get the benefit
of resources like new theories in language learning and teaching, progress in
technology, changing perspectives, revised approaches and methods and research
activities in advanced nations. In modern times, the focus has shifted from teacher
to learner. The role of the teachers has also undergone a change. Teachers are no
longer expected to teach. They must play the role of facilitators and allow learning
to take place on the part of learners.
Besides books or printed material that was the only sources available for language
study, several audio video aids are available in plenty. These are more appealing
and create a deeper impact on students. Readymade teaching aids are available in
the markets which are attractive and durable. Language learning software is also
very useful. As trends are changing, needs change. Language learning and teaching
must change accordingly.
In this changing scenario of globalization, students have access to internet and
knowledge on every subject. It is difficult to retain their interest in the classrooms
that offer dull and dry lectures in grammar and vocabulary. Even before gaining the
maturity of understanding how one can benefit from technology, they have

mastered the technique of technology.
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There is a need to think of ways to engage the modern students in language lessons.
At the primary level, they learn English because it is compulsory. They are not old
enough to realize its value. English is imposed upon them. Retaining their interest
in something that is beyond their experience is difficult.
New strategies must be employed in primary classrooms that would make EFL
learning a meaningful, interesting and enjoyable activity for students. What
students love best is games and play. The researcher thought it would be worthy to
exploit this tendency of the students constructively and use it as a means for
teaching English as a foreign language in the classroom.
In current times, education has become learners centred. Students are no longer
passive learners. In this context, it can be said that the best way to keep children
active mentally and physically is to introduce games in the language classroom.

1.2. Significance of the Study
English is not the native language in Iraq; yet one must admit the need to learn it in
the present scenario of globalization. There is a vast difference in Arabic, the local
language in Iraq on the one hand and English on the other. The sound system is
different, the script is different, and the sentence structures are different. This
makes it difficult for Iraqi students to learn English and use it for communicative
purposes. According to Krashen’s Critical Age Hypothesis, the earlier one begins to
learn a language, the better. English is introduced in Iraq at the primary stage. The
aim is to familiarize children at a young age to a new language so that they acquire it
easily. A lot of research has been conducted on second language teaching
particularly in English because since it has been accepted as an international
language, it must be taught in hundreds of countries where it is a no-native
language. Yet, no method has emerged as a reliable, effective and all-purpose
method that has fulfilled the needs of all aspirants who wish to learn English for
several purposes.
Researchers all over the world continue to carry out experiments and find out
methods of teaching-learning English to suit the needs of learners. In many
countries including Iraq, English is a medium of instruction for all subjects in
school. Yet, one cannot ignore that age is an important factor in language learning.
It is only at a later stage in life; after a certain degree of maturity is reached that
people understand the need and importance of learning English. Although they are
motivated to do so from within, it is rather late for learning a new language and they
must put in a lot of efforts especially for developing communication skills in
English. Regarding Krashen’s theory of Critical Age Hypothesis, it is advisable to
begin at an early age; however, young learners are not aware of the importance of
English at that age and often find it a burden. At the primary level, many children
are yet in the process of acquiring the first language or their mother tongue.
When a second language is introduced simultaneously, it poses several problems.
Language, unlike other school subjects, is a skill-based subject. Language is learnt
through imitation. Children in Iraq are not given enough exposure to English hence
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they do not have much scope for imitation. Moreover, the model provided for
imitation must be correct and standard. Due to lack of competent teachers, one
cannot be sure that standard and correct English is available for imitation. Errors
made by teachers and instructors are thus perpetuated, bringing down the overall
quality of English.

Exposure to language provides language input which is processed in the brain. As a
result of this processing, human beings can understand the principles and
parameters of a particular language (Chomsky, 1959). As far as English is
concerned, there is limited exposure in Iraq; hence, there is insufficient input
available for processing. With inadequate input, children are unable to decide the
principles and parameters of English and thus find it difficult to learn the language.
One must not forget that children in primary schools in Iraq are compelled to
bilingualism. They must process the inputs of their mother tongue and English
simultaneously.

Linguists generally agree that the first language or mother tongue (MT) is acquired
in a natural way. Here, Chomsky differentiates between language acquisition and
language learning. While language acquisition is natural, unconscious and
motivated by the urge to satisfy basic human needs, language learning is deliberate,
purposeful and conscious. This fact is very important in second language learning.
The MT is acquired while a SL is learnt. The ideal way would be to create situations
in which the second language can also be acquired naturally like the first language.
It must also be remembered that a first language is always first and a second is
always second. The moment we talk of second language, we take for granted the
knowledge of one language previously known to the learner. At the time of
acquiring the first language, the mind is a blank slate; at the time of learning the
second language, the knowledge of one language exists in the mind. The learner is
bound to compare and contrast the two languages which hamper the natural
process of acquiring a language. L. Cameron (2001) and S. House (1997) claim that
the first language is bound to influence the learning of a second or foreign language.
Considering all the above factors, the researcher concluded that language games
would address most of the issues concerned.

1. In accordance with the Critical Age Hypothesis, the study plans an
experiment for fourth grade primary level students. The fourth grade particularly
marks a transition point from the lower to the upper primary level in the Iraqi
educational system. The purpose of English learning may not perhaps succeed in
case of very small children, hence the fourth-grade children who are in the last
phase of lower primary education are matured enough for the experiment, hence
suitable for the study.

2. The idea is to expose children to English. Students involved in games are not
only exposed but immersed in real life social situations thus giving both,
opportunities for amassing language input and opportunity for using the new
language in real life contexts.
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3. Playing language games creates an informal environment. It is closer to real
life situations, like natural situations in which the MT is acquired.

4. Language learning becomes incidental rather than intentional when it
happens through games.

5. Not just children, but people of all age groups generally like to play games.
Children enjoy playing games so this tendency can be utilized for introducing
English.

6. Games played under the supervision of the teacher or instructor will ensure
that ideal, standard and correct input is given to the learners. It will also take care
that children do not learn undesirable and anti-social behaviours. The quality of the
content provided will be maintained.

7. Games played in a classroom situation affect the atmosphere and promote
healthy interaction among participants.

8. Games have rules and specified goals which make them meaningful and
challenging.

It is true that several experiments in language games have been carried out in order
to teach different language skills at various levels of education. However, this study
aims at devising games for Iraqi EFL learners at the fourth primary grade for
reasons specified above. This study does not merely intend to prove the impact of
use of language games; it has devised special games for fourth grade primary
students in Iraq as per their interests. The method is learner-centred. The teacher
plays the role of a facilitator. It promotes active learning on the part of students.
Hundred per cent participation and involvement of learners is ensured. Hence, the
method is in line with modern trends in education where the focus has shifted from
teacher to learner, from passive to active learning and from teacher to facilitator.
The researcher has a firm belief that this study will prove to be effective and
beneficial to students as well as teachers.
The additional aspect of this study is that it tries to understand the opinion of
teachers regarding use of language games for teaching English in primary school in
Iraq. The study also tries to identify the disadvantages, drawbacks or limitations of
the experiment if any.
Young and old, all people like to play games. Children especially love to play. In case
of children playing proves to be a learning experience although learning takes place
incidentally. Playing also promotes their growth and development. For example, if
kids play in the sand, they experience the touch and feel of sand, understand its
texture and its nature and soon discover that they can construct sand castles on the
beach. When they play with a ball, the actions of throwing and catching help to
develop their muscles and enable motor development. Running, jumping, skipping
are all responsible for their physical development. As children grow older, games
take the place of play. Play is free, without any specific objectives. On the other
hand, games are more organized and systematic. Games have specific goals like
catching someone or making someone out or hitting someone with a ball etc. Points
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can be assigned to performance in games. Hence a spirit of competition is created.
Children try to do their best. When children learn what they have to achieve in a
game, they get engaged in the game. Games require interaction and communication
hence; they are compelled to use language.
Games provide opportunity for communication and use of language. This is how
language develops through games. Games can be played against single opponents or
against an opponent team. Team games foster values like team spirit, sharing,
cooperation, coordination, thinking about others, predicting, calculations, estimate,
problem solving, and socialization and so on. The last one is important because
when children play together, they must communicate with each other. This
communication takes place in language. It provides children an opportunity to use
language in real life situations. They struggle to express themselves in the best way
when they are making some point in the game or expressing their opinion.
The researcher felt that using games in EFL classrooms especially in primary classes
in Iraq would help to get rid of the existing monotony of traditional teaching
methods and provide opportunity to students to use language and communicate in
an activity that they enjoy as children. Hence the researcher decided to study the
impact of games in EFL classrooms upon the interaction between students and
learning on their part.
Several studies have been conducted on the use of games in EFL primary classes.
The focus of this study is dual; the primary focus is on the interaction triggered by
games among students and the second factor is the extent of learning that takes
place through games in primary classes in Iraq. The study is particularly relevant in
the Iraqi context where the tedious grammar-translation method was the chief
method of teaching English. The ultimate aim is to make language classes livelier
and more meaningful for primary students and enable them to master
communication skills through fun and enjoyable games. Games bring diversity in
teaching methods in order to sustain the interest of students.
The additional value of this study is that it focuses on all the four language skills.
Games activities have been specially designed to address all the four language skills.
The study gives importance to practicality of games. Hence, the researcher has
given a detailed description of selective games that serve the purpose of developing
the 4 language skills. Instead of just talking about the advantages of games and
their utility in language teaching, the researcher has suggested games that can be
played in language classrooms in real life situations. The games support the theory
discussed.

1.3. Operational Terms
The researcher has used several terms in the study which need to be clearly defined
and discussed in detail.

o Impact: Impact refers to the extent and way in which learning of English is
affected by using language games in the classroom. The students in the control
group will be taught using the conventional method, without using games. The
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comparison of performances of students in the control group and experimental
group will point out the impact of language games in the EFL classroom. The
difference in both classrooms and classroom interaction will also be suggestive
about the impact of language games.

e Pupil learning: Student learning refers to the new skills and knowledge
acquired by a pupil either incidentally in an informal situation, unconsciously or
consciously through deliberate effort in a formal classroom situation.

e Games: According to D. Byrne (1995) a game is a form of play governed by
rules. It is a diversion, a break from routine activities and is fun. The rules must be
clear and well-defined. The dictionary meaning of ‘game’ is ‘an activity that one
engages in for engagement or fun’. A game poses a challenge to achieve an objective
and win. Games can be played by single individuals or by teams; there are indoor
games or outdoor games.

« Language games: Games incorporated with language elements devised and
implemented for the purpose of conveying the language elements to learners.

« Language skills: The four language skills namely listening, speaking,
reading and writing. Generally, researchers target one or maximum two language
skills in a study. However, it is indicated in this study that language games can cater
to the development of all four language skills. This happens rarely because listening
and reading are receptive skills, and speaking and writing are productive skills.
Reading and writing are advanced skills; they are man-made and require the
knowledge of graphics in addition to listening and speaking.

1.4 Theoretical Background

1.4.1 Language Learning
Learners begin by transferring the sounds and meaning, words order into the
learning of the second language. In this process, he experiences obstruction. The
learner happens to confuse the grammatical rules of both the languages. He makes
efforts to transfer knowledge of one language to the other. When learning a second
language, a learner uses this language transfer concept as a strategy to simplify the
language learning process. Learners when presenting or expressing their ideas,
opinions and statements in the target language, tend to consider and apply the
same grammatical structures of their first language; this transferring interferes with
the proper application of the grammatical structure of the target language.
Language is a system and it consists of many other systems. There is a system at the
level of sounds, words and sentences. The tendency of a second language learner is
to impose the systems in the MT upon the target language. The language thus
produced can be incorrect, unintelligible and ambiguous.

1.4.2 Socio-cultural theory
The Sociolinguistic theory is concerned with the effect of all aspects of society in the
learning process of the target language such as cultural norms, expectations and
context on the way language is applied. It also considers the different types of
language variation, ethnicity, religion, status, gender, level of language knowledge
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and how all these factors have an impact on second language learning process. The
Acculturation Model which is a likely reason for the failure of second language
competence refers to the process of adjustment to a new culture, on how new
language learners acclimatize not only to the target language but also to the culture
of that language. This model refers to immigrants that are in second language
surroundings, but it could also apply to new language learners and the way it affects
them to also acquire a new culture. For some learners the idea of modifying and
adding another culture in their life could cause difficulties in their language
learning process.

In order to devise ways of teaching language it is first necessary to understand how
languages are learnt. Moreover, it is necessary to understand that there is a
difference in learning a first language and a second language. At the same time,
some linguists like B. Skinner (1957) and R. Lado (1964) are of the opinion that
learning first and second languages is similar, that the same process takes place in
both cases. Some linguists believe that language learning is an individual matter.
Every normal individual is born with a capacity to acquire language. He processes
the language input to which he is exposed and can produce that language.
Chomsky’s views are in line with the cognitive approach (Chomsky, 1959). The
second approach to language learning is the socio-cultural approach proposed by
L. Vygotsky (1978). L.Vygotsky (1978) believes that socio-cultural aspects may
influence cognition at the individual level. Vygotsky was a psychologist and he was
the first to propose the socio-cultural theory.

This theory has contributed substantially to classroom interaction. This theory
emphasizes the interaction between individual and society which forms the basis for
language acquisition. (Wells, & Chang-Wells, 1992). L. Vygotsky (1978) gave much
importance to the socio-cultural theory pointing out the role of communication,
interaction and instruction in language development. He pointed out that speech is
the primary medium of learning. This is supported by Britton’s (1970) view that an
infant learns by talking and learns to talk by talking. Oyler (1996) argued that by
talking, children become producers of knowledge and not just consumers. Vygotsky
(1978, p. 53) states that language is a symbolic cultural tool and plays an important
role in the cognitive development of children. Speech coupled with practical activity
brings about intellectual development (Vygotsky, 1986, pp. 24—27).

Corden (2000) in his book titled “Literacy and Learning through Talk” pointed out
the importance of talk in a classroom. Storch (2007) investigated the merits of pair
work in ESL classroom and discovered that talk during pair work facilitates
learning. To conclude, it can be said that language is a social behaviour. Classroom
interaction promotes language learning. If coupled with activities and games, it
provides opportunities for cognitive development. Although every individual has
the ability to acquire a language, language learning takes place through social
interaction. The researcher believes that games create a social language learning

environment in a classroom.
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1.4.3. The Zone of Proximal Development (ZPD)
Vygotsky (1978) also believed that every individual has a certain level of
performance. There is a need to take the individual to the next step, which is what
we call development. This task is carried out by the teacher. The teacher facilitates
the learner in such a way that the learner reaches the next level of performance, and
thus enhancing it. The gap between the actual performance level and the next one is
termed as the Zone of Proximal development. Vygotsy has defined it in the
following words, “The distance between the actual development level as determined
by individual problem solving and the level of potential development as determined
through problem solving under adult guidance or in collaboration with more
capable peers” (Vygotsky, 1978, p. 86) Peer actions are active during games.
Language performance can also improve while interacting with peers during games.
Vygotsky rightly pointed out the relationship between socio-cultural and cognitive
factors. Vygotsky considers the ZPD as an appropriate starting point for learning. It
considers what the child already knows and proceeds to build upon prior
knowledge. The support provided for reaching the next level is called scaffolding.
Van Lier (1996) argued that this support does not necessarily come from teachers. It
can come from adults or peers. The peers may be less capable or more capable. This
cannot be ensured in a classroom situation. It does not necessarily facilitate
language learning. In an interactive situation, peers share their strengths and
weaknesses. However, the researcher thinks that incorrect language input is also
valuable. It is part of learning content. Gradually, a learner can differentiate
between correct and incorrect language as he begins to process the input and
realizes the principles and parameters of that language. This fact rules out any
objection to peer interaction in classroom during games. It is in favour of this study.
One cannot ensure that standard and or model input will be received by a learner
while playing games.
But Chomsky considers all kinds of language input as valuable. It is necessary for
language learning. Whatever support is received by learners during interaction that
takes place through games proves and a scaffold for reaching the next step. The
researcher wants to point out at this point that as far as language learning is
concerned, every kind of input is a scaffold and takes the learner to the next stage.
This does not hold true for other subjects like social sciences. Hence, language
games in primary EFL classrooms can be most successful as scaffolds, as means for
bringing about interaction, as a medium for socialization and as a platform for
communication.

1.4.4. The Critical Period Hypothesis (CPH)
Second Language (SL) learners who begin to learn the SL at an earlier age
outperform those who begin at a later stage (Vanhove, 2013). The CPH is often
applied to SL and FL acquisition. It states that susceptibility or sensitivity to
language input varies with age. Adult learners are less susceptible to language input.
The capacity or ability to learn a language is not affected by age; it is the attitudes,
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experiences and maturity that influence language acquisition at an adult stage.
Lenneberg marked the critical period from 2 years to puberty (around 14 years).
Lenneberg is the father of CPH. Some researchers do not consider any starting age
for acquiring a language. It may start at birth. Some others believe that for certain
aspects of language like phonetics, it ends earlier than puberty (Vanhove, 2013).
There is no onset age for learning language and that offset for learning phonetics /
phonology is one year. Lenneberg’s CPH supports Noam Chomsky’s concept of the
biological basis of language capacities. Chomsky believed that human beings are
born with a language acquisition device (LAD) which includes a set of rules called
Universal grammar (UG). Hence, people can acquire language at any point in their
lifetime if they are exposed to enough and appropriate input. It is on this point that
Lenenberg and Chomsky differ in their views. “The one qualification that might be
entered with regard to such evidence is that deprivation of language input during
the phase in a child’s life when cognitive development is at its most intense may
have quite general psychological/cognitive effects, and that it may be these general
effects that are reflected in later language development rather that effects relating
specifically to a critical period for language” (Singleton, 1989, p. 54).
Lenneberg firmly believed that a CP exists in case of language acquisition. To put it
in other words, the ability to acquire language is critically linked to age. There is an
ideal time-span in which language / languages can be learnt. After this critical
period, it is difficult (not impossible) to learn language / languages. During the
critical period, native like achievement of grammatical functions is possible. On the
basis of the above discussion it can be concluded that birth to 12 years is a sensitive
period for learning languages in a native-like way. This is also the period when
children engage in constructive games.

1.5. Games for teaching-learning
Young and old all like to play games. Games and play are part of the lives of children
and play an important role in their overall development. As children grow up, they
continue to play but the nature of games changes. In early childhood children play
randomly but around middle school, games take place of play. Games are more
organized, systematic and governed by rules. There is a definite goal or challenge to
be achieved. In team games, participants are compelled to work together and
communicate with each other. Games are played in an informal setting hence
children speak without being conscious.
The nature of language classrooms has changed today. In a conventional classroom,
students are passive listeners while teachers play an important role. Teaching is
limited to disseminating information and students are expected to memorize it.
They reproduce from memory what they get from teachers. Nowadays, the teacher’s
role has changed from teacher to facilitator the facilitator is expected to create a
learning environment in the classroom. Children learn independently as per their
pace and understanding. They are involved actively in the learning process. Playing
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games keeps them active (Sugar, 1998, p. 3). It is necessary to use diverse teaching
methods in order to sustain the interest of children and keep them motivated.
The most important reason why people learn a language is to be able to use it real
life situations. Games provide real life situations for learners to practice
communication skills. In games, learners assume an important role rather than the
teacher. Teachers step out of the frontline. This helps to boost the confidence of
students (Langran, & Purcell, 1994, p. 12—14). Games expose learners to a variety of
language situations feeding them with fresh, new and substantial language input.
Learners keep their minds open for language experiences. Experience is
strengthened by the emotional involvement of learners because games are
associated with feelings like happiness, satisfaction, competition, excitement,
amusement and suspense.
While playing games, children react spontaneously to situations without being
conscious about commitment of errors. Children open without being shy. The
emphasis is not on fluency. The focus is fluency and not grammar (Langran, &
Purcell, 1994, p. 12—14). Games can be combined with other teaching methods to
create diversity. Many children complained about the lack of diversity and
expressed their desire to include more variety, diversity and fun in the learning
process.
Finally, it can be said that many changes are taking place in society. The family
structure has changed. Absence of grandparents in most homes has compelled
schools to take the responsibility of teaching moral values to children. There are
more expectations from school. Parents are busy and have little time to spare for
the children. Children also have a fixed schedule in the competitive world in which
they have little time for fun and games. Hence, if games are organized in school,
they will not miss the fun. Games are preferable to technological devices like mobile
phones, tabs and iPads which children find more interesting. Lack of physical
movement in children who indulge in digital games and media can lead to serious
health problems (Masheder, 1989, p. 3). Children are losing social skills on account
of technology (Cole, Cole, & Lightfoot, 2005, p. 536). Team games are a good way of
socialization and a platform for developing and practising social skills.
1.5.1. Language Games
Language games in this study refer to indoor or outdoor games and individual or
team games but they must be designed to convey some aspect of a language.
However, the aim of some language games is merely to provide scope for
interaction. Hadfield (1984) distinguished them as linguistic games and
communication games. There is a large variety of language games:
1. Find the treasure
Miming
Role play
Guessing games
Sorting, arranging and ordering games
25
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Matching games
Board games like scrabble
Jig-saw puzzles
. Matching games
10. Following instructions

The teacher must select suitable game type depending on the objective of the lesson.
A game of hide-and-seek can also prove to be an effective game for bringing about
interaction and communication. Different types of games suit different age groups.
Team games that pose challenges are often preferred by children because they have
an urge to compete and win (Nalasco and Arthur, 1991, p. 76). Repeating language
elements of a target language can become dull and mechanical; if the language
elements are incorporated in a game, it is repeatedly played and enjoyed by
children. A game provides relaxation from serious learning. Real learning takes
place in a relaxed atmosphere. When introduced through games, children realize
that language is much more than a list of words and rules.

1.5.1.1. Advantages of language games
Language games in a classroom have many advantages. Uberman (1998, p. 20)
asserts that ‘games encourage, entertain, teach and promote fluency’. Games keep
the students engaged and active. Everyone can participate in the games. Games
ensure active involvement in the learning process. Games are motivating and fun
filled. Games help to create interest in learning. Games provide a natural real-life
situation for language learning. Along with interaction and communication, they
enable students to build relationships with each other. They accelerate the process
of socialization. They break the routine by providing a variety of activities. They
provide an opportunity to students to assume roles and responsibilities thus
increasing their confidence level. Games are valuable for language learning because
they can be modified and adjusted to suit age, level and interests of learners.
Games serve as a springboard for serious language work.

1.5.1.2. Selecting Language Games
Teachers have to select games for a language classroom very judiciously. Some
games include a lot of fun but are not packed with enough language elements. The
aim is to convey language elements and bring about language learning on the part
of students. Hence, games that provide mere fun should be avoided. A good game is
one that balances fun, challenge and learning (Sugar, 1998). All games are not
suitable for a classroom environment. Moreover, all games do not suit all age
groups. Games utilized in a classroom for educational purposes must not lead to
unhealthy competition, rivalry or too much excitement. A game that can be perfect
for one group of students may be terrible for another.
Games must be properly implemented in the class with strict monitoring by the
teacher. Rules must be made clear in the beginning. Any issues that may arise must
be solved immediately. The game should not take any turns and end up farcically
with ill feelings for each other. The sporting spirit must be maintained till the end.
26
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The teacher must make sure that the objectives of playing the game are fulfilled. It
should not prove to be a waste of time and energy.
After the game is played, the teacher can discuss it with the students as a kind of
evaluation of the activity. This will help to modify any step in the game to make it a
better experience the next time (Langran, & Purcell, 1994, p. 15—19).
There can be problems in conducting language games in large classes. Every student
may not get a chance to participate. Availability of space and classroom
management is other problems. Sometimes, learners use their MT while playing
and this may hamper learning the new language (Brumfit et al, 1991). At the same
time, some socio-cultural researchers like Anton and Dicamilla (1999) argue that
use of MT supports the learning of a new language. Cook (2001) claimed that MT
can be used for managing the class. According to Langran and Purcell (1994),
choosing appropriate language games, managing the class and conducting the
games successfully can be challenging to inexperienced teachers. A teacher may set
a particular task with some intention but students may use some other simple
strategy to perform the task in a way that does not fulfil the intended objective.
Most people believe that language games are to be played outside the educational
set up. There is a need to convince parents and people in general that language
games can be used for teaching as an effective method in the classroom setting.
1.5.1.3. Game Categories
Games can be categorized in number of ways. Games can be played by single
individuals. Games can be played in pairs or in groups. In individual games, the
task is to be completed by each individual independently. The judgment usually
depends upon the time in which the task is completed. The same technique applies
to pairs, with the difference that students work in pairs instead of alone. In group
games, the task is assigned to an entire group. In team games, two or more teams
are set against each other. Games can also be classified as competitive games and
co-operative games. The latter promote cooperation among participants to
complete a task while the former pose a challenge that motivates the participants to
excel and put up their best efforts. In cooperative games, the concern is not whether
one wins or loses but it is the learning process (Masheder, 1989, p. 1).
Games are divided into the following categories: introduction games, group games,
physical games, word games, story games, question games, scavenger hunt games
etc.
Language games can be categorized according to the language skill that they focus
on. There are listening games, speaking games, reading games and writing games.
Games can be devised for specific purposes like grammar games and vocabulary
games. Language games can be simple paper and pencil games or team games that
involve a lot of physical movement and activity.
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1.6. Games for language learning

1.6.1. Vocabulary games

a) There are some pairs of words that always go together or example, ‘cup and
saucer’ or ‘shoes and socks’. The teacher prepares paper chits equal to the number
of students in the class. The teacher writes one word in each pair of words on each
chit. The chits are randomly distributed to the students. Each student goes around
finding the student who has got the chit with the appropriate word that goes with
the word on his chit. Then the students read out the pairs of words aloud so that all
the students understand the pairs of words that go together. The same game can be
played for collocation of words.

b) The teacher assigns the roles of kitchen, drawing room, bedroom, garden
etc. to different students. They wear placates in their neck so that others know what
their role is. Each of the remaining students in the class gets a chit with a word
written on it for example, chair or spoon. Each student reads the word and goes and
stands behind the student wearing the concerned placate. For example, the student
who gets the chit for ‘spoon’ will stand behind ‘kitchen’ and so on. Then each
student in each line reads out the word on the chit. This enables all the children to
know what is kept in each room or part of the house. This is an interesting way to
enrich vocabulary. There is another way of playing this game. It is called ‘mail
game’. The teacher prepares the mail or envelopes. Each envelop is labelled with
words like kitchen, bedroom etc. The names of things found in different parts of a
house are written on pieces of paper and distributed to the participants. The
participants put the piece of paper in the appropriate envelop.

c) One student opens a chit and enacts before the others some actions that
should lead the others to guess the correct word. This game can be played by
dividing the class into groups, setting a time limit for guessing each word and
allotting marks to each group for the correct responses. This can be played as a
competitive game between groups rather than on individual basis. Students should
be allowed to discuss with their group members before they respond.

d) There are some paper and pencil games for individual play like filling in
the missing letters, correcting mis-spelt words or making meaningful words from a
given big word or from a set of letters provided. Word puzzles with clues also keep
students engaged and they help to develop the vocabulary of students.

e) This game is called “Who am I?” Students are divided into two groups. One
student from a group comes forward and enacts a profession. Students from the
other group guess the name of the profession. They can be given limited number of
chances or limited time. The groups take turns for asking questions and guessing
answers. The group that has more guesses wins.

f) The teacher throws a pen and says a word. Any student who manages to
catch the pen says a word starting with the last letter of the word said by the
teacher. The student throws the pen and the next student who catches it begins a

word with the last letter of the word said by the previous student and so on.
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g) Finding the partner: The teacher prepares a set of chits and one word is
written on each chit. There is another set of chits on which the collocations of the
words in the first list are written. The chits are randomly distributed among the
pupils. They are given a time limit within which they have to find the correct
partner. Then both partners read out the word on their chit. This game is part of the
current study.

1.6.2. Listening games

a) A very commonly played listening game is ‘Simon says... .” The teacher
gives some instructions one after another and begins every instruction with the
words ‘Simon says’. The students follow the instructions and act accordingly. They
are supposed to follow only those instructions that start with ‘Simon says’. Once in a
while, the teacher should give the instruction without beginning with ‘Simon says’.
Students who still follow the instructions are out of the game.

b) A similar kind of game is ‘Walking the line’. The teacher gives the
instructions in the target language. Students stand in a line and follow the
instructions. For example, the teacher would say, “walk backwards’ and the
students listen and walk backwards. These listening games are in accordance with
the method called Total Physical Response (TPR). The students listen to language.
It becomes their input through exposure in a real-life setting. They get sufficient
time to listen and understand a language before they attempt to produce it. By the
time they are prepared to use it, they are quite confident (Freeman, 2000, p. 108—
111).

c) Agree / Disagree: The teacher makes some statements on controversial
issues deliberately using lengthy sentences and complex structures. Students listen
carefully. The teacher asks how many agree to the statements and how many don't.
The students have to answer within a minute. Then the teacher asks some students
to justify their answer in brief. This game is part of the experiment.

d) Two Truths, One Lie

Each student should write three facts about themselves on a piece of
paper. Two of the facts should be the truth, and one should be a lie. Students read
aloud the facts, and give the other students a chance to question them and decide
which statement is a lie.

1.6.3. Communication games

a) Treasure Hunt: This is a very interesting game enjoyed by young and old
alike. The teacher shows an object to all the participants and then hides it. The
students have to find it with the help of clues provided by the teacher. The clues are
given in the target language. Some clues are oral and some are written. Students
discuss among themselves, analyse the clues, brainstorm and find the hidden
object. It includes thinking and problem solving. This game gives plenty of
opportunities for communication. The game is so engaging that students are
encouraged to speak or respond without bothering about errors or without
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becoming conscious. Occasionally, the peers correct them or teachers may correct
them if it hampers the game.

b) Dictation partners: In this game students make pairs. They have to sit far
from each other anywhere in the classroom. One student from each pair utters a
word or sentence. His partner has to concentrate and listen to him in spite of the
din and write down the words or sentences. They can take turns at dictating and
taking down dictations.

¢) Who is telling the truth? Each student writes 3 facts about himself / herself
which nobody else knows about. The students write their names on the chits and
submit them to the teacher. The teacher calls 3 students to the front of the class and
reads out a fact one at a time. Other students ask questions to the three students
and try to guess the facts related to each of them.

d) Secret word: Each student is given a secret word. Each student makes a
small speech that contains the word. After one round, they take a second round of
giving a speech. This continues till the other students guess the secret word hidden
in the speech of each student.

e) I Have Never... : All students in the class should start holding five fingers
in the air (this number can be adjusted depending on how many students are in the
class). The student who begins the activity will tell the class one thing that he/she
has NEVER done. The students who have done that activity should put a finger
down, and tell the class a story about this activity.

1.6.4. Grammar games

a. Guess the noun: Create a Powerpoint presentation with one noun on each
slide. One student sits with his back to the ppt and other students describe the
noun to him until he guesses it. Students take turns at describing and guessing.

b. Maximum guesses: Students pick one chit from a pile and each one has a
noun written on it. Each student describes the noun and gives clues until
somebody guesses it. The student who gives the correct answer gets the chit. The
student who collects the maximum number of chits is the winner.

1.6.5. Writing games
There is a general tendency on the part of ESL or EFL learners to avoid writing.
Writing skill is the most demanding language skill that requires deep concentration,
attention, reflection besides following the rules of writing, being particular about
spellings and so on. Written content becomes documentary evidence of
performance which creates a fear in the mind of students, so they avoid it unless
they are very confident. Yet, writing is an essential skill and cannot be ignored.

Jig-Saw Puzzles:

Participants assemble pieces of a jigsaw puzzle of a world-famous landmark such

as the Eiffel Tower, Mt. Fuji the Great Wall, etc).

Then they describe the image in five sentences to complete the task.

This game encourages students' productive skills and elicits their speech fluency.

Cross-culture concepts are also addressed. The number, the length, and the patterns
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of sentence can vary depending on the students' language ability and linguistic
points the instructor would like to reinforce.

What's the Number?
Participants use the four basic operations (addition, subtraction, division and
multiplication) to compute a simple mathematical equation provided orally by the
instructor.
They call out the correct answer as soon as possible.
This game addresses students' listening skills and tests their understanding of
numbers, which is often an important part of language teaching materials.

Story Time
Participants pick and listen to a tape randomly selected containing a spoken
excerpt of a well-known children's story, such as the Snow White, the Ginger
Bread Man, etc.
After listening to the entire excerpt, competitors correctly identify the title of the
story from a provided list.
The recorded stories are all classical bedtime stories for young children and have
been translated into most of the major languages worldwide. Students should be
familiar with those stories. This game focuses on gist-listening skills. Students only
need to catch the key terms to figure out what the story is.

Art Master
The instructor describes a picture orally. Competitors simultaneously recreate the
picture on a sheet of paper, correctly including named objects in accurate
positions. This game reinforces the use of prepositions, such as to the right of, to
the left of, in the middle of, or under, etc. It also reinforces the vocabulary of
concrete objects students have already learned before. The complexity of the
picture will depend on the level of the students.

What's Cooking?
Participants read a recipe and make the dish.
The amount of ingredients and assembly process must follow exactly the
instructions laid out in the recipe. The participants eat the dish they have
prepared, all together and as fast as possible, because whoever finishes the five
tasks first wins the entire competition.
This game not only reinforces food vocabulary, but it also tests the ability of
students to comprehend written instructions. This is also good for introducing
cross-culture topics. Recipes may vary depending on what food terms and cultures
the teachers wish to cover. Salads and sandwiches are easy-to-prepare recipes. The
eating part adds an additional element of fun to the game.

1.7. The most popular games

Game 1: Gesture Game:

Aim: Teaching English alphabet

Materials: One soft ball
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Procedure: Children stand in a circle. One child holds the ball and starts
saying the letters in the alphabet. He passes the ball after saying 2 or 3 letters and
passes the ball to the next pupil. He continues where the previous one stopped and
says the next few letters and then passes the ball again to the next pupil. In this way,
the pupils say the letters and go on passing the ball until they reach the letter ‘z’.
The pupil who says the letter z’ is the winner and gets a prize. He starts the next
round. Then they start all over again from a, b, c, d, ....

Game 2: Vocabulary game

Aim: Revising vocabulary

Materials: Picture cards and word cards, colours, glue etc.

Procedure: Each group prepares 2 sets of cards. One set has words written on
them and the other set has pictures that correspond to the words in the other set.
This has additional advantages since writing the spellings, discussing the meanings
etc. brings about interaction among pupils in the group. They consult each other,
check each other or find words and meanings from resources. They share the work
of drawing and colouring and writing out the words.

All the groups place their cards upside down on a table. The pupils pick up
one card from each set. If the picture happens to match the word, they keep the
cards. If not, they place the cards again upside down. The pupil who collects the
maximum number of cards is the winner.

Game 3: Action game

Aims: Learning to greet and naming

Materials: a soft ball, a small drum or clapper

Procedure: The first part of this game serves the purpose of modelling while

the second part is practice or drilling. The pupils stand in a semi-circle. The teacher
goes to each pupil, shakes hands and greets him / her. “Hello, my name is ....”
Followed by the teacher asking “How are you?” and the pupil answering “ I'm fine,
thank you.”
In the next part, the pupils stand in 2 rows facing each other (20 pupils in each
row). One pupil begins as he holds the ball in his hand. He introduces himself and
throws the ball to any pupil in the opposite row. That pupil responds to him by
telling his name etc. and greeting him in an appropriate manner. Then he throws
the ball to anyone in the opposite rwo and greets him. This continues till all pupils
get a chance.

Game 4: Spelling game

Aim: To memorize spellings

Materials: A box full of English letters and a chart with various picture pasted
on it.

Procedure: Pupils are divided into 8 groups of 5 each. Each group is given a
chart of pictures and a box containing English letters. The pupils work together and
spell out words and label all the pictures on the chart. This game is also beneficial.
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It requires pupils to discuss the names of the words and spell them out, bringing
about a great deal of communication.

Game 5: Puzzle

Aim: Learning vocabulary

Procedure: A puzzle is given with vertical and horizontally arranged boxes.
Clues to words are given in the form of pictures. The pupils have to spell the names
of the given pictures and fit the letters in the appropriate boxes to complete the
puzzle. Here, the teacher has to give clear instructions, in the mother tongue if
necessary so that pupils can follow them and do the task.

Game 6: Spot the difference

Aim: Revising vocabulary

Materials : Picture cards, notepads

Procedure: Pupils are divided into pairs. Each pair is given 2 pictures. The
picture are almost similar but there are some differences. The pupils have to find
the differences and note them down on the notepad provided.

Game 7 : Role Play

Aim: Teaching action words (verbs)

Procedure: One pupil stands in the middle of a circle made by other pupils.
The pupil in the middle performs some action and the others have to observe, guess
and name the action. Sometimes, the teacher dictates which action is to be
performed or sometimes, pupils select a card and mime the action mentioned on it.
CONCLUSION
A number of games addressing all four language skills are described in this paper.
The games can be played in the same way or the teachers can make minor changes
or modifications to suit the purpose. One or more language skills can be covered in
the same game. The teacher can implement games depending upon the focus of the
skill / skills to be developed through them. Resourceful teachers can take ideas from
the above-mentioned games and prepare their own games.
This paper describes the theoretical background, contains a brief historical overview
of the educational system in Iraq, the position of English as an EFL in the
curriculum and the conventional methods followed for teaching English. The
researcher has argued with conviction the use of games for teaching English at the
primary level in Iraqi schools.
The paper specifies clearly the meaning and concept of games, language games,
their advantages and disadvantages in addition to the description of certain games
and how they are played in a classroom setting. The types and categories are also
mentioned. Operational definitions of important terms used in the report are
included in this paper.
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ABSTRACT

The Chinese literature of Modern Times that opened up new horizons by boldly
stepping from the extremely politicized depiction of reality, i.e. socio-centric world
into the person-centered world, i.e. the world of a person concerned with their inner
world, with their own intrinsic anxiety, alienation and fears.

The article considers the creation of Wang Weilian, one of the modern Chinese
writers, which was first translated into different languages. The topic of
“doppelganger” or dissociation of personality has repeatedly been studied by
literature scholars in the works of Western authors, but we are making an attempt
to make the first study on this topic in modern Chinese literature. Our attention
was drawn to his story ‘Inner Face’ or ‘Inside Face’ or «The other me» (the last
translation is mine), where the motive of a «doppelganger» was reflected, topics,
which are traditional for Russian literature of the 19-th century, that of Gogol,
Dostoevsky, and Western literature of Stevenson, Borges, etc.

Keywords: dissociation of personality, archetypes and symbols, Meletinsky,
Western literature, Modern Chinese literature, inner face.

AHOTAITIA
MoTuB «ABIHHUIITBa» B onoBiZaHHi Bana Beiiansa
3a ocTaHHI 30-35 POKiB cTaByieHHs A0 KuTar i Ioro KyJIbTypH Y CBiTI 3HAYHO
3MIHWJIOCS, 30LIBIIMBCA TaKOX 1HTEpeC J0 KHUTAUChKOI JIiTepaTypH, fK
CIAJIKOEMHUITI 6araToOBIKOBOI JiTepaTypu. 3 IHIIOrO OOKy, B CHJIYy KYJIbTYPHO-
icropuyHuX TporeciB y KwurTall criIaiHO TPOHUKAIM TEpPEKIaJii  3aXiTHOl
JIiTepaTypH, 1 JUIlle KUTalchKa yritepatypa « HoBoro yacy» Bimkpuia ais cebe HOBI

¢ Baloyan Marianna, 2020
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TOPU30HTHU, CMUIMBO 3POOMBIIM KPOK BiJi BKpail MHOJIITU30BaHOTO 300pakeHHs
PETbHOCTI, CBITYy COI[IOLIEHTPUYHOTO /0 CBITY IIEPCOHOLIEHTPUYHOTO — CBITY
JIIOVHU, KN BJIACTUBI TPUBOTA, BI/UY:KEHICTh, CTPAXU.

AKTyasIbHICTh LIBOTO JIOC/TIKEHHSA TOJIATAaE B HEOOXITHOCTI MOy IspU3altii
KUTaNchbKol Jytiteparypu XXI CTOJITTS, KA BiPIBHAETHCA BiJi MOIEPENHIX EI0X.
Mera [IOCTJKEHHA — MPOAEMOHCTPYBaTH TpaHCGOPMYBAHHA JIiTEPATypPHOTO
nporiecy B Kural Ha cyyacHoMy eTtamni — TsKiHHA /10 3axizHoi jgitepatypu XIX ta XX
CTOJIITh, 3aTI03UYEHHSA TeM, 00pa3iB 1 MOTUBIB MUCbMEHHUKAMU HOBOTO TTOKOJIIHHS.

Tema  «aBifiHMIITBa» abo  aAucoriamii  0coOMCTOCTI  HEOTHOPA30BO
posriaanacs JiTepaTypo3HABIAMU B TBOpax 3axiiHUX aBTOpiB XIX i, roJ1OBHUM
yuHOM, XX CTOJIITTS, HAMU K POOUTHCA cripoba BIepIlle JOCTIIKYBAaTH II0 TEMY B
CY4YacHINl KUTAUCHKIN JliTepaTypi, 3HAUTHU CIIJIbHI 3 «3axiHUM» «JIBIAHUIITBA»
eJleMeHTH. Y IIbOMY CEHCl Hallly yBary NPUBEPHYJIO ONOBi/laHHA Bana Beiinsaus
«IHImIUK s1». ABTOp pO3MOBiA€ PO OJHOTO MHUCbMEHHUKA, AKUN 0COOJIMBO HIYUM
He 3amaM ATaBcs, [0 HAMMcaB poMaH «BHyTpimrHe o6amyds», 1 3 caMUX IMEPIINX
psAnkiB Ban BeitsisHb BBOAUTH YUTAa4a B TAEMHUYUH CBIT.

Inest ABIMHHIITBA, AuMCOIaIlili OCOOHMCTOCTI, sK IpaoOpasy, apxeTHIly, B
JIiTepaTypi, MOYMHAIOUHM, TOJOBHUM YwHOM, 3 M. B. T'oross, mo mocsria cBOro
aroreto 'y . M. JlocToeBChbKOTO, W y BaxifHIA JiTepaTypi, € MPOTPECYIOUOI0
jitepatypHoio Tpazuiieo XXI-ro crosmitrsa. MOTUB JIBIMHHUIITBA 3al03UYYETHCS
TaKOXX KUTAWChKOW Jiiteparyporo XXI CTOMITTH, JITEpaTypol0  MOJIOAUX
MMUCHbMEHHUKIB, K1 CTOSATD OJIMKYE /10 3aXiJIHOL KYJIBTYPH.

Otxe, Hamu 3pobsieHa crpoba IPOJIEMOHCTPYBATH PO3BUTOK 1 3MiHY
JIiITepaTypHOTO Iporiecy B cydacHoMy Kwurai, BmuB 3axigHoi JriTepaTypu Ha
HoOBITHIO KUTalCbKy JIiTEPATypy, 30KpeMa 3alo3UYeHHs MOTUBY «JIBIMHUIITBA»
Banowm Beinisinem.

KiarouoBi cjioBa: kuTalichbka HOBITHS JIiTepaTypa, JBIHHHUIITBO, apXeTHII,
IOHT, mucorianis ocobucrocti, bopxec.

INTRODUCTION

My life is a complete flight and I lose everything and everything turns into
oblivion, or into that other one.
Borges
The past 30-35 years have seen a significant shift in attitudes towards China and its
culture both in the West and in Russia as well as an increased interest in Chinese
literature as the successor to the centuries-old literature that revealed to the world
geniuses of thought, such as Confucius, Laozi and poets Li Bai, Du Fu, Wang Wei
and many others. The general reader is familiar with the works of only a few writers
of the 20™ century: Lu Xun, Guo Moruo, Lao She, etc., and at the same time the

interest in Chinese in the Russian literature has increased.
It is noteworthy that many works of Soviet literature by such authors as M. Gorky,
V. Mayakovsky, A. Tolstoy, M. Sholokhov, N. Ostrovsky, K. Simonov, V. Panova
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were translated from Russian into Chinese in the 50s. By the beginning of the
1950s, the military theme dominated in the literature. The attraction of the Chinese
mass reader to the adventure literature was satisfied by large and detailed military
revolutionary historical novels. There were also works in the genre of the military-
partisan novel written in the Europeanized manner.
In the early years of the People’s Republic of China (PRC), various aspects of public
and private life found their reflection mainly in the short story genre. The greatest
circulations had the works by Sun Li, Li Zhun, Wang Wen-shi and others. Most of
them are characterized by idealization of reality.
In 1958-1965 a lot of major novels on revolutionary and military-historical themes
were published. The Chinese reader loves large-scale narration, so these novels
were acknowledged by him.
The literature of the first 17 years of the PRC was periodically shaken by ideological
campaigns, which destroyed creativity. The success of a literary work was
determined by its correspondence to the current political guidelines. Both writers
and readers were accustomed to political slogans as an unavoidable tribute to the
circumstances. The publication of the book was defined by its political qualities;
popularity, circulation, number of re-editions were provided by the media; the
inclusion of the novel in the program of compulsory political studies turned it into a
compulsory reading for tens of millions of people and guaranteed millionth
circulation. After the beginning of the "cultural revolution" in 1967-1969, not a
single work of art by a professional writer was published in the country, not a single
literary magazine was issued for a wide range of audiences. Only in 1971 the names
of professional writers reappeared in the press. At least 130 books of fiction,
characterized by ideological assignment and a complete rejection of the true
reproduction of reality, were published or reprinted in 1972. Works of 1972-1976
were not translated into Russian and were soon relegated to oblivion in China itself.
Modern Chinese literature is usually called "literature of the new age" and its
beginning is marked from 1979. The revival of the literary process started with the
accusatory 'literature of scars", as it began to be called after the same name novel
by the writer Lu Xinhua. It was created on the heels of terrible events and enjoyed
unprecedented popularity in the PRC in the late 1970s and early 1980s of the XX
century. The Chinese writers soon moved on from the invective denunciation of the
ugliness of the "cultural revolution" to the literature of "emancipation of
consciousness". In the 80s, the modern Chinese literature in its best examples was
actively translated into Russian.
Over time, the memories of the "dark decade" (1966-1976) began to give place to a
present-day theme embodied in the "literature of reforms". The way of life changed
in connection with the policy of openness and economic reforms, and there has
been a shift in public consciousness. On the one hand, the doors were widely
opened for the perception of foreign culture and creative experimentation. The
number of the translated Soviet and Western literature increased unprecedentedly,
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sometimes surpassing the Chinese literature in volume, including the republications
of the classics. Soince, on the other hand, the literature has lost its former place in
the mass consciousness. Writers began to take a shot at different genres, forms and
directions that came to China. There was a division into "pure literature" and
"popular literature". The latter is a traditional adventure '"knight" novel for
teenagers, stories of "beauties" for girls and sentimental female literature about
happy marriage.

The social-accusatory theme ceased to be advantageous in the "pure literature" in
the late 1980s. In the 1990s, a significant place was taken by works of a
psychological plan with an obvious influence of European modernism. First of all,
the highly homogeneous literature of the PRC was experiencing the birth of literary
schools and groups. The realistic trend remained dominant at the turn of the XXI
century, but the social criticism in it was getting weaker. Chinese modernism in
both poetry and prose became noticeable in its influence and promoted diversity in
literature, though it only enjoyed the attention of a narrow group of intelligentsia.
The mass reader is indifferent to it. Some modernists called Wang Meng their
leader, but he did not consider himself as such. In the mid-1980s, the movement of
"root-seeking literature" came forward (as Xungen Wenxue), which turned away
from politics towards national psychology and tends to castigate the disadvantages
of the Chinese national character. Finally, Neo-Realism (as Xin Xieshi), or, rather,
Neo-Naturalism, is focused on "primitive being': this movement is characterized by
redundant details of descriptions. Modern Chinese literature has retained its former
theme, but in a transformed form, and become enriched with new themes and
genres. Its specificity is defined by the documentary, strengthened the eternal
Chinese love towards Russian history.

The literature of the 1990s has become a complete and peculiar phenomenon of
Chinese culture, differing in quality characteristics from the "literature of scars" and
the "literature of reforms" of the 1980s. Nearby, modernism and realism coexist,
freedom of creative search is recognized, foreign literature is fully accepted, and
Chinese literature itself has been clearly divided into "popular" and "pure". Thus,
the unanimity was replaced by polyphony, and everyone began to acknowledge
unanimously the superiority of current pluralism in literature over the former
habitual "monolithicity".

If before the main antipodes in the literature were realism and modernism, in the
1990s there was a clear difference between humanistic literature and
commercialized literature. Historically, in China writers are divided not so much by
literary schools, existing in strongly expressed forms, as by age groups, in which
creative trends of their youth are preserved.

The creative writing of young authors is distinguished by individuality. They are
called "new generation" (as Xin Dai), "later generation" (as Hou Dai) in China. They
are free from the burden of the past and not inclined to look back at the history,
fitted well into modern life, strive for direct self-expression, without hindering
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themselves with literary sophistication and formal search. The figurative and
emotional expressiveness of their works is devoid of historical depth; their favorite
theme is the life of a big city.
The Chinese literature began to be strongly influenced by the complex of ideas of
postmodernism, arising under the influence of Latin-American writers, and their
own literature appeared which is called postmodern. The postmodern fiction
combines elite elements and pop culture. Since then, Chinese literature has
increasingly been determined by the demands of the consumer society.
At the same time, the PRC literature is increasingly recognized by Chinese authors
as a part of world literature; they strive to keep pace with Western writers,
borrowing their creative experience. Many young writers and poets in the age of
openness not only receive education abroad, but also live there for years. Hence is
the influence of the West on the worldview of young Chinese writers. There is a
tendency to converge the PRC literature with the foreign Chinese literature. On the
one hand, we see the convergence of the Chinese literature to the West literature,
and on the other hand, the works of young writers of the late of the XX-XXI
centuries are utterly unknown to the reader, although they prove to be highly
popular in China. On the other hand, due to the cultural and historical processes,
translations of Western literature could hardly penetrate into China.
The relevance of the following study lies in the need to popularize the 21st century
Chinese literature, the one, different from the previous eras.
The Chinese literature of Modern Times that opened up new horizons by boldly
stepping from the extremely politicized depiction of reality, i.e. sociocentric world
into the person-centered world, i.e. the world of a person concerned with their inner
world, with their own intrinsic anxiety, alienation and fears.
With regard to the influence of Western literature on the latest Chinese literature, it
should be noted that there is no absolute influence; rather it is the combination of
the Chinese traditions and coloring of China with the global trends in literature and
culture that distinguishes the literature of young writers.
AIM OF THE ARTICLE
The aim of this study is to show the process of transformation of the modern
Chinese literature, its relation to the Western literature of the 19th and 20th
centuries, revealing the continuity of the latter and the motives of the new
generation writers.
METHODOLOGY
The methods of action research, research and development, rhetorical analysis,
literary analysis were used.
RESULTS AND DISCUSSION
This tendency is shown in the stories and tales collection entitled Times and Morals
(2017) presenting the prose of Guangdong writers and showing the clashes between
the old way of life and the challenges of the new times. The Guangdong literature is
quite diverse; due to external and internal trade and cultural relations, it has been
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influenced by both Chinese and Western literature. The collection includes 15
stories and tales.

Within the frames of the following study the story by Wang Weilian The Other Me,
which caught our attention by its uniqueness and modernity particularly for
Chinese literature, in particular, referring to the topic of doppelganger, is being
considered. The author narrates about quite an ordinary writer who wrote a novel
entitled Inner Face and starting from his very first lines, Wang Weilian introduces
the reader into the mysterious world of duality. The translation into English is ours.
"My right hand was starting to hate the left one, and the left hand, indeed, hated the
right one even more. How tightly this devil has bound me!" (Weilian, 2017). In the
story, the reality is coupled with absurdity and the borderline between reality and
dream is fading away: "I thought I was dreaming. I touched the pinched wrists - the
skin there was burning." The reader finds himself in a kind of a mysterious world, in
a "devilry", with emerging shadows of Dostoevsky’s Golyadkin, Stevenson's Dr.
Hyde and Mr. Jekyll, Borges and Chuck Palahniuk. Hence, we face the picture of «a
world turned inside out» (Bakhtin, 1991).

The topic of “doppelganger” or dissociation of personality has repeatedly been
studied by literature scholars in the works of Western authors, but we are making
an attempt to make the first study on this topic in modern Chinese literature. This
article refers to the Archetype and Symbol of Jung, the monographs of Meletinsky
on “Literature archetypes” and other studies.

The mythologem of a ‘doppelganger 'represents a constant plot element in the world
literature that has been transformed over time but still retains the «primary
element»; Y. M. Meletinsky relates the latter to plot archetypes. As is known, the
concept of archetypes was introduced in modern science by Jung. Hence, Jung first
of all singled out the archetypes of the mother, the child, the shadow, the
animus/anima, and the wise old man (wise old woman). The shadow is the
unconscious part of the personality remaining beyond the threshold of
consciousness, which can also look like a demonic doppelganger. In the light of the
above and referring to the Jungian theory of the shadow archetype, now we will try
to analyze The Other Me, a story by Wang Weilian, and show how the motive of
duality and "binarity of the world" mostly inherent in the Russian and Western
literature is reflected in the works of modern Chinese writers. The doppelganger,
shadow or the «alter ego» as the product of the story hero’s consciousness first
appears back in his childhood, in his memories dating back 20 years as he was
leaving his native village: “I was sitting in the cabin of the truck driver, carrying our
belongings, my yard-mates waved to me, and the truck drove off soon. I didn’t tell
them anything. When the car turned round the corner, I saw that they had already
continued playing in the yard, as if nothing had happened. I did not feel any loss
then - I did not know such a feeling yet. At that moment, it seemed to me that I was
not leaving at all, but staying to play with my friends, and that me who was sitting in
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the truck and driving away, was not really me, but someone else, someone
completely unknown to me.” (Weilian, 2017)
The coexistence of a cultural hero and a trickster in one person or in the form of two
brothers is the oldest form of duality. Later forms of duality appeared on this basis,
especially widely exploited in the literature of German romanticism (Chamisso,
Hoffmann and others). This may also include the Gogol's joke about the nose.
Meletinsky considers Gogol's "Nose" a conscious parody to romantic short stories
about doppelgangers.
Dostoevsky's "The Double", in essence, is somewhat closer to both the romantic
motive and the original archetype. First of all, Dostoevsky is not talking about the
loss as such, but rather about the unexpected and unwanted acquisition of a
doppelganger (a double), showing the “multiplication” of the Golyadkins, and, as a
result, the leveling and, only in this sense, the “substitution” and loss of personality.
The frightened Golyadkin dreams of "a lot of such", another time he imagins a lot
of the Golyadkins. The cabman refuses to carry the "such".
The servant Petrushka says that "good people live without falsity and there is never
two of them" (Dostoevsky, 1972). In essence, the same idea of the loss of
personality is expressed by Golyadkin’s stubborn thought of "substitution". He
dreams of "destroying the godless, unauthorized substitution" (Dostoevsky, 1972).
He contrasts himself, "the real and innocent Mr. Golyadkin", with another one, "the
ugly and fake Mr. Golyadkin" (Dostoevsky, 1972). He wants to save his personality,
moving away, having separated from his double: "Either you, or me, but together
it’s impossible for us" (Dostoevsky, 1972), "he is special, and I am also on my own"
(Dostoevsky, 1972). The secret, however, is that the double is essentially not an
"addition" to Golyadkin, but its inner generation, the fruit of his consciousness.
Golyadkin Junior is his "shadow", and according to Jung, that is a certain
subconscious, demonic second "me" (K. G. Jung perceives the images of tricksters
as a look of "me", cast into the distant past of collective consciousness, not
differentiated yet). Endowed with the features of a mocking and triumphant sly
man, Golyadkin Junior is really a bit like a demonic trickster. Dostoevsky’s double
is a purely personal, psychological creation, especially typical for the "underground
man". Golyadkin, with his morbid pride of the "little" man, "rags with ambition"
(Dostoevsky, 1972), is undoubtedly the predecessor of the "underground man". It is
noteworthy that Golyadkin in every way claims that he has "just a direct and open
character and common sense', stays out of "intrigues", walks "without a mask"
(Dostoevsky, 1972), and he perceives his subconscious second "I" as a strange, alien,
imposed, hostile creature. We should note as well that in Dostoevsky’s drafts
Golyadkin’s dreams of becoming Napoleon, Pericles and others enter a bright
sphere of his consciousness (cf. Gogol's Poprishchin, who imagines himself to be a
Spanish king; cf. in Dostoevsky's subsequent work Raskolnikov’s dreams of being
not a "trembling creature”, but like Napoleon). Golyadkin himself perceives his
dissociation as' "'witchcraft, and only!" (Dostoevsky, 1972), as a result of the action
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ml spirits'" (Dostoevsky, 1972), while the doctor guesses madness. Therefore,
Dostoevsky psychologizes in "The Double" and thus deepens not only the images of
Gogol's some characters, but also the original double-natured archetype (cultural
hero-trickster) of the first literary and mythological heroes, now receiving
illumination from the depths of the soul, still unknown to the literary archaic.
According to Bakhtin's theory, the motive of a doppelganger is coupled with the
«carnivalesque» in literature. In this regard, let us recall the meeting of the writer
with Liu Dashan in a dilapidated cinema building in an abandoned town and his
mysterious appearance out of darkness in the mask of a hare. The mask, Bakhtin
says, is the most complex and most significant motive of folk culture. The mask is
associated with the joy of change and reincarnation, with cheerful relativity, with
the cheerful denial of identity and unambiguity, with the denial of a stupid
coincidence with oneself; the mask is associated with transitions, metamorphoses,
violations of natural boundaries, with ridicule, with a nickname (instead of a name);
the playful origin of life is embodied in the mask, it is based on a very special
relationship between reality and an image, typical of the most ancient ceremonial
and spectacular forms. Bakhtin considers that it is impossible inded to exhaust the
complicated and ambiguous symbolism of the mask. "In fact even in conditions of
ordinary modern life, a mask is always shrouded in a kind of a special atmosphere
and is perceived as a particle of some other world. A mask can never become just a
thing among other things" (Bakhtin, 1990)

But a careful analysis makes it clear that the cinema is the unconscious state of the
hero: "And though my hands were tied, and though I hated that man, even then I
could not refuse his offer. I don’t know whether my heart was absolutely softened,
or I was instigated by an inner temptation, but I stepped over the threshold.
Perhaps, due to the fact that the Tsingmachzhen cinema was full of the scraps of my
childhood memories, my fear gradually began to disappear." (Weilian, 2017) And
Dashan bought back that cinema and now comes here to enjoy solitude; for him,
this is a special place existing beyond time. Hence, back in his childhood the hero
created in his imagination his alter Ego, a trickster with a disfigured face: "... the
skin looked like burnt white sticky rubber, with folds and wrinkles everywhere, but
not the same as the old people have — their directions were random, and they cut
the face along and across, like the devil has." Note that he has seen Liu Dashan only
once; in a crowd of fighting boys at the moment full of extreme excitement, Liu
Dashan’s demonic face emerges before him. After this incident, he has heard
nothing of Liu Dashan. Such appearance of an anti-hero reminds of Tyler Durden in
“Fight Club”, where Tyler appeared at the very moment of the hero's physical and
mental weakness. Just like Palahniuk’s Tyler, Wang Weilian’s Liu Dashan
overcomes his opponents and disappears: And with great strides he disappeared
immediately into the crowd. ... In that skirmish, ours won. How exactly we won, I
don’t know, because at the height of the fight I deserted. In fact, the Ego-hero
deserts and the Ego-anti-hero appears.
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The trickster, unlike the cultural hero, is in a certain sense asocial and therefore
more ""personal”, but it is negatively presented as a marginal figure, sometimes even
contrasting with the race-tribe. It should be noted that the alternative between the
two options (trickster - brother and trickster - the second person of a cultural hero)
is not accidental at all. The twin myth is used here, and the connection and
similarity of the twins leads to their well-known identification (hence all sorts of
external qui pro quo with twins).
Now let us recall meetings of doppelgangers in the world literature (devil and Ivan
Karamazov, Golyadkin senior and Golyadkin junior). And Wang Weilian’s story
reads as follows: "With a heavy heart, I entered the room and immediately saw that
gloomy man. He was wearing a black Sun Yat-sen suit and sitting straight in the
chair right in front of me." (Weilian, 2017) Let us call this meeting as Jung would
call it ‘confrontation’ with the Shadow, a meeting with one’s dark Ego.
(Jung called a neurosis treatment method 'confrontation': meeting of Ego with the
Shadow, i.e. one’s own self).
And in his work, Meletinsky notes the appearance of a doppelganger as the
antagonism of harmony and chaos, of light and shadow.
In fact, the novel written by the hero of the story also narrates about doppelgangers
and women, one of whom is at the peak of her power and the other one is kind and
sympathetic, however she lost the ability to express her emotions by facial
expression after suffering some disease.
Now let us try to look into the reasons for appearance of a doppelganger. In his
Archetypes and Symbols, Jung writes as follows: “The one who looks into the
mirror of the waters, first of all sees his own reflection. The one who goes to himself
takes the risk of meeting himself. The mirror does not flatter; it reflects faithfully
the face that we never show the world, hiding it behind the Person, behind the
acting mask. The mirror indicates our true face ...the meeting with ourselves is one
of the most unpleasant. Usually, everything negative is projected onto others, onto
the outside world." (Jung, 1991). Virtually, this makes subject of Dashan’s
emotional experiences: "I avoid all the things which I can be reflected in — window
glasses, showcases, metal things, disks, water surface. If I don't have a chance to
avoid this, I just close my eyes. I understand perfectly well that no one, including
me, is able to withstand the fear and horror that my mutilated face. I hate my
appearance. I feel insanely lonely." (Weilian, 2017)
Hence, Dashan’s story about the writer as narrated by him tells us that its hero
showed fair academic progress in secondary school and then entered university. His
progress at university was also fair and after completing his studies he had hard
times finding a job. Once he had a talk with a philosopher, a friend of his, stating
that a person’s fate was determined by their looks and that with his ordinary face,
he was quite unlikely to find a job and he had to do something on his own, for
example, to become a writer, and he subsequently did so. In fact, writing is another
face. As for his personal life, like Dashan, he had two girlfriends but here again he
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was inferior to Liu Dashan. "Your existence was teetering on the verge. You were
somehow wandering in life, inhabiting a world of dreams, and you were afraid of
everything that could break your fragile reality, like the scalded cat fears cold
water," Liu Dashan sums up. The hero’s «inconspicuous face» was devoid of any
individuality. Now let us refer to Dostoevsky: “I could not become evil or even
anything else: neither evil, nor kind, nor scoundrel, nor honest, nor a hero, nor an
insect." (Dostoevsky, 1973). This is the very hero needed for the soul to become the
arena of struggle between the good and the evil, the universe and the chaos.
Certainly, the social environment provides impetus to this struggle giving rise to
humiliation, resentment and compensatory dreams.

Next, we will learn the actual story of Liu Dashan who quitted school and left for the
city. Unlike the writer and his brother Xiaoshan, he achieved a lot in his life; he
became rich and was loved by women but it is of crucial importance that he wore a
mask tailored for his brother’s face and took it off only at the moments of anger and
when going to bed. In fact, Xiaoshan and Dashan also constitute a variety of duality,
i.e. the so-called external doppelgangers or twins (Agranovich, and Samorukova
relate them to the Russian type of duality).Thus, here we can find two types of
duality: antagonist and twins. Xiaoshan and Dashan are tied by kinship; they are
identical twins. While they are very different in their looks, they share the same
thoughts: «As I look at Xiaoshan, I imagine that he is me, that he is the person I
should have become, that he is the person I should have been in real life. But
nevertheless, no matter whether I wish so or not, Xiaoshan is Xiaoshan rather than
me Dashan.» The availability of common roots, such as kinship, shared childhood
and body (like Jekyll and Hyde or like Tyler and Jack), similar social status and age
is an essential and integral feature of an antagonistic doppelganger. The writer and
Liu Dashan have a shared childhood: they both studied at the same school; they
both consider the cinema a place where they can plunge into their childhood and
where the external manifestations of success lose their significance: "My face does
not exist here, it does not matter here. It was only here I could feel alive, feel full-
fledged" and, finally, the common roots, though indirectly: “it was not easy for them
(the parents) to grow you up, and you know, you have never sent them money in
recent years! It is already two years your father has retired, they are having a rough
time. — So you have learnt about my family as well..." (Weilian, 2017); perhaps,
Dashan and the writer also share the same body.

The concept of the ‘inner face’ introduced by the writer is akin to the Jungian theory
of the Shadow archetype; no doubt, generally, a person is much less good than
he/she thinks himself/herself to be or wishes he/she were.Everyone carries a
shadow throughout his/her life, and the less it is embodied in the individual's
conscious life, the blacker and denser it is. If we can sense something disgraceful is
going on, we always do have a chance to improve. And Wang Weilian’s story reads
as follows: "this face is much closer to my true nature than what I got when born. ...
Sometimes I think that my inner face is the demonic face and that the fire just
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helped uncover my true identity". Yet, he is unable to overcome the desire to see
himself, if not in a mirror, then in some other person, and who else could be this
other person if not the writer?! Dashan is driven by the need to be understood and
to get rid of oppressive loneliness and he turns to the writer: «Become me!» It is
quite indicative that duality balances on the edge of the funny (The Nose by Gogol)
and the tragic, on the edge of life and death. Virtually all the literature plots about
doppelgangers cover the motive of a genuine (tragic) or imaginary death of one of
the heroes. To become Dashan meant to possess the seeming power he possessed as
well as his wealth and love of women but all that could be possessed through self-
destruction, i.e. acquisition of his face. Hence, we can reveal Palahniuk’s idea of
self-destruction in Wang Weilian’s works: Maybe self-improvement isn't the all,
maybe self-destruction is the much more important. (Palahniuk, 2003). In his
work, Meletinsky looks into the archetypes and provides a brief overview of some
archaic motives to point to the system of two moves, namely action and
counteraction: first, falling into the demon’s power is followed by salvation
therefrom and second, falling of the hero into the demon’s power and his fight
against his demonic adversaries. But Wang Weilian’s works actually lack any fight
with the Shadow, i.e. with the demon.
And automatically, one has doubts as to the authenticity of the Ego-hero; in our
opinion, we witness some kind of «substitution». The motive of «substitution»
entails that of «identification», «recognition» (Meletinsky, 1994), i.e. finding out
who the true hero is. After all, which of them is the Ego-hero and which of them is
the alter Ego, which of them is the universe and which of them is the chaos? Borges'
theory of «experiencing one’s own self within the other person» was reflected with
the writer in identifying himself with Yan Wang, ruler of the underworld, and
Dashan - with the devil, inferior to the ruler. The answer seems ambiguous.
"Spinoza thought that all things long to persist in their being; the stone eternally
wants to be a stone and the tiger a tiger. I shall remain in Borges, not in myself (if it
is true that I am someone)." (Borges, 1989).
CONCLUSION
The idea of duality and disassociation of the personality as a prototype and
archetype, that started mostly from Gogol’s works in Russian literature and reached
its fullest development in Dostoevsky’s works and in Western literature, is a literary
tradition progressing in the 21* century. As shown in the article, the motive of
duality is also borrowed in the Chinese literature of the 21* century. The following
statement by Jung seems objective: "... the Western man lives in a dense cloud of
incense, which he himself fumes in such a way that he cannot see his own reflection
in this smoke." (Borges, 1994).
Thus, we made an attempt to show the influence of Western literature on the
Modern Chinese literature particularly the derived motive of «doppelganger» by
Wang Weilian, to show the development and changes of literature process in
modern China. The latter can serve as an idea for a further study.
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ABSTRACT

This study was conducted to determine, outline the main characteristics, improve
psychological-pedagogical basis of the concepts of “individualization”,
“individualization of professional training”, “digitalization”, “digitalization of
studying foreign languages” at higher educational institutions. The author
investigated, analyzed the leading role and conceptual impact of the digital
direction of education in the training of future highly qualified professionals in the
field of pedagogical education.

It was noted that digital textbooks, exam software, computerized systems for full
implementation of educational management processes, educational material
platforms and educational support will continue to change the organization of the
learning process (eventually facilitating it). In certain areas, this will lead to new
knowledge.

“The individualization of professional training of a future foreign language teacher”
has been defined as a complex, multidimensional, multicomponent and multilevel
concept that we consider from the perspectives of the educational triad: pedagogy,
psychology and foreign language. It is characterized by a specially created
environment with appropriate conditions and is based on specific approaches.

© Yaroslav Chernionkov, 2020
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The author described the “digitalization of teaching foreign languages” as a process
of transformation of all the processes of teaching and studying foreign languages
into the mainstream of digital implementation of educational processes: e-learning
guides, e-educational manuals, e-methods and foreign language learning tools,
DVD-materials, audio materials, electronic vocabularies and the creation of a
university network in the future.

Key words: digitalization, digitalization of studying foreign languages, electronic
means of learning and teaching, future teacher of foreign languages,
individualization of the professional training, informatization of the educational
process, optimal conditions for student’s development, practical approach.

AHOTAIIIA
JInaKuTaIi3a1ia OCBiTHBOIO MPOoIECy AK AKICHA XapaKTEepUCTHKA
iHauBiayasizanii mnpodgeciiHol MiITOTOBKU MAaiOyTHHOTO BUNTEJIA
IHO3eMHUX MOB
Ile mocmiKeHHs MPOBOAUIOCH 3 METOI0 BU3HAUEHHS, OKPECJIEeHHS OCHOBHUX
XapaKTEPUCTUK, VAOCKOHAJIEHHS IICHXOJIOTO-II€/IarOTIYHOI  OCHOBH  IIOHSATH
«IHMBIAyaTi3arisa», «IHaMBiAyaTi3aIisa rpodeciiHol IMiITOTOBKH »,
«TDKUATAMIBAIA», «I/PKATAMI3aIliA BUBUEHHS I1HO3EMHHX MOB» V BHUIIUX
HABUIBHHUX 3aKjaziax. ABTOp JIOCTiUB, MPOAHANi3yBaB IPOBIHY POJb Ta
KOHIIENTYaJIbHUH BIUITUB ITM(POBOTO HANPAMKY OCBITH Ha ITi/ITOTOBKY ManOyTHiX
BUCOKOKBaTihikoBaHUX (DaxiBIIIB y raaysi melaroriayHoi OCBITH.

ABTOp oxapakTepu3yBaB 'Mi/KUTaIi3aIlil0 BUKJIAJaHHA IHO3EMHUX MOB" SIK

IIPOIleC MEePETBOPEHHSA BCIX IIPOIlECiB HaBUAHHS Ta BUBYEHHs IHO3€MHHX MOB Ha
OCHOBHHMI IIOTIK IU(POBOI peasizaliii HaBYaJbHUX IPOIECIB: IIOCIOHHUKH 3
€JIEKTPOHHOTO HaBYaHHSA, e-HaBYAJIbHI ITOCIOHUKH, €e-MeTO/I Ta iHCTPYMEHTH JIJIS
BHUBUYEHHs 1HO3eMHHX MOB, DVD-marepianu, ayziomarepiasu, eJIeKTPOHHI
CJIOBHUKH Ta CTBOPEHHs YHiBEPCUTETCHKOI MepesKi B MaliOyTHbOMY.
«IapuBigyamizamnis mpodeciiHol IiITOTOBKM ManiOyTHHOrO BYHTENSA iHO3EMHOI
MOBH» Oysia BU3HAUeHa sK CKJaJiHA, OaraToBUMipHa, OaraTOKOMIIOHEHTHa Ta
OaraTopiBHEBa KOHIIEIIIis, AKYy MM PO3IJISJIAEMO 3 IIO3MIIH OCBITHBOI Tpiagu:
Tle/Iarorika, MCHUXOJIOTisA Ta iHO3eMHa MoBa. BoHa xapaKTepu3yeThCs CHeliaIbHO
CTBOPEHUM CEPEJIOBUINEM 3 BiJIIOBITHUMH yMOBaMH i 0a3yeTbCsd Ha KOHKPETHHX
mixomax.
KiarouoBi ciaoBa: gijpkuramizaiiisg, mipKuTastizaiis BUBUEHHS 1HO3EMHHX MOB,
€JIEKTPOHHI 3acO0M HABYAaHHSA Ta HaBUYAaHH:], MaOyTHIN BUMTETb IHO3EMHHUX MOB,
iHAuBiAyamizanisa mnpodeciiiHOI MArOTOBKY, 1HQoOpMaTH3aIlis HaBYAIbHOTO
Ipoliecy, ONITUMAaJIbHI YMOBH JIJIs1 PO3BUTKY CTYZ€HTa, MPAKTUUHUU MiXi/I.

INTRODUCTION
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In Ukraine, professional training of foreign languages teachers is regulated in the
Concept of Language Education in Ukraine (2011), the National Strategy for the
Development of Education in Ukraine for 2012—2021 (2012), the Branch Concept
for the Development of Continuing Teacher Education, the Project “New
Generation School Teacher” (2013), Law of Ukraine “On Higher Education” (2014),
Decree of the President of Ukraine “On Announcement of the Year 2016 of the
English Language in Ukraine” (2015), the Project of Improving the Professional
Skills of English Teachers “Postgraduate Pedagogical Education of Foreign
Languages Teachers” (2016), Concepts of “New Ukrainian School” (2016), “On
Education” (2017), aimed at improving foreign language education in Ukraine,
providing quality training for future foreign language teachers capable of
professional self-improvement.
In accordance with all normative documents, modern requirements of European
education and the state of teaching of foreign languages in our country, the Ministry
of Education and Science of Ukraine has created a system of professional training of
teachers, which provides for updating the content of teaching, shifting the emphasis
from theoretical to practical training and formation of competencies of the future
English teacher:

« speech competence;

« sociocultural competence;

« linguistic competence;

« country-specific competence;

« educational competence;

« strategic competence.
On the basis of these competences, which students form over all years of studying at
higher institution, a profile of a future foreign language teacher is compiled. It
contains the following components: “Understanding the students”, “Planning
lessons and studying courses”, “Organization of the lesson”, “Assessing the
students’ academic achievements”, “Knowledge of the subject” English language”,
“Knowledge of the subject “Methods of teaching a foreign language”, “Management
of own professional development”. The most important thing is that there is no
imperative in the profile — “The Teacher Must”. The teacher’s profile is based on
such reflections as “I can”, “I know”, “I do”, “I know my students”, “I know and can
plan lessons and training courses”, “I know and I effectively organize classroom
work”, “I know and can evaluate students’ learning achievements”, “I speak English
and I know the methods of teaching English”, “I know the ways of professional
development”. These descriptors are embedded in the profile of a future next
generation English teacher. The content modules of the teacher training program
provide for the formation of subject and life competencies in the students
themselves so that they come to school and are able to pass it on to their students.
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In particular, the ability to think critically, communicate in English and the ability
to learn (Rozpochynaietsia pidhotovka, 2016).

In order to successfully perform the above functions, the teacher must first master
the course “Methods of Teaching Foreign Languages”. Methodological training is
considered to be a system-forming factor for the future teacher’s professional
training. At the same time it is a relatively independent system with its own content,
structure and functions. It is ensured by studying the cycle of disciplines of foreign
language teaching methods, special courses and special seminars; students’
participation in scientific research work, scientific-methodological work and
pedagogical practice at school.

The formation and improvement of methodological competence is the main
purpose of the training courses, the basis of which is the knowledge of
methodological and theoretical principles of the methodology of language teaching,
conceptual foundations, structure and content of teaching aids (textbooks, tutorials,
etc.), the ability to apply the knowledge of language in pedagogical activity, to
perform basic professional and methodological functions (communicative-
educational, developmental, gnostic, etc.) (Panova, Andriyko, & Tezikova, 2010).
Graduates of the Faculty of Philology of Pedagogical Universities should be able to
navigate the space of main tendencies that determine the current state of linguistic
education at state secondary schools. This applies, in particular, to the extension of
the content of the educational material to include subjects such as language culture,
stylistics, rhetoric, or elements thereof;, strengthening the principles of
integrativeness, cross-curricular interaction, reliance on the history of language.
Continuation of methodological training lasts at the level of magistracy. Masters
training is implemented through the introduction of integrated training courses
that provide systematic mastery of educational disciplines, which, again,
contributes to the avoidance of repetition of educational material, improving the
organization of the educational process, as well as the introduction of the latest
technologies of the modern language (Makhreva, 2011).

The typical program of the course “Methods of Foreign Language Teaching” is
completely innovative. So far, this course has been taught differently depending on
the educational institution: one or two semesters. Course duration changed: it will
start from the second year of study, after the basic training course, and will be
taught for 3 years — up to the final certification. With regard to the number of hours
allocated to teaching, it is proposed to change this pathetic figure of 4%, which in
academic hours ranged from 54 to 108. 660 hours will be devoted to the
preparation of a foreign language teacher, who will solely focus on methodology. A
pre-project study showed that most universities had a predominantly Ukrainian
language of instruction. The new program provides English-only teaching, so we
will develop our first competence — communication in a foreign language. “Methods
of Foreign Language Teaching” will no longer be a purely theoretical discipline. It is
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now focused on developing English language teaching skills, and school practice
becomes fully integrated into the methodology course (Rozpochynaietsia
pidhotovka, 2016).

Therefore, the training of highly qualified professionals, competitive in the labor
market, and capable of competent, responsible and effective activity in their own
field is impossible without the implementation of theoretical and practical training
of future foreign language teachers.

The problem of professional training of teachers was investigated in various aspects
in the writings of G. Aseev, V. Bespal’ko, A. Horbatiuk, I. Kostikova, O. Malykhin,
O. Meshcheriakov, V. Palamarchuk, O. Paliy, O. Piehota, I. Prokopenko, I. Sinelnyk,
P. Stefanenko, T. Cheprasova, S. Shevchenko and others.

Issues of individualization of education were covered by leading scholars such as:
D. El’konin, O. Zaporozhets, G. Kostiuk, V. Kotyrlo, G. Lublinska, V. Miasyshchev,
D. Nikolenko, L. Prokolienko, and P. Chamata.

By individualization, foreign scientists understand any form and method of taking
into account individual features in teaching. From these standpoints, D. El'’konin,
“individualization” is not a concept, as viewed by national science, but a system of
individualized system of studying (Smalko, 2008, p. 3—15).

As stated in the Ukrainian Pedagogical Dictionary by S. Honcharenko,
“Individualization of the learning process” is the organization of the educational
process in which the choice of methods, techniques and pace of study takes into
account the individual differences of students and the level of development of their
learning abilities. The purpose of individualizing the learning process is to ensure
the maximum productive work of all students and should be carried out at all stages
of learning. Individual education in the modern school is used mainly in the form of
consultations, temporary individual work (Honcharenko, 1997).

Individualization of teacher’s professional training is regarded as a purely didactic
principle, which necessitates the need to see each student in the training process.
Individualizing the Teacher Training Process in pedagogical university is
considered as an organization of educational activities, which takes into account the
individual differences of students, the level of development of their ability to study.
Like the essence of individualization of the learning process, the essence of the
concept of individual approach is determined. The leading principle of individual
development is the principle of individual approach, the essence of which is to take
into account and study the individual differences of students.

According to O. Piehota, “the process of individualization of teacher’s pedagogical
training” is the student’s work on an individual educational program, drawing up a
professional self-portrait, learning to formulate and provide a personal pedagogical
concept and determine the strategy of professional life. The existing system of
professional training in a pedagogical university is largely aimed at theoretical
understanding of the essence of the educational process of the secondary school. As
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experience shows, due attention is not always paid to the formation of a complex of
professionally significant personality traits that provide a high level of future
teacher's professionalism in the specific conditions of the modern pedagogical
process (Piekhota, 2003, p. 50—100).

We see a solution to this problem in organizing the process of individualizing
teacher’s training (in our case, a foreign language teacher) on the basis of subjects
“Pedagogy”, “Psychology”, “Foreign language”. We believe that this process, at the
stage of studying at the university, is more effective if the unity of theoretical and
methodical (practical) training is achieved, professionally significant personality
qualities are formed, and organizational psychological-pedagogical conditions for
its realization are created. We distinguish a number of psychological-pedagogical
conditions:

o Change of priorities in defining the concept of general pedagogical training in
the modern university, its humanization, technologicalization and
personalization;

o Enriching the goals, objectives, changing the structure of general pedagogical
and professional training at a university focused on civilizational values and
the European standard of pedagogical education;

o Improving the content of courses in “History of Pedagogy”, “Pedagogy of the
School”, “Higher Education Pedagogy”;

e Reorientation of the content of courses in “Teaching Methods”, “Educational
Work Methods” to the study of modern domestic and foreign techniques and
technologies;

e Restructuring of the pedagogical practice system;

e Introducing the principles of individualization and differentiation of teachers’
training and organization of the educational process into teaching activity.

Teacher’s professional training can be more fully realized if its main purpose is to
create organizational and pedagogical conditions for the teacher’s professional and
personal development, expressed in his/her ability to constantly enrich his/her own
spiritual and professional cultures. The process of teachers’ training will be carried
out with taking into account the main stages of becoming a person as a subject of
activity (adaptation of students to new socio-pedagogical conditions of learning,
becoming active student, self-determination, through the saturation of the content of
traditional courses of pedagogical disciplines).

Thus, in our opinion, the process of teachers’ training at a higher pedagogical
institution is a process of complex organized development and individual self-
improvement of the student's personality and should be carried out in the process of
individualization and on the basis of a personality-oriented approach. In addition,
the boundaries of this process must be flexible and dynamic so as not to diminish the
individual needs and interests of the individual. This is the basic essence and
complexity of individualization of the teacher’s professional training: the harmonious
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combination of the individuality’s flourishing of each student in all its peculiarity
with the flowering of the active content of the collective life.

Having analyzed all the definitions and researches of leading scientists, we should
point out that we see in the term of “individualization” the process of isolation of the
individual to obtain the best result in any activity that causes the creation and
improvement of individuality (character, type of activity, individualism) and
characterized by creativity.

We note that individualization of teachers’ training is a complex, multidimensional,
multicomponent and multilevel concept that we consider from the perspective of the
educational triad: pedagogy, psychology, and foreign language. It is characterized by
a specially created environment with appropriate conditions and is based on specific
approaches.

AIM OF THE ARTICLE:

—to determine the conceptual role and qualitative impact of digitalization and
informatization in the process of individualization of professional training of future
teacher of foreign languages at higher education institutions;

— to analyze the essence of the concepts of “digitalization”, “digitalization of teaching
foreign languages”, “individualization”, “individualization of professional training”;
—to investigate practical conceptual foundations of the studied formation
(digitalization) in the conditions of teaching foreign languages to future specialists in
the field of education.

The relevance of the study is due to the need to introduce information and
telecommunication technologies in the process of individualization of professional
training, which ensure high efficiency of acquiring knowledge of foreign languages,
as well as increase the interest of students in learning. However, the practical aspects
of digitalization of foreign language teaching at higher educational establishments of
Ukraine, which would take into account the modern achievements of information
and communication technologies in theory and practice, remain undeveloped.
METHODOLOGY

The methods of the context of educational research, data collection, and data analysis
and reporting were used.

RESULTS AND DISCUSSION

The relevance of the problem of digitalization of foreign language teaching in the
process of future teachers’ professional training at the higher educational institutions
is conditioned by a number of factors, among which are the following: general,
related to total informatization, which takes place in Ukraine and requires
professionals of any profile to possess modern information technology (IT) for
effective use in professional activity, formation and expansion of the world
educational space, which envisages implementation of international standards of
education and competences of professional training of specialists; as well as special
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ones due to the necessity of acquiring a foreign language teacher with the most up-
to-date scientific and educational information (the volume of which according to
known statistics is doubled every one and a half years). Moreover, the use of
technical (audio-visual) means, due to the specificity of forming receptive and
productive foreign language skills (listening and speaking), spelling and especially
phonetic skills IT has a special role in the study of foreign languages, with the ability
to accumulate and compact and unlimited in time storage of text, graphics, audio,
video or integrated training information with the ability to edit and improve without
losing the original quality, significantly more effectively ensure proper technical
support of the learning process in foreign languages (Morska, 2008).
Conceptual and ideological positions of informatization of the educational process
were considered in the works of foreign scholars (C. Chapelle, G. Davies, E. Gaiek,
N. Hativa, M. Wallace, M. Warschauer, etc.). The possibilities of using information
and telecommunication technologies in the educational process as a whole and in
the teaching of foreign languages in particular were analyzed in scientific
publications of Ukrainian (E. Mashbits, N. Morze, I. Pidlasyi, P. Serdiukov) and
Russian (V. Bespalko, M. Bovtenko, I. Zakharova, V. Monakhov, O. Smolianinova)
scientists.
In the researches of S.Volodko, L. Derkach, L. Kravchenko, Yu. Kravtsova the
general characteristics that are important for solving the social and psychological
problems of training specialists to use IT in their professional activity were
highlighted.
Some issues of teaching different aspects of a foreign language by means of IT are
elucidated in the dissertations of E. Azimov, I.Zymnya, O. Paliy, Yu. Hapon,
I. Chursina, M. Warschauer and others.
The scientific works of E. Polat, D. Chun, J. Plass, R. Oxford are characterized by a
thorough analysis of the possibilities of distance learning of foreign languages and
the professional preparation of a future teacher for such learning.
A linguistic and methodological analysis of the existing computer-based language
learning software market was the subject of dissertations of R. Hurevych,
R. Potapova, M. Peterson, P. Sutherland.
Thorough studies of the digitalization of teaching and learning foreign languages
have been developed by such scholars as: T. Gromova, G. Korsun, I. Kostikova,
L. Mors’ka, O. Synekop, A. Benedek, S. Brennen, M. Kaku, G. Molnar, N. Navare,
J. Stommel, N. Wurffel.
“Digitalization” broadly means the transition of the information field to digital, that
is, what is happening now. It is sometimes used to refer to a specific act of
translating certain information from analog to digital for easy later use on modern
electronic devices.
Appealing to the Oxford English Dictionary, researchers claim that digitization
means “the act or process of 182 digitizing; conversion of analogue data (images,
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video and text material) to digital form”, digitalization means “introduction or
increase of use of digital and computer technologies by organizations, in a certain
industry, country” (Benedek, & Molnar, 2015).

Digitization is the process of converting all available information into digital format.
In layman's term digitization, means enhancement of user experience and building
efficiency. Efficiency drives saving operational cost. Effectively both add to the
process optimization, when augmented with digitization, it will give progress based
output. Here the teaching process is optimized using digital aids for the effective
teaching of Second language (Navare, 2018).

Issues of distance learning technologies in the process of studying foreign languages
are considered in the works of both Ukrainian and foreign educators, including
O. Andreyev, E.Dmitriyev, V. Kukharenko, V. Sviridiuk, Yu. Horwitz, N. Mayer,
N. Mulina, K. Kozhukhov, E.Polat, A. Khutorskoy, G.Dudeney, N. Hockly. The
scientists M. Arian, O. Bigych, N. Borysko, N. Gals’kova, N. Koriakovtseva,
R. Milrud, S. Nikolaeva, Yu. Passov, V. Safonov, N. Sokolova, O. Solovova,
T. Tambovkin, O. Trubitsina, A. Shchukin, N. Yazikova, J. Appel, R. Arends, A. Doff,
D. Frieman, J. Hedge, E. Hutchinson, T. Hutchinson, W. Littlewood, M.J. Wallace,
W. Wilen, N. Whitney and others investigated the conceptual questions of the
problem of teaching foreign languages at higher pedagogical universities.

According to English scholars, in particular L. Dickinson, B. Holmberg, K. Richards,
P. Roy, the problem of organizing and forming the content of the distance form of
teachers’ training has not yet taken a proper place in scientific research and
practice. This is due to objective reasons, first of all, because the problem is
relatively new. In addition, the study of foreign languages in the distance education
system with the help of modern information tools and technologies has been
intensively studied only in the last two decades. The scientists T. Anderson,
B. Collis, M. Hagi, R. Maison, R. Melton, D. Runtree differentiate the media of
teaching foreign language communication into traditional and high-tech ones.

The specialists in distance learning (D. Rogers, A. Wolfe, etc.) consider the use of
audio and video conferences when learning foreign languages. L. Blanchfield,
I. Patrick, O. Simpson and others determine the advantages and disadvantages of
using e-mail in distance learning in foreign language. Ukrainian scientists V. Bykov,
Y. Zhuk, V. Kukharenko, V. Lapinsky, V. Oliynyk, V.Pugach investigated some
aspects of teacher training in the distance learning system, foreign language
teachers in particular.

Having analyzed the scientific and pedagogical literature on the problem of software
and methodological support of distance learning, we have come to the conclusion
that the approaches of V. Bykov, Y. Zhuk, V. Lapinsky are the most productive for
our study. The authors point out that distance learning software is a collection of
materials that reflect the content of learning, learning content management system
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(LCMS), regulatory framework and methods of distance learning (Bykov, & Zhuk,
2005).
The basic requirements for the practical training of a foreign language teacher are
that he/she must be able to implement:
« communicative-educational function, that is, qualified to apply modern
principles, methods, techniques and means of teaching foreign language
communication;
« educational function, i.e. to solve the problem of moral, cultural-aesthetic,
labor education of students by means of a foreign language;
« developmental function, that is, to predict ways of formation and development
of the intellectual and emotional spheres of a student’s personality, his cognitive
and mental abilities in the process of mastering a foreign language;
« educational function, that is, to assist students in learning to study, to expand
their outlook (State Standard of General Secondary Education, 2013).
The leading scientist of the problem of research of digitalized/multimedia teaching
and training of future foreign language teachers professor I. Kostikova analyzes a
number of innovative methods that have the most qualitative impact on the
acquisition of foreign language by students and that we use in our study of
individualization of future teacher training of a foreign language teacher, namely:
v CD CD-ROM technology (also today DVD and Flash-card), which allows to
increase the amount of information stored on laser CDs and flash cards;
v use of the Internet (books, methodological literature, newspapers, magazines;
educational computer programs; electronic libraries, databases, information
systems; educational e-books, reference files, dictionaries, reference books in
electronic form);
v information resources (distance learning courses (for the advanced training
system, for higher education institutions in specific disciplines, etc.); courses,
programs intended for self-education; web-based quests for training; training
olympiads, quizzes, telecommunication projects; unity of teachers;
teleconferences for specialists (subject teachers, principals, heads of schools,
rectors and vice-rectors of universities, etc.); virtual consultative centers (for
teachers, students, graduate students, parents); scientific associations of
students, postgraduate students;
v  training internet resources hotlist, multimedia scrapbook, treasure hunt,
subject sampler and webquest;
v telecommunication and multimedia projects are multi-page publications in
Microsoft Publisher (enables them to publish thematic booklets), Microsoft
Power Point (makes animated pictures, sound and video files available),
Microsoft Word (allows you to format the desired text) and Microsoft Internet
Explorer (allows you to work with Internet resources on the Internet);
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v TOEFL program, the standard English exam. There are five complete TOEFL

tests available in this program. Each test consists of three parts: Listening

Comprehension, Structure and Writing Expression, and Reading

Comprehension. In preparation for the TOEFL exam, you can use computer

software at http://www.toefl.org (official TOEFL, TSE and TWE exam site),

http://www.ielts.org (official IELTS exam site (International English Language

Testing System), http://www.exams.ru (international exam in English,

information on all international examinations in English as a foreign language,

test tests);

v’ playback of digital video - DVD;

v" use of modern authentic, foreign-language multimedia textbooks, such widely

known editions as: Macmillan, Oxford, Cambridge, Express Publishing

(Kostikova, & Masliuk, 2013, p. 46—67).
So there are many online learning resources, and are they all effective and how can
we choose the best one? In fact, each of the services listed above had its own
peculiarities, its own approach to learning and, probably, one of the most important
conditions, not all platforms are free.
At the same time, we define the individualization of the professional training of the
future foreign language teacher as a process of purely individual programs, content,
forms, means, pace, forms of control and evaluation. It can be embodied within and
on the basis of the individualization of professional training as a system of
relationships and provides for:

1. Comprehensive knowledge of the student, his abilities and opportunities;

2. Properly trained teachers;

3. Availability of adapted (individualized and digitalized) courses, programs;

4. Well-established and developed material-technical base.
The presence of a powerful integrated material and technical base (lecture rooms,
study labs and classrooms, a library with a reading room and a book depository)
which allows providing all kinds of laboratory-practical classes, disciplinary and
interdisciplinary training and educational practice. Training sessions should be
conducted by using modern technical training tools (audio and video equipment,
multimedia devices, interactive whiteboard, multimedia video complexes, electronic
manuals). There must be technical support for distance learning of students,
Internet, 3G-4G, WI-FI (Chernionkov, 2018).
Compliance with requirements such as: informativeness, flexibility, mobility,
interdisciplinarity, integration, individualization will lead to the creation of a new
generation of educators. For example, to create an e-course, as well as an electronic
smart tutorial, you must use: cloud technologies, multimedia tools, automatic
filtering of knowledge rating, interactivity, collaboration on the Internet. In our
opinion, our country is on the verge of an all-Ukrainian Smart Education Network.
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In our professional activities at the English language lessons we use the following
innovative techniques that are recommended to be implemented in the first year
(first and second terms). Students are offered exercises of reflexive communicative
nature, on the basis of various innovative communication technologies (Learning to
Learn, BYOD, bricolage, project method, method of stimulating statements,
newspaper article annotation).

Learning to Learn is the process of analyzing the organization of training,
methods of achieving educational outcomes and personal dynamics by the student.
Then students have to think about how they learn and what to do with the help of
various online tools. In other words, students evaluate their own studying and the
results of its (communicative approach) (Neborsky, 2015).

Bring Your Own Devices (BYOD) is a pedagogical principle in which students
use the gadget (smartphone, laptop, tablet) already available to them. Needless to
say that such a method saves financial costs in the technical equipment of
classrooms. The most important thing is to provide Wi-Fi access to the Internet and
discuss with students the purpose for which gadget will be used (Bring Your Own
Device, 2012).

“Bricolage” is a term used in a variety of disciplines, including visual arts and
literature, means of creating a subject or object from scrap materials, as well as a
subject or object. For example, in music, it is a wooden spoon or saw as a musical
instrument; in visual arts — prefabricated collages. Bricolage in education is the use
to study anything you want, in addition to specially created tools like textbooks. The
simplest example of this technology is the experiments in chemistry class, when the
laws of chemistry and the different reactions are not only read by the students, but
can also be tested by them. There are two types of this technology: 1 — to take what
is at hand and use in a different capacity; 2 — create new from existing old
(Obrazovatelnaia tekhnologiia «Brikolazh, 2016).

Project method - the primary use of the project method in teaching a foreign
language is the ability in the mastery of students’ communicative competence, i.e.
practical mastery of a foreign language. In addition, project-based learning
promotes: increased personal confidence of students; develops a “team spirit",
interpersonal skills and ability to collaborate; provides a mechanism for critical
thinking, the ability to seek solutions to problems; develops pupils' research skills.
We highlight the following projects: projects-message or research projects
(Information and Research projects); projects-interview (Survey projects); project-
manufacturing (Production projects); projects such as role-plays and drama
performances (Performance and Organizational projects) (Lerman, 2007).

Method of Simulating statements — this method differs from using the well-
known logico-syntactic schemes that the students build content and logic of their
statements themselves on the basis of a spoken text. Also a good example of this
technology can be a teacher creating a situation where one party or need to convince
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others or to talk about the benefits once phenomena using the words always, and,
sometimes, but. (Mnatcakanian, 2011).

Annotation — newspapers and magazines as a mass medium are very important
for students in General, and English classes in particular, because they provide
relevant information, informing all that is happening in the world around us and
thus deepens and expands the horizons of students.

Work with a newspaper or magazine article is divided into 3 stages:

Stage 1 — work with a newspaper article before reading it. Students are
encouraged to review the entire issue of the newspaper and say, what headings it
contains and which of them drew attention, to explain why. You can use the
reference circuit for discussion of the done work.

Stage 2 — informational reading. At this stage students scan the article of the
newspaper that caught their attention.

Stage 3 — working with text. This type of work contributes to motivation to
learn the English language and is an effective means of formation of foreign cultural
competence (Mnatcakanian, 2011).

Here is an example of first-year students’ individual work on such topics as “My
Future Profession”, “Choosing a Career”, “Fake News Sites”. We encourage students
to shoot short videos (up to 5 minutes) and then upload them to our Moodle course
“English for Everyone”. The final grade for this type of work will depend on:

- Foreign language quality;

« The amount of student participation in the video;

 Use of humor;

« Number of errors;

« Video plot.
Our main purpose was to encourage students to communicate in a foreign language.
Therefore, our tasks were as follows:

1. Using the technologies “Project work” and “BYOD” create your own video
project. The themes are the following: “WHAT is FAKE NEWS SITE?», “My
Future Site”.

2. Using technology “learning to learn” assess your knowledge and results for this
module in a form of dialogue. Use the key-phrases: I think, I'm sure, It seems to
me, I can prove, I can estimate my results as, despite. THE THEME IS
“Journalistic Activity is Cool”.

3. With the help of “Method of statements stimulation” across the communicative
approach (always, and, sometimes, but) react to the next situation: 1. You are
going to interview one of the leaders of the Somali Pirates. Your parents are
afraid of this a lot. Offer your evidences to make them change their mind. 2. You
are convinced that Ukrainian Mass Media informational system is one of the
best in the world. But your friend does not support your point of view. Convince

him backwards.
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4. “Bricolage” technology in your research work. Create your own SITE or BLOG
using the things you have on hand. Describe your experience. Use the given
links to watch the videos:

e https://www.youtube.com/watch?v=WE1tXYgNi3Q

e https://www.youtube.com/watch?v=K-zI7sCoglo

e https://www.youtube.com/watch?v=jx8rvfjnOq8

e https://www.youtube.com/watch?v=LH85Y-PL7Z0

e https://www.youtube.com/watch?v=Lf2cg_9Rz6g

5. Choose any newspaper or magazine article in English devoted to Fake Sites,
Journalist’s Profession. Work in a group - make up CRISS-CROSS
QUESTIONING for the technology of annotation.

6. Using the technologies “Project work” and “BYOD. The themes are the
next:”Pros and Cons of Teacher’s Profession”, “Teacher’s Profession is My Life”.

Summing up all of the above, we can say that working at the Department of
Linguodidactics and Foreign Languages of Volodymyr Vynnychenko Central
Ukrainian State Pedagogical University, we understand the “digitalization of
professional training” as a process of transformation all the activities of teaching
and studying foreign languages in the process of future teacher of foreign languages’
professional training into the mainstream of digital implementation of educational
process: e-learning guides, e-educational manuals, e-methods and foreign language
learning tools, DVD — materials, audio materials, electronic vocabularies and the
creation of a university network in the future.
CONCLUSION
Given the personal preferences of the future teacher of foreign languages at the
center of the educational system (at higher pedagogical educational institutions),
today there is a transition to flexible models of organization of educational-
pedagogical process, which involve digitalizing of training of a person capable of
realizing his/her creative and professional potential in various spheres; that is why
the problem of introducing an individualized personality-oriented approach, the
characteristic features of which is cooperation, dialogical activity, active-creative
character, providing the individuality with the necessary freedom to make
independent decisions in the educational process of higher education, is extremely
relevant. We understand that our observation is only part of the research program
we have created for this issue. Further studies we see in the analysis of the system of
practical digital methods of studying English at the faculty of foreign languages of
our university.

Funding: This study received no specific financial support.
Competing Interests: The author declares that there are no conflicts of interests
regarding the publication of this paper.
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ABSTRACT

The article is a statistical research of the development of Polish literature studies at
the Department of World Literature and Comparative Literary Criticism at the
Vasyl Stefanyk Pre-Carpathian National University (Ivano-Frankivsk, Ukraine),
covering the period from 1997 to 2018. Focusing on scientific researches in the field
of Polish philology accomplished by the professors of our department, the present
article gives the general outline of quantitative dynamics, the timeline, genre
composition, types of heuristic analyses, language of these publications and their
publishing data. The publications are also structured according to such criteria as
authors, objects of consideration, various fields of historical and literary science.
The sporadic experience of studying Polish literature by the employees of other
departments of the Faculty of Philology at the Vasyl Stefanyk Pre-Carpathian
National University was also taken into account.

Key words: Ukrainian Studies of Polish Philology, Pre-Carpathian University,
literary criticism, Slavistics.
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JiTEpaTypo3HABCTBA MIPUKAPNATCHhKOTO HAIMIOHAJIbHOTO YHIBEPCUTETY
iMeHi BacwiA crepaHUKA Yy CTATUCTUYHINA MPOEKITil

CraTTs € CTAaTUCTUYHUM JIOC/T/IZKEHHSAM PO3BUTKY JIITEPATYPO3HABUOTO BUBUYEHHS
IOJIbChKOI JliTepaTypu Ha Kadezpi CBITOBOI JiTepaTypu 1 NOPIBHAJIBLHOTO
JliTepaTypo3HaBcTBa [IpruKapIiaTchbKOro HaI[lOHAJIFHOTO YHIBEPCUTETY iMeH1 Bacuiis
Credannka y mepiog 3 1997 1o 2018 poku. Ha T icropii BHUHUKHEHHS
MOJIOHICTUYHUX JOCTi/PKeHb Ha KadeZpi aHaM3yIOThCA KiJIbKiCHA JAUHAMIKa
iXHBOTO PO3TOPTAHHA Y Yaci, }KaHPOBUM CKJIaJ, BUJIU €BPUCTUUYHOI pOoOOTH, Miclie i
MOBa IyOJTiKaIlii, po3noain myOsikamid 3a iXHIMM aBTOpaMH Ta 3a 00’ €KTamMu
pO3IJIsAy, PO3MOJALI MMybJikaniii 3a okpeMuMu ¢GaxoBUMH cdepaMu iCTOPUKO-
JliTepatypHOi Hayku. IIpy IIbOMy BpaxOBaHO CIIOPAJUYHUU JOCBii BUBYEHHS
MOJIbCHKOI JTiTepaTypu cIiBpobiTHUKaMu iHmUX Kadenp PakynbpreTy dinmosorii
[THY imeni Bacunsa Credanuka.

KiarouoBi cJjoBa: ykpaiHChbKa ITIOJIOHICTHKA, I[IpUKapmaTChKUU YHIBEPCUTET,
JIITEPATYypPO3HABCTBO, CJIaBiCTUKA.

INTRODUCTION

Literary studies of Polish literature in the Department of World Literature and
Comparative Literary Criticism at the Vasyl Stefanyk Pre-Carpathian National
University began on 26 August, 1992 at the then V. S. Stefanyk Ivano-Frankivsk
State Pedagogical Institute of Pre-Carpathian National University (hereinafter
abbreviated: PNU) and the speciality “The Polish language and literature” came into
being in the Faculty of Philology in 1993, following the necessity to have our own
specialists in the field of Polish Philology (Lesiuk, 2004).

However, the development of the scientific literary Polonistics is closely connected
with the introduction of the Section of Postgraduate Literary Studies in in
November 2001, and in April 2001 — the Section of Postgraduate Studies in
Comparative Literary Criticism, which became possible only when Prof. Dr. Hab.
Volodymyr Matviishyn (1935-2012) became the Head of the Department in
1992. He encouraged the professors of the department to conduct comparative
studies of foreign, namely Slavonic, literatures (first of all the study of the aspects of
Ukrainian and foreign literary ties), as well as researches of the specific national
literature, including the Polish one, in immanent analyses.

AIM OF THE ARTICLE

The article aim is to research statistically the development of Polish literature
studies at the Department of World Literature and Comparative Literary Criticism
at the Vasyl Stefanyk Pre-Carpathian National University (Ivano-Frankivsk,
Ukraine), covering the period from 1997 to 2018.

METHODOLOGY

The methods of action research, research and development, rhetorical analysis,
literary analysis were used.

RESULTS AND DISCUSSION
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So, four dissertations written under Prof. Dr. Hab. V. Matviishyn in the field of
Comparative Literary Criticism have been successfully defended with their authors
obtaining the degree of Candidate of Studies in Philology. These scientific papers
focusing on Polish and Ukrainian literary ties are as follows:

— Dissertation “Stanistaw Wyspianski’s works and Ukrainian literature of the end of
the 19t — beginning of the 20t century: reception and typology” by Myroslava
Medytska (Khorob), defended in 2005 in the specialized dissertation council at the
Volodymyr Hnatiuk National Pedagogical University in Ternopil;

— Dissertations “Short prose by Eliza Orzeszkowa and Ukrainian short stories of the
end of the 19t — beginning of the 20t century: poetics and typology” by Iryna
Spatar and “Stanistaw Przybyszewski and Ukrainian literature of the end of the
19th — beginning of the 20t century: reception and typology” by Tamara Tkachuk
defended in the same specialized dissertation council;

— Dissertation “The typology of futuristic models in the works by Bruno Jasienski
and Mychail Semenko” by Danylo Rega defended in 2014 at the special dissertation
council of the Oles Honchar Dnipropetrovsk National University (now Oles
Honchar Dnipro National University) (Candidate of philological sciences, associate
professor S. Korshunova became the second research supervisor following
Professor Dr. Hab. V. Matviishyn’s death).

The above mentioned researches written for the degree of Candidate of sciences
were accomplished in Prof. Dr. Hab V. Matviishyn’s priority field of practical
comparativism, in particular in the aspects of reception, typology and poetics. The
authors of these 4 dissertations are at present members of the department.

The development of studies in polonistics at the department is also associated with
the name of Candidate of Sciences in Philology, Associate Professor Olga
Mykhailivna Tsivkach, who began working at the department in 1974, and had
been working as an associate professor since 1990 and till 2015. It was in 1993 that,
after the opening of the specialty “ The Polish language and literature”, she was the
first one who had to introduce the study of the history of Polish artistic literature at
the Faculty of Philology at PNU. At the same time, she introduced new aspects into
the study of Polish literary and generally cultural heritage, in particular, linking
them with the phenomenon of the Polish-Ukrainian cultural frontier.

Associate Professor O. Tsivkach devoted special attention to the literary and
ethnographic and cultural projections of polonistics, not limiting herself to just
fiction, but proceeding from the history of the Polish theater and the Polish press in
the Carpathian region, also by translating Polish scientific literature, publishing the
texts of Polish journalists who worked in Stanislaviv newspapers in the end of the
19th - beginning of the 20th century. Under the supervision of Associate Professor
O. Tsivkach working at our department there appeared a dissertation “Topos of
Hutsul land in the works by Kaietan Abharovych and Yuri Fedkovych” by Iryna
Mykytyn. It was written for the Candidate's Degree in the field of Comparative
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Literary Criticism and then successfully defended in 2012 at the special dissertation
council at the Volodymyr Hnatiuk National Pedagogical University in Ternopil.
Following the first Polonistics-related 1997 publication (“The Problem of the
cultural frontier on the pages of the Galicia press of the late nineteenth and early
twentieth centuries” by I. Kozlyk, member of the Department of World Literature at
PU (later PNU)), which appeared in the second volume of the Olsztyn scientific
collection “Acta Polono-Ruthenica”, and until 2018, the number of scientific works
in Polonistics in the Department of World Literature and Comparative Literary
Criticism at the PNU incorporates 171 publications: 124 were written from 1997 to
2012 (that is, for 16 years of the existence of the Department of World Literature
under the direction of Prof. Dr. V. Matviishyn) and 47 from 2013 to 2018 (that is,
over the past 6 years when the department has been transformed into the
Department of World Literature and Comparative Literary Criticism. All in all, 119
publications have been published in Ukrainian editions, while 52 publications were
published abroad.

The dynamics of the expansion of the study of Polish literature at the department,
reflected in the statistics of published products is visualized in the diagrams:

Amount of publications
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Amount of publications

By genres these are articles, monographs (individual and collective), educational
materials (methodical recommendations and tutorials). In the sectoral aspect, these
include: 52 works in Polonistics, 111 works in comparative studies, as well as 8
teaching and methodical publications, 4 of which have only Polonistic bias and 4
are comparative.

According to the language distribution there exists: 128 publications in the
Ukrainian Language (110 in the Ukrainian journals and 18 in the Polish ones), 34
publications in the Polish Language (6 in Ukrainian journals and 28 in the Polish
ones), 8 publications in Russian (3 in Ukrainian journals, 4 in the Polish journals
and 1 — in the Internet journal in Russia) and 1 publication in Germany (in the
German journal).

Among the above mentioned number of publications, one should highlight the
publications of the larger formats:

— individual monographs by M. Medytska “Creativity of Stanistaw Wyspianski and
Ukrainian Literature of the End of the 19th and the beginning of the 20th Century:
Reception and Typology” [“Tvorchist Stanislava Vyspianskoho y ukrainskiy
literaturi kintsia XIX — pochatku XX stolittia: retseptsiia i typolohiia”], Publisher
Tretiak I. Ya ., Ivano-Frankivsk, 2008, 316 p., in Ukrainian; O. Tsivkach “They were
joined by the land of Stanislaviv ... Figures of the Polish culture of the Pre-
Carpathians of the 19th — the first half of the 20thcentury. Stanislaviv voivodship”
[“Yikh poiednala zemlia stanislavivska ... Diiachi polskoi kultury Prykarpattia XIX —
pershoi polovyny XX stolittia. Stanislavivske voievodstvo”] Symfoniia forte, Ivano-
Frankivsk, 2012, p. 204, in Ukrainian;

— collective works: in the monograph “Mikolaj Rej — w piecsetlecie urodzin”
(practicing zbiorowa w 2-ch t. pod redakcja Jana Okonia, wspélpracy Marcin
Bauera, Mila Kurana i Malgorzaty Mieszek” (Wydawnictwo Uniwersytetu Lodzkie,
L6dz, 2005) O. Tsivkach developed the topic “From the Reception and Translations

68



A
=%

KOZLYK Thor

ASTRAEA

of Mikolaj Rej’s Works in Ukraine” [“Z receptsji i przekladow utworéow Mikolaja
Reja na Ukrainie"] (pp. 289-304); in edition “Radyshevskyi R. Ukrainian polonistic:
problems, schools, sylves” [“Radyshevskyi R. Ukrainska polonistyka: problemy,
shkoly, sylvety”] , Kyiv, 2010. M. Medytska wrote the segment “National past in the
artistic comprehension of Ivan Franko and Stanislav Vispiansky” [“Natsionalna
mynuvshyna v khudozhnomu osmyslenni Ivan Franka Stanislava Vyspianskoho™]
(pp. 548-557), in the book “Metamorfozy w wspolczesnej literaturze ukrainskiej”
(edited by P. Olechowska M. Zambzycka, K.Jakubowska-Krawczyk, Warszawa-
Ivano-Frankivsk, 2015, in Ukrainian), D. Rega considered the “Place of Ukrainian
and Polish futurism in the system of European futurism” [“Mistse ukrainskoho ta
polskoho futuryzmu u systemi yevropeiskoho futuryzmu]”, (pp. 14-30); in the
research “Vasyl Stefanyk: Approximation” (edited by S. Khorob, Misto NV, Ivano-
Frankivsk, 2017, in Ukrainian) T. Tkachuk wrote the material “Expressionism in
short prose by Vasyl Stefanyk and Stanislaw Przybyszewski” [“Ekspresionizm u
malii prozi Vasylia Stefanyka and Stanistaw Przybyszewski”] (pp. 249-272);

— publications of creative heritage of the Polish writers: “Stefania Skwarczynska —
journalist of ‘Kurier Stanislawowski’. Unknown pages of creative activity (1925-
1930)” (introduction, selection of texts and commentary by O. Tsivkach, Symfoniia
forte, Ivano-Frankivsk, 2013, 227 p., in Ukrainian), “Marcelina Grabowska -
dziennikarka ‘Kuressa Stanistawowskiego’ (1931-1933)” (introduction, selection of
texts and commentary O. Tsivkach, Symfoniia forte, Ivano-Frankivsk, 2015, 140 p.,
in Polish);

— educational editions: textbook by O. Tsivkach “Literary regional studies. Polish
Literature of Pre-Carpathians (15th — first half of the twentieth century). Part I”
[“Literaturne kraieznavstvo. Polska literatura Prykarpattia (XV — persha polovyna
XX stolittya). Chastyna I”] (Symfoniia forte, Ivano-Frankivsk, 2011. 272 p., in
Ukrainian); tutorial by A. Martynets “New names in the school course of the World
literature” [“Novi imena v shkilnomu kursi svitovoi literatury”] (Symfoniia forte,
Ivano-Frankivsk, 2013. 156 p., in Ukrainian); here, in particular, the work of
Barbara Kosmowska is considered); educational brochures by T. Tkachuk
“Stanistaw Przybyszewski and Ukraine. Guidelines to the study of the works by
S. Przybyszewski in class on the history of Polish literature” [“Stanislav
Pshybyshevskyi i Ukraina. Metodychni rekomendatsii do vyvchennia tvorchosti
S. Pshybyshevskoho na zaniattiakh z istorii polskoi literatury”] (Symfoniia forte,
Ivano-Frankivsk, 2015, 64 p., in Ukrainian) and by I. Spatar “Historia literatury
polskiej drugiej potowy XIX wieku. Pozytywizm Wskazéwki metodyczne do zajec
praktycznych” (Symfoniia forte, Ivano-Frankivsk, 2018. 44 p., in Polish).

The works of the members of the department were published in such periodical and
special (one-time) Ukrainian and foreign scientific editions as:

— Kyiv journals “Kyiv Relicts” [“Kyivska starovyna”], “Language and Culture”
[“Mova i kultura”] (Dmytro Buraho Publishing House), “Renaissance”
[“Vidrodzhennia’], “Foreign literature in schools in Ukraine” [“Zarubizhna
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literatura v shkolakh Ukrainy”] (formerly “Foreign Literature in Educational
Establishments” [“Zarubizhna literatura v navchalnykh zakladakh”]), “World
Literature in Secondary Schools of Ukraine”, journal published in Chernivtsi “Issues
of Literary Criticism” [“Pytannia literaturoznavstva®], Ternopil almanac
“Methodological Studies” [“Studia Methodologica”], the Ivano-Frankivsk journals
“Horizon” [“Obrii”] and “Sources” [“Dzherela”];

— collections of scientific works (articles) “Scientific Bulletin of the Taras
Shevchenko National University in Kyiv. Literary Criticism” [“Visnyk Kyivskoho
natsionalnoho universytetu imeni Tarasa Shevchenka. Literaturoznavstvo”], “Kyiv
Studies in Polonistics” [“Kyivski polonistychni studii”], “Literature. Folklore.
Problems of Poetics” [“Literatura. Folklor. Problemy poetyky”] and “Comparative
Studies of Slavonic Languages and Literatures. In memory of academician Leonid
Bulakhovsky” [“Komparatyvni doslidzhennia slovianskykh mov i literatur. Pamiati
akademika Leonida Bulakhovskoho”] (both - Kyiv), “Scientific Bulletin of the
V.N. Karazin Kharkiv National University. Philology” [“Visnyk Kharkivskoho
natsionalnoho universytetu imeni V. N. Karazina. Filolohiia”], “Scientific Bulletin of
the Lesya Ukrainka Eastern European National University. Philological sciences”
[“Naukovyi Visnyk Skhidnoyevropeiskoho natsionalnoho universytetu imeni Lesi
Ukrainky. Filolohichni nauky”] (Lutsk; the previous title “the Lesya Ukrainka Volyn
National University”, “Ukrainian Literary Criticism” [“Ukrainske
literaturoznavstvo”] (Lviv), “Volyn and Zhytomyr Regions. Historical and
Philological Scientific Bulletin in Regional Issues” [“Volyn-Zhytomyrshchyna.
Istoryko-filolohichnyi zbirnyk z rehionalnykh problem”] (Zhytomyr), “Scientific
works of Ivan Ohiienko Kamianets-Podilsky National University. Philological
sciences” [“Naukovi pratsi Kamianets-Podilskoho natsionalnoho universytetu imeni
Ivana Ohiienka. Filolohichni nauky”], “Ukrainian literature in European context”
[“Ukrainska literatura v zahalnoievropeiskomu konteksti”] (Uzhhorod), “Scientific
Works of Volodymyr Hnatiuk Ternopil National Pedagogical University” [“Naukovi
zapysky Ternopilskoho natsionalnoho pedahohichnoho universytetu imeni
Volodymyra Hnatiuka”], “Collection of scientific works of Poltava Pedagogical
Institute” [“Zbirnyk naukovykh prats Poltavskoho pedahohichnoho instytutu”],
“Philological Researches” [“Filologicheskiye issledovaniya”] (Donetsk), “Southern
Archive. Philological sciences” [“Pivdennyi Arkhiv. Filolohichni nauky”] (Kherson),
“Topical Issues of the Modern Philology. Literary Criticism” [“Aktualni problemy
suchasnoi filolohii. Literaturoznavstvo”] (Rivne), “Toipical Issues of Slavonic
Philology. Series: Linguistics and Literary Criticism” [“Aktualni problemy
slovianskoi filolohii. Seriia: Linhvistyka i literaturoznavstvo”] (Berdiansk), “Eastern
Slavonic  Philology. Literary Criticism” [“Skhidnoslovianska filolohia.
Literaturuznavstvo”] (Horlivka) and finally in Ivano-Frankivsk scientific editions
“Sultanov’s Reading” [“Sultanivski chytannia”], “Words. Pre-Carpathian Journal of
Shevchenko’s Scientific Society”, [“Slovo. Prykarpatskyi visnyk NTSh”], “The
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Scientific Bulletin of the Pre-Carpathian University. Philology” [“Visnyk
Prykarpatskoho universytetu. Filolohiia”], “Ethnos and Culture” [“Etnos i kultura™],
“Ukraine Studies” [“Ukrainoznavchi studii”], “Literary Studies: Comparative
Aspect” [“Literaturoznavchi studii: komparatyvnyi aspekt”], “Semantics of
Language and Text” [“Semantyka movy i tekstu”] and “Modern Studies in
Linguistics, Literary Criticism and Intercultural Communication (ELLIC)”
[“Suchasni doslidzhennia =z linhvistyky, literaturoznavstva i mizhkulturnoi
komunikatsii (ELLIC)”];

— special (one-time) scientific editions, including collections of materials from
international conferences: “Adam Mickiewicz and Ukraine” [“Adam Mitskevych i
Ukraina”] (Drohobych, 1998), “Humanistic Ideas of Janusz Korczak's Pedagogical
Heritage” [“Humanistychni idei pedahohichnoi spadshchyny Yanusha Korchaka”]
(Kyiv, 2003), “The Seeder of Spirit” [“Sivach dukhovnosti”] (Ivano-Frankivsk,
2003), “Materials of the 4th International Conference “Hutsul Land: the Past and
the Future” [Materialy IV mizhnarodnoi konferentsii “Hutsulshchyna: mynule i
maibutnie”] (Ivano-Frankivsk, 2003), “For the Good of Millions, Let it Live Forever
... [“Dlia dobra milioniv khai vichno zhyve ...”] (Ivano-Frankivsk, 2008), “Vincenz
Studies” [“Vintsenziana”] (Kolomyia, 2008), “Literature in the Context of Culture”
[“Literatura v konteksti kultury”] (Dnipropetrovsk, 2013), “Language and Literature
in Polycultural Space” [“Mova ta literatura u polikulturnomu prostori”] (Lviv,
2015).

The works by the members of the department were also published abroad:

— in Polish journals “Age of Enlightenment” [“Wiek Os$wiecenia”], “Inscription”
[“Napis”], “Plaj. Carpathian Almanac” [“Plaj. Almanach Karpacki”], “New Poland”
[“Nova Polshcha”] (all — Warszawa), “Exile” [“Zeslaniec”] (Wroclaw), “Folio
Librorum” and “Literary Criticism: History — Theory — Methodology — Critics”
[“Literaturoznawstwo: Historia — teoria — metodologia — krytyka”] (both — £.6dz), in
bulletin “Slavicist” [“Slawista”] (Olsztyn), in the Russian electronic scientific journal
“Universum: Philology and Arts Studies” [“Universum: Filologiya i
iskusstvovedenie”];

— in the books of articles: “Warsaw Notes in Ukraine Studies. Studia Ucrainica”
[“Warszawskie Zeszyty Ukrainoznawcze. Studia Ucrainica”], “Galicja — mosaic not
only national” [“Galicja — mozaika nie tylko narodowa”] (Warszawa), “Krakow-Lviv
in the 19th - 20th centuries. Books, Journals, Libraries” [“Krakow—Lwow XIX-
XX w. Ksigzki, Czasopisma, Biblioteki”] (Krakéw), “Journal of the Ossolinski
National Institute” [“Czasopismo Zakladu Narodowego imenia Ossolinskich”]
(Wroclaw), “Acta Polono-Ruthenica” (Olsztyn), “Studia i Szkice Slawistychne”
[“Studia i Szkice Slawistychne”] (Opole), “Spheres of Culture” (Lublin), “State of
Research on the Multicultural Heritage of the Old Polish Republic” [“Stan Badan
nad Wielokulturowym Dziedzictwem Dawnej Rzeczypospolitej”], “Border Time.
Literary Studies” [“Pogranicza. Studia Literackie”] (both — Bialystok), “Galician
Meetings” [“Galicyjskie Spotkania”] (Zabrze);
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— in special (one-time) editions, including collections of materials of scientific
forums: Polish — “Culture and Ethnic Awareness of Poles in the East. Tradition and
Contemporary Times: Materials” [“Kultura i $§wiadomo$¢ etniczna Polakow na
Wschodzie. Tradycja i wspolczesnosé: Materialy”] (Wroclaw, 2003), “Kresowianki.
Circle of heroic writers” [“Kresowianki. Krag pisarek heroicznych”] (Lublin, 2006),
“Border Time: Obsessions-Projections-Projects” [“Pogranicze: Obsesje—Projekcje—
Projekty”] (Chelm, 2007), “Jozef Weyssenhoff and Leon Wyczotkowski. Images of
Polish Culture” [“Jozef Weyssenhoff i Leon Wyczolkowski. Obrazy Kultury
Polskiej”] (Lublin, 2008), “3 Days of Armenian Culture in Gliwice” [“III Dni Kultury
Ormianskiej w Gliwicach”] (Gliwice, 2008), “Cultural Border: Separateness —
Exchange — Passing Away — Dialogue” [“Pogranicze kulturowe: odrebno$¢ —
wymiana — przemykanie — dialog”] (Rzeszoéw, 2009), “Through the Word - in
Words - about Words” [“Przez Slowo — w slowach — o stowach”] (Bielsko-Biala,
2009), “Modern Lviv’ [“Modernistyczny Lwow”] (Warszawa, 2010), “On the
Borderline of Literature. Library of Border Time Literature” [“Na pograniczach
literatury. Biblioteka Literatury Pogranicza”] (Krakéw, 2012), “Dance in Polish
Literature of the 19th and 20th Centuries” [“Taniec w literaturze polskiej XIX i XX
wieku”] (Gdansk, 2012), “Pleasure and Suffering. Genuss und Qual. Studies and
Sketches” [“Przyjemno$¢ i cierpience. Genus und Qual. Studia i szkice”] (Rzeszow,
2014); German — “Ukraine, Poland and Europe: European identity in the new EU -
Eastern Borders” [“Die Ukraine, Polen und Europa: Europaische Identitat an der
neuen EU-Ostgrence”] (Osnabriik, 2004); Czech — “Ukrainistics: Past, Present,
Future” [“Ukrainistyka: mynule, suchasne, maibutnie”] (Brno, 2015); Belorussian —
“Phenomenon of the Border Time. Slavonic Languages, Literatures and Cultures:
Ethnos in the World of History and Modernity” [“Fenomen pamezhzha.
Slavyanskiya movy, literatury i kultury: etnas u svece gistoryi i suchasnasci”]
(Hrodna, 2009); Russian — “The Study of Slavic Languages and Literatures in
Higher Education: Achievements and Prospects: a Collection of Materials of the
International Scientific Conference” [“Issledovanie slavyanskix yazykov i literatur v
vy'sshej shkole: dostizheniya i perspektivy: sbornik materialov mezhdunarodnoj
nauchnoj konferencii”] (Moscow, 2003).

The authors of the publications were the 11 members of the department and its
post- graduate students: Prof. Dr. Hab. Volodymyr Matviishyn (Head of
Department from 1992 to 2012), Prof. Dr. Hab. Mark Teplinsky (1924-2012;
Head of Department from 1970 to 1992), Prof. Dr. Hab. Thor Kozlyk (Heaf of
Department since 2012), Ph. Dr. of Philology, Assistant Professor Olga Tsivkach,
Ph. D of Philology, Assistant Professor Tamara Tkachuk, Ph. D of Philology
Myroslava Medytska (1978-2010; in the Department from 2005 to 2010, at the
Associate Professor from 2007 to 2010), Ph. D. of Philology Iryna Spatar, Ph. D.
of Philology Danylo Rega, Ph.D. of Pedagogy, Assistant Professor Alla
Martynets, postgraduate student Iryna Mykytyn (from 2009 to 2011),
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postgraduate student (from 2014 to 2016), Senior Department Assistant Nataliia
Ornat.

Quantitative characteristics of the personal achievement of each of the members is
as follows:

Name Total . . Comparative Methods PUb!IShed Published
and Polonistics . of in
amount Literature . . abroad
surname Teaching | Ukraine
Olga 18 (UKR) | 26(POL)
. 6(UKR)
Tsivkach 61 31 29 L 4 (POL) 3(RUS)
(to 2015) 3 (RUS) 1 (rine)
Tamara 27 (UKR)
Tkachuk 28 4 2t 3 1(POL)
Iryna L .8 . 16 (UKR) 1(UKR)
Spatar 9 1 (POL) 1(POL)
Myroslava
Medytska 18 7 11 - 17 (UKR) 1(UKR)
Danylo 1(poc)
Rega 11 1 9 1 9 (UKR) 1 (yKp)
Alla
Martynets 7 5/2 1 - 7 (UKR) -
Iryna
Mykytyn
(10 2011 7 7 6 (UKR) 1(UKR)
POKY)
2(UKR)
Thor Kozlyk 7 3 4 - 4 (UKR) L(RUS)
Volodymyr
Manviishyn 6 - 6 - 3 (UKR) 3(UKR)
Nataliia 1(POL)
Ornat 6 1 5 B 3 (UKR) 2(UKR)
Mark
Teplinsky 2 - 2 - 1 (UKR) 1(UKR)

Out of the 58 objects of study chosen by the members of the department, 36 were
dedicated to the Polish outstanding people from various walks of life, including
literature, art and culture. The greatest amount — 25 publications — were devoted
to a writer, poet and playwright, one of the main representatives of the era of Young
Poland Stanistaw Przybyszewski (1868-1927); 18 publications - to Eliza
Orzeszkowa (1841-1910), the writer of the era of Positivism; 15 publications were
dedicated to Stanislaw Vincenz (1888-1971) — a writer, philosopher and translator,
who was born in the Carpathian region, in the village of Sloboda-Rungurska (now
Sloboda) of Kolomyia district in Ivano-Frankivsk region; 13 publications — to the
poet inspired by the philosophy of “Young Poland» the playwright, painter
Stanistaw Wyspianski (1869-1907), who was unofficially called “the fourth Polish
prophet”; 7 publications — to one of the three (along with Juliusz Stlowacki and
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Zygmunt Krasinski) of the national poets-prophets of the Polish literature Adam
Mickiewicz (1798-1855) and to a Polish writer of Armenian descent who was born in
the Carpathian region, in the Village of Cherniiv, now Tysmenetsia district, Ivano-
Frankivsk region, Kajetan Abgarowicz (1856-1909); 6 publications — to the
literary scholar and journalist Stefania Skwarczynska (1902-1988), who was a
theatrical reviewer and a feuilletonist to the Polish newspaper [“Kurjer
Stanistawowski”] from 1926 to 1929; 5 publications — to the poet, prose writer,
co-writer of Polish futurism Bruno Jasieniski (1901-1938) and a writer Pola
Gojawiczynska (1896-1963); 3 publications — to the poet and playwright of
sentimentalist direction Franciszek Karpinski (1741-1825), born in the Carpathian
region, in the village of Holoskiv (now Kolomyia) district in Ivano-Frankivsk
Region; to the writer, journalist, prisoner of Soviet colony camps in Kolyma, author
of “Book about Kolyma” Anatol Krakowiecki (1901- 1950) and a writer Marcelina
Grabowska (1912, Lviv-1986), who was a journalist of the Polish newspaper
“Stanislaviv Courier” [“Kurjer Stanistawowski”] in 1931-1933; 2 publications — to
the Ukrainian writer of Polish origin, poet, translator, public figure, teacher and
journalist Paulin Swiecicki (1841, village of Varshitsa in the Kyiv region — 1876,
Lviv), and English writer of Polish origin Joseph Conrad (born Jozef Teodor Konrad
Korzeniowski, 1857-1924), who was born in Ukraine, in the village of Terekhov, now
Berdychiv district of Zhytomyr region; to the writer and playwright Witold
Gombrowicz (1904-1969); to the poet, essayist, literary critic, translator, the Nobel
Prize winner in Literature (1996) Wislawa Szymborska (1923-2012), and to a
contemporary writer, author of the novel “Solitude in the Network” [“Samotno$¢ w
Sieci”] Janusz Wisniewskiy (born 1954); 1 publication — to a writer and poet-
moralist, the religious polemicist of the Renaissance, Mikolaj Rej (1505, Zhuravno
over the Dniester now Zhydachiv district of Lviv region — 1569); to a historian,
writer, director of the Ossolinsky People's Library August Bielowski (1806-1876); to
a poet, playwright, one of the three (along with Adam Mickiewicz and Zygmunt
Krasinski) of national poets-prophets of Polish literature Juliusz Stowacki (1809-
1849), who was born in Kremenets, Ternopil region; to the most prolific author in
the history of Polish literature, writer, publisher, historian, philosopher, Polish and
Ukrainian public figure Jézef Ignacy Kraszewski (1812-1887); to a writer-satirist of
German descent, journalist and educator Jan Lam (1838, Stanyslaviv, now Ivano-
Frankivsk — 1886, Lviv);to an actress Helena Modrzejewska (1840-1909), who
specialized in Shakespeare and tragic roles, popularizing the work of the English
playwright; poet, prose writer, winner of the Nobel Prize in Literature(1905)
Henryk Sienkiewicz (1846-1916); writer and playwright Stefan Zeromski (1864-
1925); poet and publicist Andrzej Niemojewski (1864-1921); playwright, writer of
the Armenian origin, translator of Armenian poetry into the Polish language Ignacy
Nikorowicz (1866-1951); a teacher, writer, publicist and public figure of Jewish
origin Janusz Korczak (1878/79 -1942); a prose writer, poet, feuilletonist, theatrical
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critic Kornel Makuszynski (1884-1953), who was born in Stryi (Lviv region now); to
an artist, photographer, writer, philosopher, theorist Stanistaw Ignacy Witkiewicz
(1885-1939); to the playwright, feuilletonist, writer Jerzy Szaniawski (1886-1970);
writer and artist of Jewish origin Bruno Schulz (1892, Drohobych now in Lviv
region). — 1942, Drohobych), whose books according to numerous literary critics
are considered to be from the same league as the works by Marcel Proust and Franz
Kafka; to a writer, translator Jaroslaw Iwaszkiewicz (1894-1980), who was born in
Ukraine, in the village of Kalnyk, now Illinetsky district, Vinnytsia region, and,
finally, the writer, author of the novel “Ukrainian woman” [“Ukrainka”] Barbara
Kosmowska (born 1958).

The research of Polish literature and culture in the field of proper polonistics (the
immanent aspect) is devoted to creativity of: Adam Mickiewicz, Jarostaw
Iwaszkiewicz, Stefania Skwarczynska, Anatol Krakowiecki, Kornel Makuszynski,
August Bielowski, Marcelina Grabowska, Stefan Zeromski, Jozef Ignacy Kraszewski
and Jan Lam (publications by O. Tsivkach), Stanistaw Vincenz (works by
O. Tsivkach and by T. Tkachuk), Franciszek Karpiniski and Wislawa Szymborska
(researches by O. Tsivkach and by I. Kozlyk), Stanistaw Przybyszewski (works by
T. Tkachuk), Stanistaw Wyspianiski, Stanislaw Ignacy Witkiewicz and Jerzy
Szaniawski (works by M. Medytska), Polish Futurists (published by D. Rega),
Janusz Korczak, Joseph Conrad, Janusz Wi$niewski and Bruno Schulz (published
by A. Martynets), Paul Gojawiczynska (by I. Kozlyk and by N. Ornat).

Scientific research of Polish literary texts made by the members of the department
in the professional field of comparative literary criticism (aspects of reception,
typology, poetics, as well as focusing on the problems of the cultural borderline
situation) is differentiated according to the following problem-thematic vectors:

— Adam Mickiewicz and Ukrainian literature, in particular Ivan Franko, Maksym
Rylskyi (articles by V. Matviishyn and by M. Teplinsky);

— Polish literature in the translation heritage of Mykola Zerov, multicultural aspect
of Paulin Swiecicki’s interpretive activity in the context of Ukrainian-Polish literary
ties, Ivan Franko and poetry of naturalism in the context of the Ukrainian-Polish
literary ties of the XIX century. (works by V. Matviishyn);

— the problem of the cultural boundary in the Galician press of the late nineteenth
and early twentieth centuries, the phenomenon of cultural borderline in the aspect
of theoretical and literary identification (works by I. Kozlyk);

— Ukrainian translations of works by Franciszek Karpinski, Juliusz Stowacki,
Henryk Sienkiewicz, Andrzej Niemojewski, correlations of Stanistaw Vincenz and
Gutsul land, Stanistaw Vincenz and Ukrainian writers, in particular Ivan Franko,
Rostyslav Yendyk, Olha Duchyminskaya, Polish literature and “Literary-Scientific
Bulletin” [“Literaturno-naukovyi vistnyk”], culture of Stanyslaviv (Polish literature,
journalism, theater) in the context of the border time, Mikolaj Rej and Ukraine,
Polish-Armenian relations in the situation of the cultural frontier, reception of
Armenian poetry in Ignacy Nikorowicz’s translation activity (works by O. Tsivkach);
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— Stanistaw Wyspianski and Ukrainian literature, in particular Lesia Ukrainka,
Yaroslav Hordynskyi, Petr Karmansky, Vasyl Pachovskyi, Ivan Franko and
correlative couple Witold Gombrowicz / Hryhir Tiutiunnyk (publications by
M. Medytska);

— Stanistaw Przybyszewski and Ukrainian literature, in particular Vasyl Pachovskyi,
Volodymyr Vynnychenko, Vasyl Stefanyk, Olga Kobylianska, Mykola Hohol, Lesia
Ukrainka, Ivan Franko, the origin and typology of early Ukrainian and Polish
modernism at the end of the nineteenth and early twentieth centuries, Stanistaw
Przybyszewski and Croatian literature and critics (publications by T. Tkachuk);

— Eliza Orzeszkowa and Ukrainian literature, in particular Ivan Franko, Osyp
Makovei, Oleksandr Konysky, Olena Pchilka, Taras Shevchenko, Lesia Ukrainka
and Olga Kobylianska (works by I. Spatar);

— Bruno Jasiefiski and Mykhail Semenko on the background of Slavonic futurism
(articles by D. Rega);

— Janusz Wisniewski and Iren Rozdobudko (research by A. Martynets);

— Kajetan Abgarowicz and Yuri Fedkovych (articles by I. Mykytyn);

— Polja Gojawiczyniska and Iryna Vilde (works by N. Ornat).

It should be added that, along with the writers themselves, the objects of studies
chosen by the members of the department were also the activities of several
researchers, in particular Professor of Jagiellonian University Wlodzimierz Mokry
(born 1949) (reviewed by M. Medytska, published in 2006 in the 2nd and 3rd issues
of Ivano-Frankivsk Scientific Bulletin “Ethnos and Culture” [“Etnos i kultura”]), the
heuristic experience of Polish researchers of Stanistaw Wyspianski’s works
(published in 2008 in volume 10 of “Kyiv Polonistic Studies” [“Kyivski
polonistychni studii”]) in an article by M. Medytska “Stylistic definitions of
Stanistaw Wyspianski's creativity by the Polish researchers” [“Stylovi oznachennia
tvorchosti Stanislava Vyspianskoho polskymy doslidnykamy”]), the Doctor of
humanities from Lublin Yaroslav Shevchuk as the author of the comparative study
of Polish and Ukrainian "young prose "(in review by T. Tkachuk ““Homo excappans’
— labyrinths of thought of the hero of modern Polish and Ukrainian ‘young prose’
[“Labiryntamy myslennia ‘Homo excappans’ — heroia suchasnoi polskoi u
ukrainskoi ‘molodoi prozy’”], published in 2014 in issues 40-41 of the “Collection of
Articles of the Pre-Carpathian University. Philology (Literary Criticism)”), as well as
Prof. Dr. Hab Bazyli Bialokozowicz (1932-2010) (in memories by I. Kozlyk
“Kindness as a way to live and work” [“Dobrota kak sposob zhit i tvorit”], Slawista,
Olsztyn, 2010, No. 26-special, April).

In addition to scientific researches, the department participates in the official
opposition to the thesis papers dedicated to the study of Polish literature. In
particular, M. Medytska was the official opponent of two Ph. D. works in the
specialty 10.01.05 — Comparative Literary Criticism: dissertation by Nataliia
Lishchynska “Paradigm of Evil in the Modern Ukrainian, Polish and English novel
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(Valerii Shevchuk, Stefan Chwin, William Golding)” [“Paradyhma zla v suchasnomu
ukrainskomu, polskomu y anhliiskomu romani (Valerii Shevchuk, Stefan Khvin,
Viliam Golding)”] (2007) and dissertation by Alina Bazylian “Reception of
F. Dostoyevsky in Polish literature of the end of the nineteenth and first half of the
twentieth century” [“Retseptsiia F. Dostoievskoho u polskii the literature of the XIX
— pershoi poloviny XX Stolittia”] (2009).

And finally, it should be noted that the research of Polish literature is also at the
forefront of the work of other departments of the Faculty of Philology of the PNU, in
particular the Department of Ukrainian Literature and Department of Journalism.
At Department of Ukrainian Literature these are:

— Head of Department, Prof. Dr. Hab. Stepan Khorob (9 publications, devoted to
the comparative study of creativity by Vasyl Stefanyk and “Young Poland”, drama
by Vasyl Pachovskyi and by Oleksandr Oles with works by Stanistaw Wyspianski
and by Lucjan Rydel (1870-1918), artistic thinking by Juliusz Slowacki and by Lesia
Ukrainka, Ukrainian expressionist dramas and plays by Stanistaw Przybyszewski,
and special study poetics of prose by Stanistaw Vincenz and drama by Stanislaw
Ignacy Witkiewicz; published in the “Collection of articles of the Pre-Carpathian
University. Philology” in 2000 and 2013-2014, in Kiev journal “Foreign Literature
in the Educational Institutions” [“Zarubizhna literatura v navchalnykh zakladakh™]
in 2003, in Kolomyia Scientific Bulletin “Vintsenz Studies: Articles, letters,
fragments of works” [“Vintsenziana: statti, lysty, frahmenty tvoriv”] in 2008, the
“Krakow Notes in Ukraine Studies” [“Krakowskie Zeszyty Ukrainoznawcze”] in
1998, the “Warsaw Notes in Ukraine Studies” [“Warszawskie Zeszyty
Ukrainoznawcze”] in2000, 2005, 2007 and 2009);

— Prof. Dr. Hab Roman Holod (2 publications devoted to the relations between Ivan
Franko and Polish naturalism; published in Rivne Scientific Bulletin “Topical
Problems of Contemporary Philology. Literary Criticism” in 2008 and Ivano-
Frankivsk Scientific Bulletin “Sultanov’s Reading. Topical Issues of Literary
Criticism in Comparative Dimensions” [“Sultanivski chytannia. Aktualni problemy
literaturoznavstva v komparatyvnykh vymirakh”] in 2014);

— Prof. Dr. Hab Nataliia Maftyn (1 publication, devoted to the study of ethnocentric
and polycentric aspects of Western Ukrainian and Polish prose of the interwar
twenty years; published in the “Scientific Bulletin of the Pre-Carpathian University.
Philology” [“Visnyk Prykarpatskoho universytetu. Filolohiia”) in 2008);

— Ph.D. of Philology, Associate Professor Larysa Shevchuk (Tabachyn) (1
publication devoted to the analysis of the image of the Hutsul world in prose by
Stanislaw Vincenz and Yaroslava Lahodynska (1903-1936); published in the
collection “Scientific Bulletin of the Pre-Carpathian University”(Philology) [“Visnyk
Prykarpatskoho universytetu. Filolohiia”] in 2010);

— literary critic,c Ph. D. of Philology, Associate Professor Yevhen Baran (9
publications: preface to the bilingual edition of the collection of poems by Bozena
Boba-Dyga (born 1967) “Written by the Rain” [“Pysane doshchem”] (New Lviv,
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Lviv, 2008), published in “Review of Poems by Kazimierz Burnat (born in 1943)” in
2013 by Zolota Pektoral, reviews of the works of contemporary Polish writers
published in Ukraine: the book of essays by Adam Zagajewski “In the Stranger's
Beauty” (“U chuzhii krasi”] (2008, printed the same year in Chortkiv journal
“Golden Pectoral” [“Zolota pektoral”]), the poetic book by Grazyna Dobrenko
“Nykyfor Pobidonosets” (2009, published in Kyiv electronic publishing house
“Bukvoid”]); books by Czeslaw Milosz (1911-2004) — the book “Alphabeth”
[“Abetka”] published in Kyiv electronic publishing house “Bukvoid”) and the book
“Great Kingdom of Literature” (“Velyke kniazivstvo literatury”) published in 2011 in
the publishing house “Dukh i Litera” in Kyiv (published in the issue No. 42-43 of
the collection “Scientific Bulletin of the Pre-Carpathian University. Philology”
[“Visnyk Prykarpatskoho universytetu. Filolohiia”] in 2014-2015), the book of
documentary prose about the Czech Republic by Mariusz Szczygiel (born 1966)
“Gottland” (2010, printed in the Kiev electronic edition “Bukvoid”), the book of
essays about Hungary by Krzysztof Varga (born 1968) “Goulash of Turul” [“Gulasz z
Turula”] (2010, published in Kyiv electronic publishing house “Bukvoid”); and for
the bilingual poetry booklet by Krystyna Lenkowska (born 1957) “Care” [“Turbota /
Troska”] (2015, published in issues 1-2 of Ivano-Frankivsk journal “Pereval”) in
2015, published in Lviv in 2014.

The Department of Ukrainian Literature together with Polish colleagues from
Jagiellonian University, held scientific conferences in Krakow (1998 — 2011) on
“Polish pages” of life and work of Vasyl Stefanyk (Krovytska, 2000)2.

At the Department of Journalism, Solomiia Khorob, Ph. D. in Philology, analyzed
the reception of science fiction in the works by Ukrainian and Polish researchers(1
publication in the Lublin collection “Sphere of Culture” in 2015).

CONCLUSION

In general, it can be concluded that, despite the individual professional interests
and preferences of the members of the Department of World Literature and
Comparative Literary Studies of the PNU, a systematic literary study of artistic
practices and creative experience of Polish writers takes place on the regular basis.
It happens due to the existence of specialization “The Polish language and
literature”, available at the university for both, The Bachelor's and the Master's
degree. Therefore, the further prospects of the development of Polonistic studies in
this unit of Ivano-Frankivsk higher educational establishment are directly linked
with the strengthening of the corresponding specialty, with the further
strengthening and development of the links between the Faculty of Philology of the
PNU and the Polish universities, as well as the academic institutions themselves, in
particular the Polish Academy of Sciences (PAN).

At the same time, the analysis of the diagrams given above allows us to conclude
that we have the completion of a certain evolutionary cycle (period) in the
development of literary Polonistics at the Department of World Literature and
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Comparative Literature of PNU, which has already exhausted its potential and can
generate a certain heuristic inertia. In such a situation, the definition of the
prospects of Polonistic research practices of Carpathian literary critics is primarily
due to the change of methodological guidelines, that is, with the solution of
problems of methodological character.

Notes

1. This statistical research is based on the personal lists of publications in the
corresponding field of study given by the professors of the Faculty of Philology of
the Vasyl Stefanyk Pre-Carpathian National University, and on the published
informational reference sources (ref: Vasylevych et al., 2013; Kozlyk, 2004; Hutsuliak,
2018; Tkachuk, 2012).

2. To these (beyond statistics) it is necessary to add translations of Polish scientific
literature in Ukrainian: four years ago in Pre-Carpathian Region there was
published the book by Prof. Dr. Hab PAS in Warszawa Urszula Jakubowska “Lviv at
the turn of the nineteenth and twentieth centuries” [“Lviv na mezhi XIX and XX
centuries”] (Symfoniia forte, Ivano-Frankivsk, 2014, 220 p., translated by
O. Tsivkach to Ukrainian, we can also mention and the printed in Russian-language
issues of the journal “New Poland” [“Nova Polshcha”] translated by O. Tsivkach to
Russian article by Nina Taylor-Terlecka “Laughter after Kolyma, the word about
Anatol Krakovetsky” (2008, No. 6 (98), pp. 36-41) and by Mieczyslaw Wilczek,
“Revenge of Officials” (2014, No. 2(160), pp. 66-68).
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ABSTRACT

The article deals with the optimization of professional training future agrarians in
higher educational institutions of Ukraine based on the experience of Great Britain.
The aim of the article is to analyse the main contexts of improving future agrarians"
training in higher education institutions of Ukraine based on the experience of
Great Britain. The goals of the article are to compare the current provision of future
agrarians  professional training both in Great Britain and Ukraine; to consider the
principle requirements for future agrarians training in Ukraine; to highlight the
contexts of optimization of future agrarians® training in higher education
institutions of Ukraine grounding on the experience of Great Britain. As a result of
the research, we have come to the conclusion that the optimization of future
agrarians  professional training in Ukraine based on the practices of British higher
agricultural education providers should be implemented in such context as the
state, regional and university ones. It is reasonable to create a positive image of
agriculture and agricultural education within the state context. Regionally it is
useful to develop cooperation of universities and local agribusiness. In the
university context the documents such as “Ukrainian Subject Benchmark
Statement: Agricultural and Food Sciences” and “Ukrainian Employability Profile:
Agriculture and Related Industries” should be designed to cover the peculiarities of
work in the agri-food sector and provide educational and career guidance. The
variability of forms, methods, and means of teaching and learning combining
traditional and innovative aspects is also of great importance. All mentioned above
will contribute to the optimization of the educational process and increase the

© Lushchyk Yliia, 2020
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effectiveness of training future agrarians on the ground of all stakeholders’
interaction as it takes place in Great Britain.
Key words: agricultural education, future agrarians, Great Britain, higher
education institutions, methodological and educational toolkit, professional
training, Ukraine, university.
AHOTAIILA

Onrumisairis npodeciiHolI miAroTOBKU MailOyTHIX arpapiiB y BUIIIIHA

OCBiTi YKpaiHU Ha OCHOBI J0ocBixy BesmkoopuraHii

Y crarTi po3IIAHYTO HANPAMHU ONTUMIi3alil mpodeciiiHol mATroTOBKU ManOyTHIX
arpapiiB B YKpaiHi Ha OCHOBiI OpPUTAHCHKOTO ZIOCBijly. MeTom0 ITi€l CTaTTi € aHATI3
OCHOBHUX KOHTEKCTIB VJOCKOHaJeHHsA TMpodeciiiHOl MiATOTOBKU MaNOyTHIX
arpapiiB y BUIIUX HaBUJIBHHUX 3aKjaZlax YKpaiHM Ha OCHOBI JocBimy Besukoi
Bpuranii.
Y pesynbTaTi JOCTI/KEHHS B POOOTI 3TiAHO 3 TOCTaBJIEHHMHU 3aBIaHHIMU
IIPOBEZIEHO TOPIBHSUIBHUM aHaJi3 cy4dacHOro 3al0e3medeHHs MPodeciiHoil
MiZITOTOBKY MaWOyTHIX arpapiiB 3akjasaMu BUINOI OocBiTu Benukoi Bpuranil i
YKpaiHu; pO3IJIAHYTO OCHOBHI BHUMOTH J0 IPOdeciiHOl MiJITOTOBKU MalOyTHiX
arpapiiB y BUIIUX HaBYAJIbHUX 3aKJIa/laX YKpaiHU; BUCBITJIEHO OCHOBHI KOHTEKCTHU
(mep:xaBHUI, pEriOHAJIbHUM, YHIBEPCUTETCHKHI) OITHMI3allii MiArOTOBKHU
MaMOyTHIX arpapiiB B YkpaiHi Ha mpuKJIajii 1ocBiay Besmnkoi bpurawii.
Y Mexkax JepKaBHOTO KOHTEKCTy HeOOXiJIHO CTBOPIOBATH IMO3UTUBHUU iMimK
CLJIBCHKOTO TOCIIOJIapCTBAa M arpapHOi OCBiTH; PO3pOOUTH U YBECTH OCBITHHO-
kBasmdikaniiHul piBeHb «bakajaBp 3 BiIBHAKOW» 3 JIOJATKOBUM POKOM
CTa)KyBaHHS Ha BUPOOHUIITBI.
JIIAIbHICTh Y PETIOHAJIBHOMY KOHTEKCTI Ma€ CIPHATH CIIIBOpAIll 3aKJajliB BHUIIO1
arpapHoOi OCBITH 3 IIpeJCTaBHHKAMH (epMepCTBa, arpobi3Hecy, CyMDBKHHUX rajry3ei
3 HaJIaHHS KOHCYJIbTAIIMHUX MOCJIYyT, BUPIIIEHHIO MUTaHb MICIIEBUX TEPUTOPIH 1
HaceJIeHHS, XapuyoBOi O0e3IIeKH, eK0JIOTI1, 3eMJie- I IPUPOIOKOPHUCTYBAHHS.
B yHiBepcHUTETCHKOMY KOHTEKCTi /IOIJIBHO po3pobuTtn «BuximHi mosokeHHS
aKaJIeMIYHUX CTAHJIAPTIB /JIA arpapHUX HayK 1 HAyK IMPO IMPOJAOBOJIBCTBO» IS
YiTKOTO ¥ Cy4acHOro OOIDYHTYBaHHSI 3MICTy, 3aBJaHb, OUiKyBaHUX pe3yJIbTaTiB,
BIIMIOBIAHUX  HaBYaJbHUX  mporpam 1  mpodimi  «IIpupatHocTi 70
MpalleBIaAITyBaHHA Y CLJIBCBKOMY TOCIOJIAPCTBI M CYMIDKHUX Taly3ax» JJIA
BHUCBITJIEHHSI 0COOJIMBOCTEH POOOTH B arpoIpOFOBOJILYOMY CEKTOPi, OCBITHIX i
Kap €pHUX OPiEHTHUPIB.
[IponoHyeEMO ONTUMi3yBaT! HAaBYAJIbHO-METOANYHUU IHCTPyMEHTapii MiZITOTOBKU
MalOyTHIX arpapiiB Ha OCHOBI BapiaTUBHOCTI popM, MeTOAiB, 3ac00iB 1 MpUNOMIB
HaBYaHHS, TBOPUOTO U OOIPYHTOBAHOTO MOEAHAHHS TPAJAUIIINHUX Ta iIHHOBAIITHUX
aclleKTiB HaBYaHHA Ta BUKJIQJAHHA, 30UIbIIUTH cdepy BUKOPHUCTAHHA
iHpopMaIiiHO-KOMYHIKalilHUX 3aCO01B.
Y pesynbTaTi MPOBEAEHOTO IOCHIIPKEHHS MM JIHNLIA ~ BHCHOBKY, IO

HaIlpaIloBaHHs OpPUTAaHCHKUX II€ATOTiB € KOPUCHUMH JJIsI BIPOBA/PKEHHS Y
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BITUM3HAHY TeOpil0 ¥ NpakTUKy MpodeciiHOl MiATOTOBKU SKICHUX KaJIpiB i
BITUM3HAHOTO arpoIPOI0BOJIBLYOTO CEKTOPY.

KiarouoBi cioBa: ArpapHa ocBita, Benuka BputaHis, 3akiagyd BHIIOI OCBITH,
MalOyTHI arpapii, HaBYaAJIbHO-METOAWYHUMN IHCTPyMeHTapiii, mpodeciiiHa
IIi/ITOTOBKA, YKpaiHa, yHiBEpCUTET.

INTRODUCTION

Nowadays Ukraine is a participant of current processes of European integration and
globalization. These events and intense competition in the domestic and world
labor markets as well as renewal rates of agro-food products, production processes,
and equipment in agriculture make new requirements for the future agrarians’
professional training, its compliance with the needs of society overall and internal
needs of the individual in particular.

It is reported that agrarians “have to produce in a more efficient and profitable
manner, in a volatile market environment and at the same time, they have to live up
to sustainability requirements” (SWG SCAR-AKIS, 2017).

International researches confirm that agricultural education impacts positively on
the agri-food sector on the whole (Gibbon, 2012; Heanue, & O"Donoghue, 2014;
Ison, 1990; SWG SCAR-AKIS, 2017). We also consider that the professional training
future agrarians in higher education institutions is one of the most important
means that can provide the Ukrainian economy with new specialists for the
industry, and consequently will cause certain industry updating as a whole.

Overall, the level of future agrarians’ training at leading universities of Ukraine is
highly rated (Sporysh, 2015). However, experts note that there is a shortage of
qualified agricultural specialists at all levels in Ukraine (Yedyna kompleksna, 2015).
There are several factors negatively affecting future agrarians® training to be
overcome by modern higher agricultural education in Ukraine. They are the gap
between the results of educational services provision and the needs of agricultural
sector; the lack of proper academic and financial autonomy of higher education
institutions, and low salaries of academic staff. Practical knowledge, skills and
competences of agricultural universities and colleges graduates are inadequate, and
their training is too theoretical. The education system lacks an international
component and modern teaching technologies, while in some cases pedagogical
techniques and scientific activities are far behind world practice. Those mentioned
also adversely affect the quality of specialist training (Yedyna kompleksna, 2015,
p- 75)-

Therefore, creative development and implementation of the best practices of world-
leading countries, in particular the United Kingdom, as one of the internationally
recognized leaders of higher agricultural education is sensible and relevant, as it
will create the conditions for providing a basis for improving the professional
training of future agrarians in higher education institutions of Ukraine.
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With regard to scientific research, features of the current state and future directions
and prospects of human resources training for Ukraine’s agricultural production are
widely discussed (Zhuravskaia, 2009; Kostrytsia, 2009; Lesyk, 2014; Lushchyk,
2017; Oleksenko, 2011).
Most scientists are of the opinion that the leading direction of pedagogical science
in the field of agricultural education is the preparation of future agrarians not only
for effective professional activity but also for the full development of the individual.
However, the contexts of optimization of future agrarians’ professional training in
Ukraine’s higher education institutions based on the experience of Great Britain are
not well represented, and the issue remains a challenge.
AIM OF THE ARTICLE
The purpose of the article is to analyse the main contexts for improving professional
training future agrarians in higher educational institutions of Ukraine on the basis
of Great Britain's experience. The goals are as follows: 1) to compare the current
provision of future agrarians ™ professional training in higher education institutions
both in Great Britain and Ukraine. 2) To highlight the principal requirements for
future agrarians’ professional training in higher education institutions of Ukraine.
3) To consider the contexts of future agrarians’ training optimization in Ukraine’s
higher education institutions based on Great Britain’s experience.
METHODOLOGY
The methods of analysis, educational research, classification, comparative analysis
were used.
RESULTS AND DISCUSSION
Leading scholars take the view that the preparation of highly educated agrarians is
an undeniable fundamental factor in the qualitative transformation and renewal of
Ukrainian agro-industrial production, ensuring the comprehensive development of
rural areas, meeting high social living standards, etc. (Zhuravskaia, 20009;
Kostrytsia, 2009; Lesyk, 2014; Oleksenko, 2011).
On the one hand, agricultural university education is an important means of
training highly professional personnel for the industry of any country. On the other
hand, it is generally acknowledged that the dominant factor influencing agricultural
education is the development of agriculture and related industries since they are
“customers” and “consumers” of agricultural specialists concurrently. So, a brief
comparison of agriculture both in the UK and Ukraine is sensible.
The factual evidence shows that nowadays agricultural businesses across the UK
contribute to improving the quality of life. They not only meet people’s quality food
requirements, but they also affect positively on their well-being, provide conditions
for rest and recreation, develop the rural territories, enrich urban space with
greenery, protect natural heritage and environment. Employment in the UK’s
agriculture amounts to 1.135% in 2018 as for The World Bank Data.
Ukraine’s agro-food production has historically played an important role in the
country’s economy. It is considered that our country has good preconditions for the
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development of a significant agricultural sector. Experts note that agriculture
alongside IT is now one of the key drivers of Ukrainian economy (Kovalova, 2019).
In addition, the share of agriculture in the employment structure of Ukraine is
15.253% (The World Bank Data, 2018).

In considering the agricultural sectors of the two countries, it is worth noting that
the UK’s one is small relative to the UK economy as a whole in comparison with the
Ukrainian one. Agriculture, forestry, and fishing value-added (current US$)
amounts to 16.053 billion in the United Kingdom and 13.263 billion in Ukraine in
2018. But there is a difference in the GDP of agriculture value-added. Ukraine’s
indicator (10.137%) is higher than the UK’s (0.568%) one. However, there is the
bigger productivity of the UK’s agriculture (on average in 10 times) in comparing
with Ukraine’s one. Agriculture, forestry, and fishing value-added per worker
(constant 2010 US$) is 47,811.695 in the UK while it is 5,099.263 in Ukraine (The
World Bank Data, 2018).

It can be explained with low efficiency of resources using, outdated equipment and
machinery, obsolete technology and lack of high-qualified employees capable of
implementing new managerial approaches and world best practices in Ukraine.
Higher professional agricultural education is one of the important means that can
provide the economy with new professionals, which will consequently contribute to
the renewal and development of the agricultural sector.

Therefore, we consider it advisable to address the current provision of training
future agrarians in the UK and Ukraine.

Agricultural education providers of Great Britain have a number of specific features
that are considered in more detail below. Thus, training future agrarians is
delivered by further education colleges / FECs, monotechnics (Harper Adams
University, Royal Agricultural University, and Writtle University College), and at
the faculties of universities. The three mentioned monotechnics train 20% of the
industry’s specialists. At the same time, further education colleges are also
important providers of agricultural education and train at least 40% of agricultural
students (often in cooperation with higher education providers). Further education
colleges are of particular importance to the local area, both in the field of student
engagement and in business relations. The other 40% of agricultural education is
provided by the departments or faculties of universities (Review of provision,
2007).

According to the information from Universities and Colleges Admission Service in
the UK, 43 providers — universities and colleges — deliver higher education
undergraduate courses on agriculture and agricultural sciences (UCAS, 2018). In
general, the number of students studying agriculture and related subjects in the
academic years 2017 - 2018 amounts to 18680 people (Higher Education, 2018). In
addition, agriculture is considered to be the UK’s fastest-growing subject and a
smart career choice (Truss, 2016).
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Nowadays, higher agricultural education in Ukraine is delivered by the network of
22 higher agricultural education institutions, including 17 universities (12 of them
have the status of national and 1 research one), 2 academies, and 3 institutes in the
structure of universities (Statystychno-analitychni doslidzhennia, 2019, p. 4).

At the present stage agricultural higher education institutions prepare future
agrarians in accordance with the list of knowledge areas and specialties updated
and significantly close to the European requirements. So, knowledge areas
“Agrarian sciences and food” covers 8 specialties, namely: Agronomy, Plant
Protection, and Quarantine, Gardening and Viticulture, Food Technology and
Processing of Animal Products, Forestry, Gardening and Landscaping Design,
Aquatic Bioresources and Aquaculture, Agro-Engineering. In addition, agricultural
higher education institutions train specialists in such specialties as Finance,
Banking, and Insurance; Economics; Accounting and Taxation; Veterinary
Medicine; Veterinary Hygiene, Sanitation, and Expertise; Electricity, Electrical
Engineering, and Electromechanics.

It should be noted that, compared to 2017 in 2018, the number of Bachelor’s degree
specialties increased from 49 to 51, and Master’s degree from 44 to 46 ones
(Statystychno-analitychni doslidzhennia, 2019, p. 7).

Among students enrolled in full-time undergraduate courses 60.8% study
agricultural specialties, 17.9% study economic ones, 2.5% - building and
construction, 3.8% — food and processing, 2.6% — computer technology, and 12.4%
study other specialties (Statystychno-analitychni doslidzhennia, 2019, p. 19).

Lviv National Agrarian University, State Agrarian and Engineering University in
Podilia, Sumy National Agrarian University, Uman National University of
Horticulture, Kharkiv Petro Vasylenko National Technical University of Agriculture
and National University of Life and Environmental Sciences of Ukraine offer the
widest range of specialties to applicants (Skydan, & Samoilenko, 2016, p. 77).
Analysis of the full-time students’ enrolment rates reveals that students’ admission
to specialized agricultural specialties as well as other ones tends to decrease
steadily. It is undoubted that the dynamics of student contingent of Ukraine’s
higher education institutions, including agricultural universities, has been
significantly influenced by the demographic situation regarding the decrease in the
number of secondary school leavers (demographic bottom in 2018) (Statystychno-
analitychni, 2019, p. 35).

Agricultural education understandably must be integrated into the socio-economic
process, as it is to solve the problems of competitive, efficient and socially-oriented
industry development. Thus, substantiating the conceptual scheme of future
agrarians’ training in higher education institutions of Ukraine, V. Oleksenko
emphasizes that future agrarians, in addition to their specialty and high
qualification, must have some personality characteristics, among them: to think
independently, to see future difficulties and to look for ways to overcome them

rationally; to acquire competencies consciously, understanding how and where they
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can be applied; to adapt to rapidly changing life situations, to be able to generate
new ideas, acquire new knowledge independently and apply it skilfully and
practically to any problem; work with information productively, to be able to find,
analyse, and collate information with similar one, to hypothesize, make
generalizations and conclusions (Oleksenko, 2011, p. 117).

Thus, in general, updating future agrarians’ training in higher education
institutions should focus on bringing up highly qualified and skilled professionals,
which navigate modern professional innovations easily, think independently and
critically, are ready to research, capable of self-fulfilment in professional activity.
Reforming and developing Ukrainian higher education in general, and agricultural
one in particular, the national heritage and traditions of higher education should be
preserved, as well as European and world integration with the Bologna process
should be followed.

When it comes to the national vector of agricultural education improvement, we
support N. Kostrytsya’s opinion. “The agrarian component as a specific feature of
social relations in Ukraine has always taken a significant place in the formation of
the Ukrainian national consciousness. In this regard, the participation of Ukraine’s
higher agricultural education in the Bologna transformations should be aimed at
preserving the best national traditions in the education and training system”
(Kostrytsia, 2009, p. 257).

Priority measures for improving higher agricultural education are defined at the
state level (Yedyna kompleksna, 2015, p. 76). “Taking into account that education
should be proactive, today it has the task of providing the agricultural sector with
highly-skilled, competitive and mobile professionals in the labour market, who
could work in the new socio-economic conditions, act independently and make
optimal decisions in irregular situations, command perfect modern production
technologies. Therefore, the first and foremost task facing higher education
institutions today is to ensure the quality of education in accordance with the
requirements of modern agro-industrial production. Agricultural education is a
powerful scientific and educational complex that provides agricultural producers
with the necessary personnel, develops university science, promotes sustainable
development of rural territories” (Statystychno-analitychni doslidzhennia, 2019,
p- 4).

A comparative analysis of the agricultural sector of Ukraine and Great Britain, as
well as future agrarians’ professional training in higher education institutions of
these countries, demonstrate a significant difference between the two countries and
their educational systems. In 2005 Ukraine accepted the Bologna Accords, but the
whole process of educational changing is not completed. The process of
globalization goes on. Moreover, one of the state policy principals in the area of
educational system of Ukraine stipulates “international integration and integration
of higher education system of Ukraine into the European higher education area,
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provided that the achievements and progressive traditions of the national higher
education are preserved and developed” (Pro vyshchu osvitu, 2014).

We believe that British education has valuable pedagogical accomplishments in the
field of future agrarians” training in the broadest sense. Therefore, this provides us
with a basis for outlining ways to solve problematic issues in Ukraine’s higher
agricultural education, taking into account the best practices of high agricultural
education in the United Kingdom.

In the light of mentioned above, the British experience of training future agrarians
in higher education institutions of Ukraine can be implemented in the following
contexts: state, regional, and university ones.

The state context covers creating a more positive image of agriculture and
agricultural education. There is no bias towards agriculture in general and
agricultural education in particular as a non-prestigious and unpopular career in
British society unlike in Ukrainian one. “In farming, as in gardening, I happen to
believe that if you treat the land with love and respect (in particular, respect for the
idea that it has an almost living soul, bound up in the mysterious, everlasting cycles
of nature) then it will repay you in kind”, — HRH, the Prince of Wales
(En.wikipedia.org, 2019). By the way, the Prince, who is President of the Royal
Agricultural University, meets students, staff and industry specialists and inquires
about practical activities and workshops held at the University’s Rural Innovation
Centre. In general, he promotes education, innovation and knowledge exchange in
agriculture. He emphasizes the undeniable importance of agricultural education
and agriculture for the successful development of the United Kingdom (Royal
Agricultural University, 2017).

It is worth mentioning that at the UK’s governmental level it is pointed out that
“British food and farming is a fantastic brand, recognised and admired around the
world” (Truss, 2016). The new British generation is constantly motivated being
excited about farming. Nationally a lot of opportunities are seen and represented in
farming through agricultural education - like new technology, increasing
sustainability and adding value through the food chain. “By opening itself to the
widest pool of people, this great industry is harnessing all the available talent”
(Truss, 2016).

Media also stimulate the increasing popularity of higher agricultural training in
Great Britain. In particular, BBC Countryfile has devoted a set of episodes to young
people in agriculture (Young Farmers Compilation, 2016).

Therefore, the implementation of measures supporting Ukraine’s agriculture and
agricultural education at the highest level, as well as by the mass media, will create
the preconditions for increasing the attractiveness of work in agribusiness, the
acquisition of agrarian professions in higher education.

The state should support and develop greater autonomy of universities by
implementing one of the methodological foundations of the new Law on Higher

Education of Ukraine. Ukraine’s universities have the potential and foundation to
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care for the content and quality of education, developing their training programmes
for future agrarians independently. In this case, it should be recalled that British
higher education institutions have broad autonomy in curriculum design, reflecting
a high degree of public confidence in universities.

As new standards for higher education are currently being developed and
implemented in Ukraine, we share A. Naidonova’s opinion on the feasibility of
introducing a Bachelor Honours Degree (Naidonova, 2015), which exists in higher
agricultural education in Great Britain, with an additional year of training at an
enterprise that will facilitate early meaningful collaboration between employers and
potential agrarian professionals.

In the regional context, the experience of British higher education institutions on
providing advisory services to the local community, farmers, businesses,
agricultural production, and local authorities will be useful for Ukraine's
universities. Thus, it is a question of forming in the market environment the image
of an educational institution capable of being supportive to production and the
general public.

Following the British example, it is the universities’ domain to become both
creators and translators of the latest knowledge, technology, industrial and
management experience in agriculture and related fields at the local level. Both
sides benefit from the cooperation of universities with different representatives of
local communities. The university community has a basis for conducting research
and validating their results by engaging in solving the region’s problems. Another
important aspect covers the educational process, which is enriched by a practical
component.

In the university context for updating future agrarians’ training Ukraine’s
agricultural institutions should intensify their educational and career guidance
work aimed at delivering young people with information about the role of
agriculture, agricultural education and industry experts in overcoming
environmental and food security issues, intensively run by UK universities. They
organize relevant events, field trips, open days, etc. (Royal Agricultural University,
2017). Ukrainian universities should make greater efforts to educate and involve
students in activities concerning existing and potential food security risks,
encouraging young people to find ways to overcome the issues (annual Global
Challenge on Food Security and Agriculture, international youth agro summits,
Google Science Fair and many more).

Another important step that is able to modernize the image of Ukrainian
agricultural education, which can be borrowed from British providers, is the
rebranding. In addition to traditional specialties, education institutions in the
United Kingdom are offering new ones, emerging by demand for rural employment
diversification: in the fields of agro-tourism, alternative energy, environmental
agriculture, consumer sciences, etc.

Ukraine’s agricultural universities should develop academic and student mobility by
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expanding relationships with national and international educational, research and
business partners, as is the case in Great Britain. For example, the Royal
Agricultural University collaborates with British institutions and with institutions in
China, Hong Kong, the United States, South Africa, New Zealand, Canada, Australia
(Royal Agricultural University, 2017).
There is now a leaving from the traditional interpretation of agrarian professions in
the context of the “human-nature” system, caused by a change in the activity
orientation of the agricultural specialists, and coming closer to the “human-human”
system. Increasing ties with the world of work, the development of social dialogue,
the expansion of cultural boundaries have led to an increase in the role of
communication in the professional activities of agrarians. In view of the above, the
issue of advanced study of foreign languages (both by students and academic staff)
in Ukraine’s agricultural education institutions is updated in the light of future
agrarians’ communicative competence development. Foreign languages proficiency
gives an opportunity to get acquainted with world scientific achievements,
experience, as well as to enter the world educational space.
It is sensible to develop “Ukrainian Subject Benchmark Statement. Agricultural and
Food Sciences” consensus-based and drawing on the example British “Subject
Benchmark Statement. Agriculture, Horticulture, Forestry, Food, Nutrition and
Consumer Sciences” (Subject Benchmark, 2016) for a clear and up-to-date
substantiation of the nature and specifics (content, objectives, goals, expected
learning outcomes, etc.) of Ukrainian training programmes. British document lays
the foundation for the design of future agrarians’ training programmes and
anticipates the expected learning outcomes of bachelor’s degrees in terms what they
need to know, do and understand on completion of their studying.
Developing new mono- and multidisciplinary modular programmes in Ukraine’s
agricultural higher education institutions that are proactive and meet the needs of
rural employment diversification is an important task. Modern employment market
determines that fact that the practice of deep division of labour in agriculture and
the corresponding system of training highly specialized workers have run its course.
Although the traditional discrete-disciplinary model of learning has a number of
advantages, it is impossible in its frame to fully address some of current important
challenges, such as: ensuring the integrity of students’ acquisition the modern
content of education, as well as the obtainment of systematic knowledge, skills and
competences (Lesyk, 2014).
Based on both British and Ukrainian scholars’ researches, there is a necessity of
transition from disciplinary to interdisciplinary and transdisciplinary thinking and
practice in general and in the field of higher agricultural education in particular. In
terms of interdisciplinarity, any problem is considered not in isolation but in
context as part of a particular system. Comparing disciplinary and interdisciplinary
education, D. Gibbon draws attention to a range of peculiarities. The basis of
disciplinary agricultural education is the development of technical means; teaching
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(with a dominant teacher’s role); individual experts’ researches; positivist-realistic
epistemology; problem solving and logic of reasons. Interdisciplinary agricultural
education focuses on the development of adaptive productivity based on adaptive
learning; joint researches involving farmers; constructivist epistemology; not just
eliminating the problem, but improving the situation; logic of intentions (Gibbon,
2012, p. 97).

Considering agricultural education as the basis for research in agriculture it is noted
that the disciplinary approach leads to researches focusing on biophysical
parameters taken out of context; developed solutions; invariant, absolute results;
controls and manipulation of the environment; attempts at social engineering. In
contrast, interdisciplinary education promotes researches leading to structural
changes; discussion of potentialities and tasks within the limits of human
intentionality; adaptive efficiency and adaptive management, adoption of multiple
perspectives; controversial conditional results, creation of teams, groups, coalitions,
platforms, networks; co-evolution of society and environments, etc. (Gibbon, 2012,
p- 97).

Transdisciplinary training involves learning and solving problems based on the
joint participation of different community parts to solve the complex problems of
society. Since solutions are developed in cooperation with many stakeholders, peer-
to-peer learning takes place, the knowledge of all participants is enhanced (Gibbon,
2012, p. 96).

Therefore, it is fundamental for any agriculture degree to integrate the natural
sciences, the disciplines focusing on the productive sectors, and those meeting
social, economic and environmental needs based on sustainable development. As
the subject of agricultural activity is human, economic and nature jointly, it is the
multidisciplinary approach in the process of education and research that enables
British agricultural graduates to be competitive in the modern labour market. In
general, Ukrainian scholars interpret interdisciplinarity as the development of
integrated courses in which individual scientific disciplines are brought together
under a common concept or general framework (Zhuravskaia, 2009, p. 149). We
support N. Zhuravskaia’s opinion that the application of an interdisciplinary
approach is aimed at educating students’ broadmindedness, lateral thinking, ability
to solve common cross-sectoral problems, to see the relationship between
fundamental research, technology and production needs as well as the ability to
evaluate effectiveness of innovation and organize its practical implementation
(Zhuravskaia, 2009, p. 149).

Practical implementation of various programmes in the field of agriculture and
related industries, including training specialists in economics, environmental
production, consumer sciences, food safety, green tourism, etc. in Ukraine’s
agricultural higher education institutions as is the case at British universities will
contribute to improving the quality of agriculture management, food security, rural
development both the particular region and the country as a whole. Programmes
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diversification would allow Ukrainian students, like the British ones, to focus on
mastering the courses most corresponding to career and personal preferences
(Lushchyk, 2017).
Improvement of module education at Ukrainian universities in training future
agrarians (following the UK’s practices) is an important element of integration of
fundamental and professionally-oriented disciplines. Modularity embodies the
principle of flexibility and adjustment to the needs of the practice, facilitates
deployment of proactive learning while training professionals with advanced skills
both in basic sciences and in the field of technological development of agricultural-
industries. The aspects of management, economics, environmental interactions,
sustainability, and bioethics, as well as agrarians’ responsibility for the wider
consequences of agricultural activities, are of great importance.
Based on the British experience, Ukraine’s agricultural universities should increase
the elective component of future agrarians’ training, allowing students to select
learning modules independently according to their personal preferences and
professional aspirations. Such an approach can increase students’ motivation and
interest in learning, develop a sense of responsibility for their future.
While designing programmes the practical component, for example, a managed
placement or work-based learning should be increased. This involves high
education institutions cooperation and interaction with potential employers in the
development of both training programmes and “industrial attachment”. It can
create prerequisites for minimizing the divergence between the theoretical and
practical training and bringing learning content closer to the real demands of the
labour market.
Learning in the professional environment is one of the main points for awareness,
and sometimes for students’ rethinking of personal value system. It is a common
tradition for British higher agricultural providers to incorporate practical learning
projects with agricultural enterprises (“practice learning”). This includes making it
procedurally possible that students learn (more) outside the classroom, next to
(general) traineeships. Research results show that students learn a lot from
practical settings in which they work for, or together with enterprises. They gain
many different competences. In general, they are very enthusiastic about working in
real-life business cases. The entrepreneur gains by getting fresh, open-minded ideas
and interesting new ‘work forces’ (SWG SCAR-AKIS, 2017).
During “industrial attachment” students’ training is directly merged with
professional activity and as a consequence, their assessment and acceptance of
professional values occur more actively and “personally”. In general, the better the
students’ work placement system, which links theory to practice, the higher the
quality of training.
It is advisable Ukrainian agricultural higher education institutions together with all
stakeholders to start creating “Ukrainian Employability profile: Agriculture and
related industries” such as the UK’s “Employability profile: Agriculture, Forestry,
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Agricultural Sciences, Food Sciences and Consumer Sciences” (Employability
profile, 2007), which would highlight the peculiarities of work in the agro-food
sector, provide educational and career guidance and, accordingly, contribute to the
formation of young people’s deliberate career choices and the qualitatively new
staffing of agriculture.

In addition, it is advisable to deploy an inter-university Career Service for students
and alumni. British agricultural universities, where such ones operate, are
examples. University Career Service offers guidance and career advice to students
and graduates. This ensures that future agrarians receive up-to-date knowledge
whilst making valuable contacts with industry employers. It provides access to a
wide range of resources about occupations, employment, and study opportunities, a
large list of job vacancies on the university’s job portal; provides one-to-one
guidance from a professionally trained career adviser; offers email advising on
specific queries and CV checking service; organizes skill training sessions focusing
on CV writing and interview skills; holds annual careers fairs open to all students
and so on (Royal Agricultural University). According to statistics, 90% of the Royal
Agricultural University graduates are in employment within six months of leaving
it, being regularly recruited by some of the world’s leading organisations (Royal
Agricultural University, 2017).

Given the rapid ageing of the acquired knowledge in the agricultural sector, it is
appropriate to shift the emphasis from reproductive methods of knowledge
development to the formation of a culture of self-development, the use of
productive methods and approaches to mastering relevant knowledge and skills. In
other words, it is necessary to optimize the educational and methodological toolkit
for training future agrarians based on the variability of forms, methods, means, and
techniques of training, a creative and reasonable combination of traditional and
innovative aspects of learning and teaching.

Traditional educational paradigms based on reproductive learning are being
replaced with new innovative pedagogic methods both in Great Britain and
Ukraine.

Currently, the leading educational model of training future agrarians in British
higher education institutions is the “learning paradigm”. It is characterized by
shifting from the passive acquisition of learning material, facts and routines to the
active application of ideas to problems. This approach is implemented in three main
areas. First, agrarian students must be given more autonomy by the development of
flexible, learner-centred curricula as opposed to teacher-centred one. This enhances
students’ responsibility, develops their leadership, innovation, creativity skills.
Second, the emphasis must be placed on the application of concepts or knowledge
to problem situations of industrial, developmental, environmental or organizational
nature, and reaching an agreement about the problem in working with people. That
is the creation of a problem-determined learning system, where the essence of the
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problem and the needs of the learners determine the content of the training (Ison,
1990, p. 8-9).
One of the agrarians’ professional training efficiency criteria, along with their ability
to increase productivity and modernize production is the ability to lifelong self-
learning, personal and professional development. So, third, greater responsibility
and power given to the students encourages them to understand the real world
better (Ison, 1990, p. 8—9).
Mentioned above covers the necessity to implement many different formats for
teaching and learning for the development of students’ subject-specific knowledge
and abilities, and generic skills into the educational process of Ukrainian
agricultural universities. It is a good idea to deliver students both traditional
lectures and their more modern interpretations, focused on the principle of active
learning: press conferences, debates, lectures using multimedia presentation, etc. A
fact of great importance is the integrated development of practical classes in and
outside the laboratory (defined broadly and including a range of specific facilities),
workshops, field works, visits to commercial and industrial agribusiness, consumer
organisations, public services, policy-making bodies and research organisations
etc., creating opportunities for work experience as a logical complement to the
theoretical component.
The British tutorials (individual and group; supervised and practical ones) as one of
the ways of interaction among teachers and students have significant didactic
potential in the context of Ukrainian agricultural education.
The application of step-by-step discussion and controlled discussion, as well as the
student-led seminars, presentations, debates and so on, can contribute a lot to
updating the traditional seminars in the Ukrainian agricultural education system.
Generally speaking, priority should be given to teaching and learning formats,
focused on creating, analysing and solving problems arising in agricultural
production related to certain technologies application and also forcing future
agrarians to act in accordance with current situations, to be responsible for socio-
economic, environmental and food secure impacts, to enhance the development of
sustainable agriculture and rural areas.
It is an important point that methodological toolkit (forms, methods, means) of
training future agrarians in Ukraine can be improved by introducing progressive
forms of education approved in the UK. Traditional paradigms both in Great Britain
and Ukraine based on “presential” education, when the student is actually present
in the classroom, are being enhanced with new innovative pedagogic methods and
remote learning. Examples are: blended learning (integrating presential and virtual
methodologies), mobile learning (when students work from different devices like
tablets, notebooks, and smart mobiles), and flipped classrooms (when students
develop videos for fellow students to gain better comprehension on a certain topic).
We also mean such forms of learning with ICT tools as online lectures, web
conferences, webinars, multimedia presentations, as well as applying Moodles
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(Modular Object-Oriented Dynamic Learning Environment) and PRSs (Personal
Response System), effective feedback by emailing, electronic assessment of learning
outcomes and individual work, etc., which are widely used by UK’s agricultural
education providers. The researches illustrate that methodologies that allow
students to prepare the lessons beforehand with a focus on exchanging ideas and
experiences during presential lessons are very effective. However, for a successful
learning process, the application of ICT learning tools should be concentrated on
providing adequate conditions for interaction and exchanging knowledge and views
among the participants.

Therefore, fascination with ICT should in no case displace the forms of
interpersonal interaction between the teacher and students or students with one
another.

In general, it is necessary, according to British experience, for Ukraine’s higher
education institutions to create conditions for effective integration of ICT in the
process of training future agrarians, namely: to develop and enact the infrastructure
which covers various possibilities for students and teachers information access;
integrates students and teachers knowledge and capabilities; changes both content
and nature of teachers’ and students’ activity in the educational process,
emphasizing more active, creative and responsible role of learners.

Another aspect of meaningful use of British agrarians training practices, which
cannot be ignored, is the distance education. Pointing out that agriculture is a
particularly difficult area for distant education at a higher level, since while theory
can be taught at a distance, ultimately agriculture is a practical science and needs
land and equipment, British scholars remark that even practical scientific skills can
be taught at a distance with innovative technologies (Cook, 1998).

As the role of distance education in the world is increasing, the development even
particular elements of future agrarian training programmes for distance teaching
and learning, as is the case in Great Britain, could be the first step in the further
deployment of distance agricultural education in Ukraine.

CONCLUSION

As a result of the research, we have concluded that the experience of British
agricultural education providers is useful for implementation into Ukraine’s theory
and practice of highly qualified agrarians training.

From this standpoint, the principle contexts for optimization of future agrarians’
professional training in higher education institutions of Ukraine should be state,
regional and university ones. The implementation of mentioned above can facilitate
to resolve the shortcomings of higher agricultural education, optimize the
educational process and increase the efficiency of future agrarians’ professional
training based on the cooperation of students, staff, and representatives of the
agricultural sector due to taking into account the requirements and aspirations of
all stakeholders.
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ABSTRACT

The article deals with the specifics of video materials using in the context of audio-
visual method. The aim of the article is to highlight and analyse the features of video
materials using in the context of audio-visual method, as one of the effective
methods of mastering oral foreign language competence. The goals of the article are
to analyse the theoretical grounds and principles of the audio-visual method of
teaching English at the current stage; to characterize the specific features of the
materials for the method; to reveal methodological features and benefits of using
this method. As a result of the research, we have come to the conclusion that the use
of video helps to solve a number of tasks: it gives a motivation to learn a foreign
language, allows students to deepen their knowledge of unknown authentic
material, broadens their outlook, activates all kinds of communication activities,
makes the process of listening more efficient, increases the activity of students.
Using the audio-visual method in its most up-to-date version, one can significantly
facilitate the problem solving of spontaneous foreign language proficiency.

Key words:

Audio-visual method, communicative competence, exercise, listening, principle,
spontaneous speech, video material, visual aids.
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Oco061MBOCTI BUKOPUCTAHHA BiZleo MaTepial iB y KOHTEKCTI ayaio-
Bi3yaJIbHOTO METOXY

Y crarti posmifHyTO crnenudiky BUKOPHUCTAHHA BijleoMaTepiajiB IIpu

3aCTOCYBaHHI ay/[iOBi3yaJIbHOTO METOJy ITi/] Yyac HaBUYaHHS CTY/AEHTIB 1HO3EMHUX
MOB. MeTa I1i€l cTaTTi — IPEACTAaBUTH TEOPil0 1 IPaAKTHUKy 3acCTOCYBaHHA Bijie0
MaTepiaiB Yy KOHTEKCTI BUKOPUCTAHHS ayAi0Bi3yaIbHOTO METOY.
Y pesynbTaTi JOCTIKeHHS B PpoOOOTI BIAIIOBITHO /I0 IIOCTABJIEHHX 3aBJlaHb
BUCBITJIEHO crenudiudai pucH BijleoMaTepiayiB  fAK OCHOBHOrO  3acoby;
penpe3eHTOBAaHO METOAUYHI 3acagud 1 IMPaKTHYHI acleKTH 3acTOCYBaHHS I[bOTO
METO/TY.

TeopeTUUHUM MIATPYHTAM ay/1i0BI3yaJIbHOTO METOJIy € KOHIIEIIIiA MPsIMOTO
METO/y, IICHXOJIOTIYHOI OCHOBOIO IIOCTAa€ Teopiss OixeBiopu3My, pO3IIHpeHa
CYYaCHUMU TEOPiAMHU aKTUBHOTO PO3BUTKY.

3a I0IIOMOTOI0 ay/li0Bi3yaJIbHOTO METO/Iy CTBOPIOIOTHCA CHeIlaJibHI YMOBH,
OJIM3BKi 10 TPUPOJIHUX, Y IKUX (PYHKITIOHYIOTh MOBHI cutyarii. [leii meTon crpuse
IIBUAKOMY (POPMYBAHHIO BEJIMKOI KLJIBKOCTI €JIEMEHTIB CIIOHTAHHOTO MOBJIEHHS.

BukopucTanHs pi3HOIUIAHOBUX BiJleomMarepiayiiB HAa 3aHATTI 3 1HO3€MHOI
MOBU CIPHUs€ BAAIil IIpe3eHTaIlii MaTepialy B peajJbHOMY KOHTEKCTI;
MPAaKTUKYBAaHHIO HABUYOK  ay/ilOBaHHA; IpPeJICTABJIEHHIO CHUTyallid i
ZipamMaru3arliii Ha 3aHATTI; 3aKPIIJIEHHI0O MOBHOTO MaTepiayly B PiI3HUX CUTYyaIlifx
CIJIKyBaHHS; 30arauyeHHI0 CJIOBHHUKOBOIO 3allacy; CTUMYJIOBAHHIO CITIJIKyBaHHS;
HABYAHHIO iHIIIOMOBHIH KyJIbTYpi Ta BUSABJIEHHIO MIXKKYJIbTYPHUX BIIMiHHOCTEH.

Y craTti 3anmpoONOHOBAaHO CHCTEMY MPAKTUYHUX 3aHATh HA OCHOBI
ay/lioBI3yaJIbLHOTO METOJly JJisi MOT0 YCHIIITHOTO BUKOPHCTAHHSA Ha BCIX eTamax
Ipollecy HaBUaHHs, MPHU HABUAHHI BCiX BHUIB MOBHOI JifJIbHOCTi, OCOOJIMBO TpU
HaBYAHHI CIIPUUHATTSA MOBU Ha CJIyX 1 TpU HaBYaHHI MOBJIEHHS.

[TponmoHYyEMO PO3IMIMPUTH KOMILUIEKC HABYAJIbHO-METOJMIHUX 3ac00iB i
IMpUNOMIB HaBYaHHSA Ha OCHOBI ay/liOBI3yaJIbHOTO METOJly, TBOPYO IO€IHABIIU
TPAJAUIIHI Ta HOBITHI aClIeKTH BUKJIaIaHHS.

Y pesysbTaTi MTPOBEJIEHOTO JIOCTI/PKEHHS MM JIHIUIN BUCHOBKY, IO
3aCTOCYBaHHSA BiJleoMarepiajiB JOIIOMAara€e po3B’s3aTy HU3KY 3aB/laHb: /A€ CTUMYJI
7UIsI BUBUEHHS iHO3€MHOI MOBH, /JIO3BOJISIE CJlyXayaM ITOTJIMOJIIOBATH CBOI 3HAHHSA
Ha HE3HAaOMOMY aBTEHTUUHOMY MaTepiaji, PO3IIUPIOE CBITOIJIAZ, aKTUBI3YE BCi
BUY KOMYHIKaTHUBHOI JIisIBHOCTI, poOUTH TIpOlleC ayAiloBaHHSA eeKTUBHIIINM,
ITIBUIIYE aKTUBHICTH CTY/IEHTIB. 3a JOIIOMOIrOI0 ay/liOBi3yaJIbHOIO METOJIy B HMOTO
HaliCyJacHIIIOMy BapiaHTi MOKHA CyTTEBO HAOJIWU3UTHUCA 0 PO3B’sI3aHHA IPoOIeMu
BOJIOJIIHHA CHOHTAaHHUM 1HO3eMHUM MOBJIEHHSIM.

KirouoBi ciioBa:
AynioBidyanbHUM MeETOJ, ayZilOBaHHs, BifleoMarTepias, BIpaBa, KOMYHIKaTHUBHa
KOMIIETEHIIifl, HAOUHICTb, IPUHIIUII, CIIOHTAaHHE MOBJIEHHS.
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Expanding business and cultural relations with other countries leads to new
requirements for the study of English as a foreign language. Knowledge of a foreign
language is an integral part of higher education, the key to professional success, a
respected student’s career. Achieving a high level of foreign language proficiency
requires thorough language training in higher education institutions. The need to
train a highly qualified specialist who meets all the modern requirements makes it
necessary to find innovative approaches to learning a foreign language, to satisfy
the state’s request for a competent and fluent foreign language speaking specialist.
In the context of globalization processes, communication of young specialists is not
only through correspondence, but, increasingly, directly with colleagues, business
partners, native speakers. Not only Standard English but Casual English is required.
However, the limiting number of classroom hours to learn a foreign language in
higher education institutions and lack of opportunities being able to communicate
with native speakers during foreign language training is a major learning problem.
Thus, there is a need to use modern technologies such as videos and films during
foreign language lessons, which will allow you to immerse learners in a foreign
language more deeply and improve their communication skills in a foreign
language.

Nowadays language teaching is practical. The training aims to master students’
communicative competences, allowing to realize the acquired knowledge, skills in
real-life situations. Achieving a high level of foreign language proficiency is
impossible without fundamental language training. The teacher must know the
latest methods and techniques of teaching a foreign language and to be able to
choose an appropriate method in accordance with the level of students’ knowledge,
needs, and interests. One of the main tasks in the process of mastering a foreign
language is overcoming the influence of the mother tongue.

The methodology of teaching a foreign language nowadays continues to develop
actively; effective teaching systems are created using various means and forms of
presentations of lexical, grammatical and speech material. In the complex, all
learning systems form the communicative as a whole and the skills and abilities of
oral and written speech in particular. But achieving the final goal of mastering a
foreign language depends on many factors, one of which is the correct selection of
teaching methods.

It is well known that there are many teaching methods in the teaching of foreign
languages. The most common among them are grammar-translated, cognitive,
audio-visual, conscious-practical, communicative, transformational, audio-lingual.
They also represent the structural components of language teaching methods, such
as direct, communicative, textual and translated ones. Undoubtedly, each method
has both strong and weak points, but under certain conditions, each method has its
objective value.
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It is interesting to note that, for many decades the audio-visual method has been
dominant in the teaching schools of Europe and the United States and continues to
be relevant today in contrast to the national one.
Although, the use of audio-visual aids in language teaching has become a common
trend in the process of foreign language learning and teaching, there is not
sufficient study on this issue, especially in the Ukrainian higher education
institutions context.
Taking into account mentioned above, in our opinion, the research and analysis of
the audio-visual teaching method will serve to introduce useful foreign
achievements when teaching English as a foreign language.
AIM OF THE ARTICLE
The purpose of the article is to highlight and analyse the features of video materials
using in the context of audio-visual method, as one of the effective methods of
mastering oral foreign language competence. Tasks: 1) to analyse the theoretical
grounds and principles of the audio-visual method of teaching English at the
current stage; 2) to characterize the specific features of the materials for the
method; 3) to reveal methodological features of using this method.
METHODOLOGY
Theoretical research methods were used for writing the article, such as comparison
and systematization ones. They made it possible to compare and analyse the various
principles of the audio-visual method based on literary sources on the problem as
well as to systematize the data.
RESULTS AND DISCUSSION
The problem of finding innovative teaching methods is not new. Traditionally not
only the content and the tasks but also the methods of teaching foreign languages
have been closely linked to the needs of society.
Therefore, at the present stage, when the practicality of using the language is in the
first place, it is appropriate to use methods that will contribute to the preparation of
students for foreign language communication. Specialists involved in teaching
foreign languages should use a variety of forms and techniques that will stimulate
and encourage speech activity. In the scholarly discussion about teaching methods,
the Ukrainian researcher V. Chaika, whose opinion we share, states that without
them (methods), it is impossible to achieve the set goals, to realize the content of
the learning material, to organize the cognitive activities of students. The teaching
method is an important link in the didactic system: purpose — content — methods —
forms — learning outcome (Chaika, 2011).
The analysis of the scientific literature shows that the educationalists are interested
in this problem. In foreign practice, studies in this field are related to the names of
scientists such as P. Gouberina (Gouberina, & Rivenc, 1964), J. Gougenheim
(Gougenheim et al., 1956). They stated that the new foreign language material was
intended primarily for hearing, and its meaning was revealed by means of visual
non-verbal aids. The language material was selected based on live spoken language.
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For this purpose, dialogues were recorded in public places: at shops, train stations,
banks, etc. Certain grammatical structures and lexical units were selected to be
remembered.
Some educationalists have focused on stimulating students’ motivational sphere
while using the audio-visual method. It is believed that audio-visuals help the
teachers to make the classroom interesting and enjoyable. It is generally said that
students like the language class when teachers use different audio-visual materials
because it motivates them to pay more attention in the class, and they can relate
their learning with their real-life (Cakir, 2006: 67).
N. Mathew and A. Alidmat conducted a study on the usefulness of audio-visual aids.
In their study, they explored how the use of audio visual methods facilitates the
work of language teacher. They found that using audio-visual aids in language
teaching was helpful for both the teachers and the students. Both parties claimed
that it made the class interesting and effective (Mathew, & Alidmat, 2013).
According to D. Freeman, it helps the learners to have a clear idea about the subject
through those visual materials (Freeman, 2000).
Some other authors pay much attention to the language aspect of the audio-visual
method using. A. Shchukin’s works also merit attention. In his opinion, the audio-
visual method is often used to quickly immerse a student in the sphere of
communication with native speakers (Shchukin, 2010).
Researcher O. Shkrabo, who called this method high-speed or structurally-global,
has useful experience in this field because language acquisition is based on specially
selected structures that are perceived holistically (globally) (Shkrabo, 2013, p. 544).
According to N. Tsisar, this technique allows demonstrating real communication
situations and their linguistic reflection; provides dynamic and versatile perception
of language material; increases motivation to learn the language; contributes to
visual and auditory speech perception; extends the geography of the language
environment; demonstrates a variety of intonations, types of voices, which avoids of
understanding only teacher’s voice and tempo of speech (Tsisar et al., 2016).
Summarizing the above, we can suggest that the value of the audio-visual method of
teaching a foreign language is obvious. This method creates special conditions that
are close to the natural conditions in which language situations operate. The audio-
visual method contributes to the rapid formation of spontaneous speech.
The audio-visual method originated in France in the 1950s due to the great interest
in the problem of mastering a foreign spoken language in a short period. Its
grounds were developed by a team of linguists and methodologists at the Research
Centre for the Study and Dissemination of French Abroad CREDIT which was part
of the University of Saint-Cloud. The creators of the method are P. Rivenc and
P. Gouberina.
The methodological basis of this method is the concept of the direct method, the
psychological basis is the psychological theory of behaviourism. In the theory of
audio-visual method, the ideas of behaviourism are manifested primarily in
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exaggerating the value of the stimulus-response scheme to master the language and,
as a consequence, to pay particular attention to tasks that are designed for
mechanical repetition. Comprehension of grammatical units at the stage of skill
formation is excluded, and only the approximate overall meaning of the sentence
and expression is given.

In the linguistic reasoning of the audio-visual method, the creators based on the
concept of F. de Saussure, the founder of the structural direction in linguistics.
Supporters of the method stated that during learning a foreign language for
practical purposes, the object of study should be “speech” but not the language (as it
was typical for classes based on grammatical-translated method). Speech activity
allows using a foreign language in the process of communication. They believed that
sentences were the basic unit of learning and insisted on the holistic character of
the perception and reproduction of sentences. Supporters of this method
considered the various types of dialogical replies became the basis of practical
activity. Thus, the vocabulary selection, the presentation of lexical and grammatical
material in the form of dialogues, typical for different communication situations
were a new step in the organization of oral foreign language learning.

Based on the above, the researchers highlight a wide range of reasonable principles
of the audio-visual method.

The principle of reliance on spoken language. As the main purpose of learning is the
practical acquisition of the language as a teacher uses spoken language in a
dialogical form rather than literary texts as a material for learning. According to the
theorists of the method, such texts contain many irrelevant materials for the
development of oral speech and do not contribute to the achievement of the
learning goals.

The principle of oral learning and oral anticipation. Oral speech is the basis of
learning. Students are trained to understand the language, then to master the skills
of reproduction, and only after that their ability to express thoughts orally or in
writing. In this case, there is a link of the direct method with an audio-visual one. In
accordance with the principle of oral anticipation, work is organized in the
following order such as listening — speaking.

The principle of situationally. The learning material is introduced in the form of
dialogues that reflect the situations of everyday life. The advantages of the audio-
visual method are the thoughtful selection of communication situations and the
lively emotional nature of the dialogues. Such an approach increases students’
interest in the lessons and their motivation for learning.

The principle of functionality. Using this principle requires the practical learning of
grammar. The content of speech dictates the choice of means of expression. The
material is offered in the form of models and speech patterns inherent in different
communication situations, which determine the sequence of effective learning of
the material.
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The principle of globality. The introduction and perception of speech material are
carried out in the form of holistic structures. So this method is often referred to as a
structural-global.
Non-translated principle. The mother tongue is taken out of the learning system as
much as possible. The new material is semantized by the use of visual aids and the
meaning of words is also interpreted through the use of the vocabulary known to
students.
The principle of visual-auditory synthesis. Practical classes involve the use of
auditory (audio) and visual aids in the form of film (video) frames. The image and
sound are provided simultaneously. It provides a visual-auditory synthesis. Thus,
the meaning of new material is revealed through images. Sound contributes to a
better understanding of the situation realized visually (Kapitonova, Moskovkin, &
Shchukin, 2008, p. 66).
We fully agree with I. Soina’s opinion about double purpose using the audio-visual
method (Soina, 2018). The first purpose suggests that the whole learning takes
place in accordance with the audio-visual method. Students are immersed in an
atmosphere of language learning where they listen and receive visual underpinning.
Special learning materials are created for this purpose.
The second purpose involves the audio-visual method during individual work, as
this method has a large information resource and allows to simulate the
communication situation (Soina, 2018).
The use of varied video materials in a foreign language class is appropriate when it
is necessary to introduce the material in a real context; to practice listening skills; to
present situations for dramatization in the classroom; to sum up and train language
material in different communication situations; to enrich the vocabulary; to
stimulate communication or discussion; to teach a foreign language culture; to
demonstrate cross-cultural differences.
Modern technologies significantly simplify the use of audio-visual methods during
foreign language learning. Not only specialized educational films but also feature
films can be demonstrated to cause more interest in the student audience and
promote some additional motivation for learning a foreign language. Teachers can
download different videos appropriate for learners from the Internet. As there are
thousands of ready-made videos designed for language teaching, teachers can easily
choose one according to their needs.
Audio-visual aids help the teachers to bring a significant change in the class
environment as well as in the teaching process. By using audio-visual aids in the
class, teachers can present a topic both verbally and visually which is very helpful
for the learners to pay more attention in the lesson. They can make a correlation
between the verbal and non-verbal as well as abstract and concrete issues. There are
some abstract things in language which is difficult to explain verbally. The subject
may not be clear to the learners, and they may struggle to catch what the teacher is
going to mean. However, by using different visual aids, teachers can make the
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learners understand better. If the verbal and visual things are presented together,
learners can get the information quickly. R. Mayer claimed that, if the instruction is
given in the class using both words and visuals, learning becomes faster (Mayer,
2001).
Educational video is defined by scientists as a specially prepared methodologically
and directorially audio-visual learning tool, designed to reproduce real situations of
speech communication and has a great power of emotional impact on the learners
due to the synthesis of the principal types of visual aids (visual, auditory, motor,
non-linguistic).
Videos can facilitate language teaching in diverse ways. It makes the classroom
interesting removing the monotony of the learners. Moreover, it helps the learners
to generate ideas for discussion. It makes the class more interactive and effective.
D. Cakir reported that the use of video in language teaching ensures authentic
language input to the learners. Moreover, using content-related videos helps the
learners to conceptualize the ideas and get in depth thought on that topic. Besides,
learners can concentrate on the use of contextual language in the videos along with
non-verbal features of language that helps them to have a better understanding of
the target language use (Cakir, 2006, p. 67).
We completely agree with the opinion of C. Cunning-Wilson. He discussed the
benefits of using videos in language teaching stating that video provides stimuli to
the learners which facilitate an opportunity for the learners to get a background
schema of the subject. Also, the use of videos helps the learners to have an idea of
the stress and rhythm pattern of the target language (Cunning-Wilson, 2001).
As T. Secules, C. Herron and M. Tomasello stated: “Video offers language learners
opportunities to see the dynamics of communication, and because such materials
are widely available, it may offer a better and feasible option for listening
comprehension” (Secules, Herron, & Tomasello, 1992, p. 480).
While watching video students get an idea of how the language is used and works in
real communication. In addition, the film performs a cognitive function. It
introduces the country which language is studied, its culture, history, traditions, life
to the students (Shkrabo, 2013).
However, an important issue in the context of the use of video material in the
learning process is its selection. Several national and foreign scholars have
presented criteria for selecting videos for learning in their work. They suggested the
main criteria of the material, which assess their appropriateness or
inappropriateness of use for a particular learning purpose. Grounded -criteria
include the following points: motivational significance; the extent of moral and
ethical influence on the student; aesthetic value; socio-cultural potential;
compliance of vocabulary of the video and the vocabulary of students; genre
diversity and relevance to the topics offered by the curriculum; authenticity; in
adherence of students’ gender and age preferences. The priority must be that the
selected video encourages students to continue their active oral speech. An
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important point that regulates the effectiveness of this method is the systematic and
rational use of video materials in the classroom (Nishchyk, 2013).
Moreover, sometimes, it becomes very difficult to find video materials for the
learners of the elementary level. If the audio-visual aids are not related to the
contents, they may mislead and make learners confused. That is why teachers need
to be careful while selecting the audio-visual materials for their learners.
The frequency of presentation of video materials, their duration depends on many
factors (number of lessons per week, level of learners, stage of the study, technical
capabilities of the university). Thus, video materials are selected for teaching
language considering all the factors above.
As noted above, the audio-visual method has the potential to be used during
individual work (Soina, 2018). We’d like to emphasize that during individual work
the video must be provided with subtitles in either a foreign or native language that
can be used by students with different knowledge levels. The sound of the video
must last no longer than 5-10 minutes and be divided into semantic fragments,
which can be repeated several times during the practice.
The fragments must also have a complete plot. The characters’ speech should be
clear and understandable, not too fast and with natural pauses between sayings. It
is advisable with a limited number of jargon expressions and interjections, with a
clear accent or dialect for the audience, without unnecessary extraneous sounds.
In general, video materials help in the perception of language material, improve
memory and brain function, forcing students to use their own life experiences to
draw parallels with already existing knowledge.
Researcher S. Nikolaeva offers a system of practical lessons in a foreign language
based on the audio-visual method consisting of four coherent stages: presentation,
explanation, summing up, development (Nikolaieva, 1999, p. 241).
1. Presentation. The purpose of this stage is to introduce new material and
assimilate it with reliance on visual-auditory images. The teacher organizes frame-
by-frame video viewing with audio recording, while watching students can repeat
the statements aloud. This exercise will help them semantize unknown material.
2. Explanation. The purpose of the stage is to complete the learning of the content
of the video as a result of its frame-by-frame processing. The teacher demonstrates
the video and at the same time comments each frame, explains the new vocabulary.
The teacher then asks questions about what has been viewed and finds out the level
of material understanding by the students. If it is necessary the teacher explains
lexical or stylistic material once more.
3. Summing up. At this stage, the formation of speech skills is ensured and the level
of prepared speaking within the film theme is reached. Student’s individual work
should be organized here, during which the student listens (if necessary) or watches
a video and performs assignments to it. As a result pronunciation skills, the rhythm
of speech, phrase intonation are formed. If it’s necessary the teacher corrects
students’ mistakes. During the lesson students perform various exercises based on
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what they have seen, for example, answer the questions; replace words with close
meaning; ask a question; determine where the statements true or false; describe
something or somebody using keywords and phrases.
4. Development. At this stage, the formation of speech skills and the level of
spontaneous speech on the topic of the lesson are achieved based on acquired skills.
For this purpose, students are offered a variety of creative assignments that provide
easy reproduction of information received. At the stage of development the teacher
often uses the following tasks: retell the content of the video (briefly or in detail),
voice the video, describe the main characters, participate in the discussion of this
video, act the video.
As you can see, these four stages involve a learning goal and are completed by the
teacher’s control.
For successful viewing of any film, cartoon or video clip, researcher O. Shkrabo
recommends performing the exercise system according to four stages. They are a
presentation, video watching stage, the stage of control of understanding, the stage
of practical understanding (Shkrabo, 2013).
Thus, at the presentation stage, it is advisable to offer the following exercises to
students: to translate and discuss new words (the teacher prepares the list of words
beforehand based on audio-visual material); to listen to adjectives, verbs and to
name the nouns which they are used with; to listen to speech patterns and examples
of their use in different situations; to listen and repeat phrases consisting of more
than 10 words; to suggest the topic of the fragment-based on the processed
material; to highlight the keywords. This list of exercises is not complete, but it
gives an idea of a possible variant of work with audio-visual material at the
presentation stage.
At the stage of video watching doing of any exercises is impractical, as students
need to focus on understanding and perception of the received information, to
monitor the articulation and speaking of the characters. After completing the work
on the fragments, students are proposed to watch the full film (cartoon, etc.).
At the stage of control of information understanding it is advisable to use the
following exercises: to identify the true-false statements; to read the text and insert
the missing words according to the content; to get acquainted with two or three
headings to a fragment and choose the most suitable, comment on the choice; to
identify meaningful parts and write them a title; to act a watched fragment; to
transform the dialogue / monologue from the fragment in the form of a
monologue / dialogue; to evaluate the fragment from its novelty, informativeness;
to discuss problematic issues; to answer the questions to the fragment; to choose
the only correct variant of answers from several given ones.
After completing the work with the fragments students are offered a demonstration
of all audio-visual material. After watching the video the teacher provides students
with exercises that allow determining the level of complete and critical
understanding of audio-visual material: to answer the questions concerning the
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general content and individual details; to make a summary / annotation / review; to
divide into sections and write headings to them; to evaluate the actions of the
actors; to organize discussion based on various value judgments about the material.
In our opinion, it is appropriate to use educational videos of BBC production on
various topics. The use of BBC videos is linked to different activities. In most of the
classes, the activities based on the audio-visual aids are divided into three parts:
pre-activity, viewing activity and post-viewing activity. Before demonstrating a
video teacher stimulates students’ cognitive activity with propositions to think over
the purpose of video watching as well as the usefulness of received information, etc.
During viewing activity, students are asked to take notes. There are different types
of post-viewing activities including, question-answer sessions, filling in the blanks,
giving individual / group presentations, writing essays / paragraphs, matching
information, sharing a reflection, finding main ideas and so on.
The practical application of the audio-visual method while foreign language
learning can be highlighted in the case of the following exercises.
For example, to activate vocabulary learning on topic Food, it would be a good idea
to watch “Ainsley’s Greek Kleftiko Parcels” (Ainsley’s Greek, 2012).
Before watching the video the teacher asks the students to discuss the set of
questions (Are barbecues popular in your country? What type of food do you cook
on them?).
To prepare the students for video perception, the teacher must prepare language
material. In this way, vocabulary is practised to perform the previewing exercises
(lamb, oregano, pepper, garlic, cheese, a lemon, tomatoes, oil, salt, a bay leaf, a
frying pan, a knife, a plate, a bowl, a spoon, a fork, to grill, to stir, to boil, to chop, to
sprinkle, to pour, to marinade, to squeeze out, to wrap up).
Then students not only watch the video but also complete the tasks while viewing.
For example, to number the ingredients in the order the cooker adds to the dish
(fresh oregano; lemon juice; a bay leaf; salt; tomatoes; pepper; lamb; olive oil;
cheddar cheese; garlic).
Students watch the video again and complete the recipe.

(Ainsley’s Greek Keftiko Parcels
I am going to show you an easy way of cooking Kleftiko on a barbecue. First, take
some lamb. __ it into small pieces and place them into a large bowl. __ them
with delicious Greek olive oil. _ juice from one small lemon. Then _  fresh
oregano and sprinkle it over the bowl with meat. Next _ some garlic. Finally, add
some salt and pepper. __ them often with a spoon. If you have time allow the
meat to . Then __ meat on large square tinfoil. ___ along it chopped
fresh tomatoes and top with a slice or two of cheddar cheese. _ with a bay leaf.
___your parcels up. __ them on a barbecue. When they are ready _ them with
grilled bread and garlic sauce).
To comprehend students’ understanding of the material, true/false assignments are
offered. (1. Ainsley cuts some pork. 2. He pours meat with Greek olive oil. 3. He
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chops some fresh oregano. 4. He adds some mint and pepper. 5. He squeezes out
the juice from one lemon. 6. He places marinade lamb on tinfoil, etc.).

Besides, students answer the questions. (1. Where is Ainsley Hariot? 2. Why does he
travel all over the world? 3. Who shows him how to cook traditional food? 4. What
is the favourite Greek dish? 5. How long does it take you to cook Kleftiko on the
barbecue?).

Then students are offered to watch the video again and cross out the incorrect
alternative. (1. This fascinating / beautiful country has a lot of dishes but the most
favourite is Kleftiko. 2. The Greek cooked chicken / lamb on a great fire. 3. I've also
got here some nice fresh / dried oregano. 4. If you have time allow the meat to
marinate for an hour / some hours. 5. You need to cook / fry Kleftiko parcels for
about 40 minutes. 6. They taste of Kleftico parcels is absolutely good / delicious.
7. Ainsley shows how to cook garlic / pepper pitta fingers).

Then a discussion of the problems is provided. The teacher gives exercises after
viewing. (1. Would you like to eat Ainsley’s Kleftiko parcels? 2. Do you know any
other good things to have on the barbecue? 3. What ingredients does it have? 4.
How do you cook it?).

Sometimes students may face some difficulties when watching the video. The first
problem is the occasional lack of clarity of the sound of the video materials. As a
result, they may find it difficult to get the meaning. Also, most of the materials are
prepared by native speakers, and it is sometimes challenging for students to grasp
their pronunciation. Hence, the teacher needs to reproduce the video again.

Many students who wish to succeed in learning a foreign language prefer to work
individually as opposed to collective. Therefore, the extra-curricular individual work
of students with video material can be seen as one of the important aspects for
developing skills in listening, reading, writing and speaking in a foreign language.

It is quite clear that students’ individual work within the audio-visual method must
be subject to certain stages, which can be a promising direction for further research.
Combining the efforts of learning a foreign language with the use of audio-visual
aids during the lesson and individual work produces good results under the
condition of constant use of them.

CONCLUSION

While watching a video and doing appropriate exercises, a process of students’
formulation listening skills takes place which involves the development of speaking
skills, and then writing. In other words, watching a video and performing tasks
encourage students to think and talk, and thus the communicative orientation of
learning is realized. Successful use of the audio-visual method is possible at any
stages of the learning process, when learning any kind of communication activities,
especially listening comprehension and speaking.

Undoubtedly, foreign language can be learnt by relying on printed text or engaging
audio. However, the benefits of the audio-visual method are obvious: watch —

understand — activate into speech. Mastering a language based on a multichannel
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way of perceiving information is a good chance for students to learn how to choose
words that allow them to achieve significant learning success.

The use of video helps to solve a number of tasks: it gives a motivation to learn a
foreign language, allows students to deepen their knowledge of unknown authentic
material, broadens their outlook, activates all kinds of communication activities,
makes the process of listening more efficient, increases the activity of students.

Due to the new possibilities of means of modern technologies, the audio-visual
method is increasingly used in learning. One of the important educators’ goal is to
create audio-visual learning aids designed for visual, auditory or visual-auditory
perception. Such learning aids can be educational (contain methodically processed
material, specifically intended for use in practical training in a foreign language)
and non-educational (feature films, illustrations). Nowadays, many higher
education institutions of Ukraine have special video libraries.

Further research may be related to the development of guidelines for the creation of
foreign language learning videos for students at different stages of the study. In
general, additional research, both theoretical and practical, will be promising to
clearly define the role of the audio-visual teaching method. Using the audio-visual
method in its most up-to-date version, one can significantly facilitate the problem
solving of spontaneous foreign language proficiency.
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ABSTRACT

The article explores the monograph by Leonid Frizman, «Ivan Franko: A Look at
Literature». In his book about I. Franko, L. Frizman studied the literary and
aesthetic positions of Ivan Franko, their genesis, evolution and impact on the
literary process of our time. The aim of the article is to study the critical activities of
L. Frizman in the context of his interest in the literary and aesthetic positions of
Ivan Franko. According to L. Frizman, the critical legacy of I. Franko is a unique
phenomenon in world literature, since Franko belongs not only to Ukrainian, but
also to world literature, which he got interested since childhood. I. Franko was fond
of books about Dante, W. Shakespeare, J. Goethe, G. Byron, whose works were
studied in gymnasiums and were translated into all languages of the world. Twenty-
year-old I. Franko got acquainted with the first novels of E. Zola, which were
published in Russian and Polish translations, read Ch. Dickens, read out the early
stories of L.Tolstoy and other literary classics.

L. Frizman writes about the multifaceted activities of Ivan Franko - prose writer,
playwright, literary and theatrical critic, translator and publisher, children's writer,
historian, ethnographer, linguist and bibliographer, nominated for the Nobel Prize,
that causes pride, respect and appreciation among the current generation. The
literary and critical heritage of I. Franko amounted to twenty volumes and is a
unique phenomenon in world literature. L. Frizman considered I. Franko to be a
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European researcher, a broad-minded person, in our opinion, that was L. Frizman
himself. L. Frizman constantly emphasizes that I. Franko was a man of truly
encyclopedic horizons, who passionately wrote about various literature. In the
worldview of I. Franko, the features that made his art world related to Western
European writers in the light of new public moods, introducing a special shade of
drama into his work, clearly appeared.

Key words: L. Frizman, literary and aesthetic position, I. Franko, monograph
«Ivan Franko: A Look at Literature», literary process, world literature.

AHOTAIIIA
JIeoHig ®@pizman nmpo IBana @paHka Ta HOTO JiTEeparypHO-
€CTeTUYHI IMO3UIil

Y crarri pocaimkyerbess MoHorpadis Jleonwima I'enpixoBuua Ppizmana «IBaH
®panko: Ilormsax Ha JsitepaTtypy». Y cBoikl kHu3si mpo ®panka JI. dpizman
PO3IJIsi/IaB JiTepaTypHO-ecTeTUYHI nmo3uilii IBana ®PpaHka, ix reHe3uc, €BOJIIOIIIO 1
BIUINB Ha JITEPATYpHUM MpOIleC CydacHOCTi. MeTOl0 cCTaTTi € JIOCIiIKEeHHS
KPUTUYHOI AisyibHOCTI JI. ®pidmMaHa B KOHTEKCTI MOT0 iHTepecy A0 JiTepaTypHO-
ecTeTHYHUX no3umiu IBana ®panka. Ha nymky JI. ®pizmana, KpUTUYHA CHAJIIIIAHA
I. ®panka € yHiKaJIbHUM SBHUINEM B CBITOBIN JiTepaTypi, ockinbku I. DpaHko
HQJIEKUTh He TIIbKU YKpaiHChKINA, a U CBITOBIN JiiTeparypi, iHTepec /10 AKOi
IIPOKUHYBCS Y HBOTO IIle B IOHAIbKI poku. . ®paHKo 3aX0IUIIOBaBCS KHUTAMU PO
A. JlanTe, V.Illekcmipa, I.B.Tere, /. BaiipoHa, TBOpH SKHMX BHUBYAIHCA B
riMHa3ifx i OysuM mepeksajieHi Ha Bci MoBu cBity. JIBagustupiuaum . @panko
3HallOMHUBCA 3 mepmuMu pomMaHamu E. 3o, fAKi BUHILIM B pociiicbkomy i
MIOJIbCHbKOMY Tepekyiafiax, yutaB Y. JlikkeHca, 3aUuUTyBaBCsl PaHHIMU PO3IOBIAAMU
JI. Toscroro Ta iHIIUX JIiTEPATYPHUX KJIACUKIB.

JI. ®pizman muire mpo OararorpaHHy AisTbHICTH 1. @Ppanka — mpo3saika,
Zlpamarypra, JiTepaTypHOTO 1 TeaTpaJbHOTO KPHUTHKA, Iepekyazava i BHUIABIA,
JINTSYOTO0 IIMCbMEHHHWKA, icTopuka, eTHorpada, MOBO3HaBI 1 Oibsiorpada,
BHUCYHYTOr0O Ha 37100yTTss HoOGesiBchbkoi mpeMii, [0 BUKJIMKA€E TOPAICTh, MOBAry i
B/ISTYHICTD Y HUHIIIHBOTO MMOKOJIIHHA. JIiTeparypHOo-KpuTHuHa criaanuia [. @panka
CKJIaJIa JIBAJILATH TOMIB 1 € YHIKaJIbHUM SIBUIIEM Y CBITOBIM JiTepaTypi. JI. ®pizman
BBakaB I. ®paHKa €BPOIMENCHKUM JIOCTIIHUKOM, JIIOJIMHOI0 IHUPOKOro 00pito, Ha
HAIII ITOTJIAJT, TakuM OyB i cam JI. ®@pisman. JI. PpizmaH HEOHOPA30BO MiKPECITIOE,
110 1. ®paHko OyB JIIOAUHOIO BOICTUHY €HIIUKJIONEINYHOTO KPYTrO30py, IPUCTPACHO
M1caB Opo Pi3Hi jgiTeparypu. ¥ cBitorssazai 1. @paHka sIBHO MpocTynajau pUcH, fAKi
PiHMIIN TAOTO XY/IOKHIN CBIT 3 3aXiIHOEBPONEUCHKUMU MUChbMEHHUKAMH B CBITJIi
HOBUX CYCIIUIBHHUX HACTPOIB, II0 BHOCWJIM B TBOPYICTh OCOOJHUBOTO BiATIHKY
ZIpaMaTu3My.
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KarouoBi ciosa: JI. ®pisman, JitepaTypHO-ecTeTHuHa Io3uiisa, 1. ®paHko,
MmoHorpadis «IBan ®pauko: Iloriax Ha JjiTepartypy», JiTepaTypHUU IMPOIIEC,
CBITOBa JIiTEpaTypa».

INTRODUCTION

The name of Leonid Frizman is well known to philosophers and publicists, literary
critics in Ukraine. Universities in England, France, Italy, Germany, Israel and other
countries invited him to share scientific experience, regarding him as a brilliant
lecturer, a widely erudite and intelligent literary critic (Dudek, 1979), (Ferenczi,
1992), (Goes, 1980), (Kjetsaa, 1974) , (Minarikova, 1982), (Smidt, 1979),
(Szymczyk, 1977). His books belong to world culture and literature, they are in
demand in many countries, translated in different languages of the world. He was
my colleague, I knew him for 35 years. Therefore, I can confidently assert that the
basis of his literary and critical work is erudition, which is concluded, mainly in the
literary framework.

Leonid Henrikhovich Frizman (09.24.1935 - 06.27.2018) is a Doctor of Philology,
Full Professor, the author and compiler of more than 45 books, more than 550
articles. He especially highlighted the monographs «The Life of the Lyric Genre»
(1973), «Decembrists and Russian Literature» (1988), and «Pushkin Seminar»
(1995). He published books about M. Maksimovich and S. Raiser, A. Galich, B.
Chichibabin, he owns a monograph about I. Franko. His book «Such a fate. The
Jewish Theme in Russian literature» gained great popularity. After death, a book
about Naum Korzhavin «Unfinished means unsaid» was published.

AIM OF THE ARTICLE

The aim of the article is to study the critical activities of L. Frizman in the context of
his interest in the literary and aesthetic positions of Ivan Franko, this study
complements and refines the prevailing ideas about L. Frizman as a comprehensive
Ukrainian researcher in the scientific world of the 21st century.

METHODOLOGY
The methods of action research, research and development, rhetorical analysis,
literary analysis were used.

RESULTS AND DISCUSSION

«The First Pushkinist of Ukraine» Leonid Henrikhovich Frizman was born in
Kharkiv, the former capital of Ukraine, a city of three cultures - Russian, Ukrainian,
Jewish. He lived a great and vibrant life, but he always easily overcame the
artificially created geographical restriction indicated by fate. L. Frizman had a deep
interest in the eternal philosophical problems, directly speaking about them in his
literary and journalistic work.
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In the article «He Lived Between Us» K. Bondar emphasizes that owing to
persistence, hard work and dedication, L. Frizman achieved great success in all
areas of his activity: in his scientific work - in the study of the history of Russian
literature of the 19th - early 21st centuries, the history of genres and literary
relations in teaching and training of scientific personnel (Bondar, 2018).
One of the distinguishing features of L. Frizman in his research work was his
irresistible urge to follow his own path, suffered in the Soviet period, when his
multifaceted activities did not always fit within the limits of ideological literary
studies and uninterrupted executive activity in administrative work. In his literary
studies, this idea was manifested and revealed in a peculiar vision and in the «new
outlook», in a new perspective, seemingly «well forgotten» and investigated by
well-known literary critics.
The scientist tells about an attempt to publish in the early 60's his article with a new
analysis of A. Pushkin's poems «Defamers of Russia» and “Borodino Anniversary»
(A. Tvardovsky's speech with «A word about Pushkin» in February 1962, inspired
him) and also about the censorship in 1968 of his seditious article «The Irony of
History», written for A. Tvardovsky, headed by the «New World».
In the administrative activity, a clearly organized working plan of the department
helped the staff to focus its attention on the discussion of contemporary burning
problems of literary studies and the results of scientific reports on the participation
in scientific conferences in Moscow and Leningrad (now St. Petersburg), in the
traditional «Hertsen’s Reading» named after A.I. Hertsen, in Taganrog and Odessa
with reports, about the meeting results, and other novelties of literature, etc.
Living the whole life in Ukraine, L. Frizman investigated contemporary problems of
Ukrainian literary studies, Russian-Ukrainian relations were under consideration as
well, the scientist tried to prove that not only literary critics, but also ordinary
readers of different nationalities living in Ukraine, read in the original T.G.
Shevchenko's works and cited them by heart, read Ivan Franko and other poets. He
provided "proper modern" research on their literary and journalistic activity, while
displaying an unbiased attitude to them from the Russian-speaking population, who
mainly knew Franko as a staunch Democratic revolutionary.
«Our great Kameniar» - he remained in the memory of most admirers of his talent
in Soviet literature and history, while forgetting that Franko devoted hundreds of
articles and notes to writers and people from different countries. In the book «The
Works of Ivan Franko. Old and New» (1911) the author expressed a wish that his
works «be blown by the healthy wind of national consciousness, sober and yet
through poetic understanding of life, the highest treasure that will never allow him
to despair» (Losievsky, 2017, p. 583).
How consistent are these words to the thoughts of L. Frizman himself, who
sometimes had something to despair about! In one of his conversations with his
students, he jokingly compared himself to a cyclist for whom to stop - means to fall
(Losievsky, 2017, p. 604).
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I. Franko's critical heritage is a unique phenomenon in world literature, as Franko
belongs not only to Ukrainian but also to world literature, an interest to former he
awakened in his youth. Franko got interested in books about Dante, Shakespeare,
Goethe, Byron, whose works were studied in high schools and were translated into
all languages of the world. The sympathy for the heroes of the works proved so
persistent that Franko wrote his own poem, «The Death of Cain», whose image had
alarmed him since the translation of Byron's Cain, Franko confessed in a letter from
1889 to M. Drahomanov (Frizman, 2017, p. 523). M.T. Rylsky in the «Death of
Cain» underlined the thought of "the bitter fate of Franko" (Rylsky, 1956, p. 13).

In the chapter «A Look at Western Classics» L. Frizman draws attention of modern
readers to one essential side of Franko's literary and critical activity, which «was
guided also by the educational motives, the desire to open the door to the Ukrainian
reader to the treasure of world culture, inspired by Dante's self-love and humanistic
views, Franko inherent conviction in the human right to freedom and happiness,
the denial of all forms of authoritarianism and despotism» (Frizman, 2017, p. 472).
«The logic of thoughts and the persuasiveness of the arguments in Franko's articles
were repeatedly amplified by his emotional, imaginative speech, juiciness of
polemics, oratorical receptions, influenced not only the mind but also the feelings of
his reader», — concluded 1.Y. Losievsky (Losievsky 2017, p. 602).

L. Frizman, remaining the prominent scientist, researcher and popularizer of the
relationships between creativity between 1. Franko and L. Tolstoy, I. Franko and N.
Hohol, I. Franko and I. Turgenev, I. Franko and M. Saltykov-Shchedrin and other
equally well-known writers and critics, highly appreciated the achievements of
literary connections in the treasure of world cultures.

The ability to see the phenomenon as a whole, in the entity and development of the
genre and style, with a thoughtful attitude to detail is well known to anyone who has
ever read L. Frizman's work, and his relentless desire to impart a «fresh glance on
things» to many of his students. A fresh look at Franko’s creative works allowed the
scientist to agree with the words of the poet P.S. Karmansky, who called Sixty-year-
old I. Franko the «Eagle with Broken Wings» paying tribute to the inexhaustible
energy, courage and spirit of I. Franko.

The universal ideals of justice, brotherhood and freedom are not empty slogans by I.
Franko, as well as his rejection of patriotism on duty, as the highest value of any
country or any people: «Because your patriotism is a / Festive clothing, / And my
work is a hard work as a, Irresistible fever / You love princes in it, / Hetmans,
domination, / But it hurts me with / Perpetuates suffering. » (Frizman, 2017, p. 37).
I can confidently say that L. Frizman, by virtue of his character, never wrote for
anniversary dates or custom themes. Colleagues knew that he was always very self-
sufficient in his choice of researching materials. In 2005, Frizman wrote a book
about the distinguished literary critic and textologist S.A. Raiser, a native of
Ukraine, but lived in Leningrad all his life.
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In my opinion, L. Frizman was an optimist, consciously and freely choosing topics
for research. He had never hidden his respect, friendship and sympathy for
Leningrad scientists, colleagues from the Pushkin House, but he was annoyed and
offended by their forgetfulness, bitterly forgotten scientific works of S. Raiser in
particular. «”A Book to the Century” (about S. Raiser - highlighted Prykhodko) was
not written by any of his numerous colleagues, whom he had worked with in the
northern capital for more than half a century, not one of his disciples, but Frizman,
who lived and published this a book in distant Kharkov by that time» (Losievsky,
2017, p. 598-599).

It is often mistakenly suggested by literary critics that L. Frizman probably had the
idea to write about Franko in 2016, when the whole country celebrated the 160th
anniversary of his birth and the 100th anniversary of the death of the Ukrainian
«Kameniar». Not the dates are the crux of the matter. It was important to remind
the Ukrainian reader once again that Ivan Franko, who knew almost by heart the
poetry of T.G. Shevchenko, as a poet, may be inferior to T. Shevchenko, but Ivan
Franko's versatile activity as a prose writer, playwright, literary and theatrical critic,
translator and publisher, children's writer, historian, ethnographer, linguist and
bibliographer nominated for the Nobel Prize, deserves pride, respect and gratitude
of current generation.

Creativity and active patriotic position of I. Franko, the great Ukrainian writer,
publicist, man of clearly democratic way of thinking, who loved Ukraine, have
introduced a whole epoch in literature, as well as the works of L.N. Tolstoy,
[.S.Turgenev and others. Undoubtedly, their creative heritage (I.S. Turgenev (1818-
1883), L.N. Tolstoy (1828-1910), I. Franko (died May 26, 1916)) - have contributed
significantly to the development of literature and it is obvious that the peculiarity of
the artistic worldview of the writers added a sharply individual color to their
realistic method. Their literary activity is one of the most enormous phenomena in
the history of Russian and world culture, a peculiarity of artistic perception of the
world, in many respects, predisposed to further ways of development of art.
I.Franko's literary and critical heritage, including twenty volumes, is a unique
phenomenon in world literature. In any case, readers and contemporary youth,
literary scholars have a good understanding of the importance of L. Frizman's book,
not only for the history of literary studies, but also in the moral and ethical sense,
important in the education for both new generations of researchers and lovers of
European literature and culture.

By right, Russian literature represented by its outstanding writers - Turgenev,
Tolstoy, Dostoevsky - was European in essence. It should be noted that the Russian
literature of the beginning of the XIX century could not yet become equal with the
Western European literatures, first of all, because of Russian literary language,
brought by Pushkin to the highest stages of art, was not properly formed.

The topic of historical memory and the question: who should determine the eternal

values of European culture and literature? - Contained in the reflections of modern
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philosophers and writers. The 2006 Nobel Prize winner, Orkhan Pamuk, by means
of his literary hero, Cevdet Bey (Orkhan Pamuk’s novel «Cevdet Bey and His Sons»
is a family saga reminiscent of three generations in the spirit of Thomas Mann),
asks his sons and grandchildren. They all studied in England, travelled around
Europe, came from a wealthy Istanbul family, in their own way perceiving the
process of transition to a new way of European life, to new values and priorities.
Cevdet Bey has spent all his life trading business with European countries,
understood and was convinced that “progress is needed, we must become at least a
little like Europeans! But to be like Europeans is not to dance, speak French and
wear a hat. The importance of rights and freedoms must be understood (Prykhodko
emphasized) (Pamuk, 2007, p. 51). As he grew older, he considered travelling to
Europe a waste of money, and his grandchildren's stories about Europe seemed not
to be listened to but to «absorb the youthful air».
Twenty-year-old I. Franko got acquainted with the first novels of E. Zola, which
were published in Russian and Polish translations, read Ch. Dickens, the early
stories of L.Tolstoy and other literary classics.
In 1876, Franko's first review appeared, entitled «The Word of Criticism», that is an
accurate, well-aimed “word”, described by N.V. Hohol, and his further reviews of
the books of the writer I.G. Verkhratsky, were positively treated by criticism. Franko
«wrote articles so different from one another that it was hard to imagine that they
came from the pen of one author. Even prominent publicists of the time like
Chernyshevsky or Dostoevsky could not be compared with him», admits L. Frizman
(Frizman, 2017, p. 72).
The beginning of 1880-s is a time of radical evaluation of the history and culture of
the past, a strange, intermediate time in the history of not only literature and social
thought. On the one hand, that years were marked by a complete crisis of populist
ideology and caused by pessimism, the absence of a common idea; «sleep and
gloom reigned in the hearts», as A.A. Blok later said in the poem «Retribution»
(Etova, 2006, p. 32). On the other hand, the writers were not able to give a clear and
meaningful picture of being from the point of view of some general universal idea.
But the intense search for a new generalized outlook on the life of that time,
interaction with religious, philosophical and ethical concepts related their artistic
world of national writers to European writers.
It is impossible to understand and appreciate the popular creative work of
L. Frizman, without knowing the intricacies of the socio-political life of that time. It
seems to us that people of a different culture and mentality are not always able to
catch the literary hints of 1. Franko, obvious to his contemporaries. Researchers
argued that at the end of the 19th century, an intention to rebuild the world (which
prevailed in the 1860s and 1870s), shifted to the idea of self-change, when empirical
life, the fact of reality, comes to the fore. In this statement, I. Franko was close in
spirit to such writers as F.M. Dostoevsky, L.N. Tolstoy, V.G. Korolenko, A.P.
Chekhov and many others.
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L. Frizman through the titles, through the epigraph introduces the reader and
researcher into the rich polyphonic world of his book about Franko, revealing the
interpenetration of literary criticism and journalism. L. Frizman notes that
«epigraphs to literary and critical articles are a relatively rare thing. They are not
often found in Franko» (Frizman, 2017, p. 62).
It is all the more important to state that their function is nontrivial, and in many
cases needs to be independently explained.
The epigraph, as a "word" facing the text, communicates a huge amount of
information. The traditional definition of an epigraph is given in the «Literary
Encyclopedic Dictionary»: «epigraph (from Greek epigraphé — inscription) - an
inscription, a short text placed by the author in front of the text of the composition
or its part and representing a quote from some authoritative source for it - the work
fiction, folk art, sayings. In an aphoristically short form, an epigraph often
expresses the main conflict, theme, idea or mood of a work, contributing to its
perception by the reader» (Literary Encyclopedic Dictionary, p. 1987).
It is known, the epigraph allows to express an author’s idea (point of view or
assessment) under the guise of a mask, as if from another person; it is important
that the epigraph does not look like composed by the author, but as coming from
any authoritative source and has a specific reference. The epigraph reflects the
corresponding intention of the author himself.
«The critic and the public are two people talking. Belinsky» (Frizman, 2017, p. 4).
Such is the epigraph in the book of L. Frizman. He points to the themes and
problems of the work, prompting the reader to think and interpret many of his
chapters, while setting the direction for such an interpretation. The epigraph, as a
"word" facing the text, communicates a certain amount of information. Opening the
inner meaning, the subtext of the work, the indicated epigraph reveals and clarifies
the features of the philosophical and aesthetic views of the researcher himself.
In the preface: «The Conversation of the Author with the Reader» L. Frizman warns
that «The critic-writer always judges other writers according to the laws recognized
by him for his own work. Therefore, writer's criticism is an endless mixture of
insights and delusions, and the author’s “delusions” are no less expressive than
insights» (Frizman, 2017, p. 15).
Exposing an epigraph, the author seems to open the boundaries of his own text,
connects its content, meaning, style to what was said before in the languages of
different cultures. The open connection between the text and literary and cultural
phenomena of the past and present, both Russian-Ukrainian and global, openly
emphasized by the epigraph, at the same time focuses on the most important thing
in its text, referring readers even to all the creativity of the analyzed works of the
authors cited. The connection with the classical tradition of world literature is quite
naturally restored.
Through the epigraph «the author opens the outer border of the text for
intertextual connections in the literary and linguistic trends of different directions,
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eras, thereby filling and revealing the inner world of his text» (Fateeva, 1998, p. 25).

Franko's critical heritage is comparable in volume to all of his artistic works and is a

unique phenomenon in world literature.

The book of L. Frizman «Ivan Franko: A Look at Literature”, consists of eight

chapters. We present them in accordance with the following comments and the text

itself.

Chapter One. Becoming.

Chapter Two. What is his gaze directed at?

Chapter Three. A look at the predecessors.

Chapter Four. A look at Shevchenko.

Chapter Five. A look at Russian literature.

Chapter Six. A look at contemporaries.

Chapter Seven. A look at the western classics.

Chapter Eight. A look at Polish poets.

The unrestrained, selfless work of Franko, who walked along a difficult rocky road,

inhuman suffering and the victory over the disease also allow our contemporaries to

say about him as a great writer and man: «An eagle with broken wings».

The release of L. Frizman’s book about Franko, dedicated to the blessed and bitter

memory of the poet, was aimed to remind the fact that I. Franko belonged not only

to Ukrainian literature, but also to world literature. In many of his critical articles,

artistic images were created: Leo Tolstoy, Ivan Vyshensky, Lesya Ukrainka. With

particular strength, Franko's literary skill was revealed when creating literary

portraits containing not only an overview of their work, but also their psychological

characterization, as, for example, in chapter four, « A look at Shevchenko».

The views of other researchers on Frizman's book about Franko are interesting.

«Russian-speaking Kharkiv Jew, having written about Frank, I want to write a book

to my scribe, merit all the words and words» wrote Evgen and Oksana Nakhlyk in

the preface to the encyclopedia about Franko (Frankivska entsyklopediia, 2016).

«The voice of authoritative literary knowledge - ethnic Jew is especially significant

in the recent attacks in Austria against Franko for anti-Semitism», - promoted

researchers Evgen and Oksana Nakhlyk (Frankivska entsyklopediia, 2016, p. 3).

In our opinion, the Russian-speaking Ukrainian Jew Frizman wrote in a language in

which most of the population of eastern Ukraine and its citizens have dreams. We

would object to Evgen and Oksana Nakhlyk that I.Franko is «our native», he is «not

our native». Frizman considered Franko to be a European researcher, a broad-

minded person like Frizman himself. We believe that Frizman was not a «Kharkiv»

Jew, or a «Berdichev» or a «Lviv» Jew.

Throughout his life, Frizman opened up new international horizons, was recognized

by contemporary critics and readers, who subsequently received recognition in the

Jewish and European community with the famous name of a scholar-literary critic

and a magnanimous wise and sensitive man (recall Frizman’s careful attitude to the

archive of A.M. Finkel, partially published in 1989), an excellent teacher and
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teacher of Russian literature of the 2nd half of the 20th century at H.S. Skovoroda
Kharkiv State Pedagogical Institute.

The mention of I. Franko about the Jews «does not contain any anti-Semitic
meaning», - L. Frizman comes to this conclusion (Frizman, 2017, p. 567). He also
wrote a famous book «Such a Fate. The Jewish Theme in Russian Literature»
(Frizman, 2015). We share the conclusions of I. Ya. Losievsky that “before the
revolution, the Jewish theme was forbidden for one reason, under the Soviet regime
for another. It was still on the surface and waited for a man to discuss. «Such a
Fate» stirred up passions, caused a flurry of responses, among which there were
enough critical ones, pointing to gaps in coverage of the seditious topic. But polemic
remarks only confirmed the interest, the book was read with» (Losievsky, 2017,
p. 600—601).

The accuracy and reliability of the factual material set in his work does not cause
any objections and refutations, and the depth of the material is not in doubt.
Firsthand L. Frizman deeply knew the history of the issue. In Frizman’s studies the
“red thread” - one of Frizman's favorite sayings - was the Jewish theme. The
comprehension of life, his truly encyclopedic knowledge of each subject of research,
L. Frizman passed through the prism of his own personality: «I was then seventeen
years old, I graduated from school, in essence, I still had no life, and there was no
reason for there have already been gloating over the death of the “great helmsman”
(we are talking about Stalin - highlighted Prykhodko)», recalls Frizman (Frizman,
2018, p. 93).

Frizman recalls: «My aunt, cousin of his father Serafima Nikolaevna Frizman ... has
been a participant in the Civil War and a member of the party since 1918 ... In the
last years of Stalin's life, she hated him with fierce ... But Lenin, the ideas of
communism, the October Revolution kept her full measure. Its holiness. My father,
Henrikh Venetsianovich Frizman, who was born in 1907, never had such illusions
...», just like his son, Leonid Frizman, didn’t follow them (Frizman, 2018, p. 155).

L. Frizman brilliantly delved into the most complicated scientific texts and popular
science books. L. Frizman, a representative of the intelligentsia, had a deep interest
in eternal philosophical problems, which was directly reflected in his books, articles
and author’s speeches on television. His literary and critical work reflects the spirit
of the time, characteristic of the beginning of the XXI century. Like I. Franko,
L. Frizman was a patriot of his country, a convinced democrat and supporter of
freedom. Since the 9os of the twentieth century, the multi-faceted personality of
L. Frizman was supplemented by another one - a political publicist.

Being a convinced educator, with special persistence he recalled the need to
maintain national ties. Frizman’s political essays were read by residents of Canada
and Israel, they provoked controversy and gained considerable authority because
they were ambiguous by those who lived abroad and from there followed the tragic
events in Ukraine.
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There is another parallel. As early as 1906, in the poem «The Patriot», Franko noted
that «for every yard or sowing distrust ...» (Frizman, 2017, p. 40). One hundred
years later, L.Frizman will speak out loudly about the lies of the patriots:
«nationalists of all stripes swear in love to their nation day and night, the soul of
love of nationalism is not love, but hatred for all nations except one's own, it is a
sermon of national exclusiveness» (Frizman, 2017, p. 40).
L. Frizman constantly emphasizes in his articles that I. Franko was a man of truly
encyclopedic outlook who passionately wrote about different literatures. The
researcher, paying tribute to the critical orientation of I. Franko's articles, drew
attention to the fact that he is - first and foremost - a writer, a fiction writer, and
then a literary critic.
«Franko characterized many Slavic and Western literatures in his articles. But he
didn't write as much about Ukrainian as he did about Russian literature. Franko’s
personal attitude to the Russian writers were determined not only the number of
ratings and reviews about their works, there was a qualitative difference, Franko
keenly felt their soul and expressed passionately. He categorically and even angrily
rejected the views of his opponents that the attitude of the Galician-Ukrainian
intelligentsia to Russian literature and the Russian people should be the same as to
any other literature or to any of the neighboring people», L.Frizman noted
(Frizman, 2017, p. 282).
The article about L.N. Tolstoy was a special place in the literary and critical activity
of I. Franko. D.S. Merezhkovsky called Leo Tolstoy «artist of the flesh, compared
with Dostoevsky — «artist of the spirit». So, I. Franko can be fairly attributed to
«artists of the spirit» with his views on his contemporary reality and the «human
soul». «I searched my way, punched different tones and different manners, taking
care of one thing, that the content was my own, that the content of the work
was part of my soul» (highlighted by L. Frizman) (Frizman, 2017, p. 125).
Soul, feelings and spiritual life, a spark of talent, not a perfectly flawless expression
of true feeling - this is part of what has hurt everyone's soul, but crystallized into a
clear and organic integrity in the works of I. Turgenev, F. Dostoevsky, L. Tolstoy
and others, as well as in Franko's literary and journalistic criticism. The light «soul»
of them in the feeling of pain and joy of their time, in the excitement of their hearts,
and therefore their language is clear and pure. This is the secret of the influence of
these writers on the formation of the souls and ideals of entire nations.
I. Franko's acquaintance with L. Tolstoy began with L. Tolstoy's autobiographical
trilogy, with Nikolenka's inner world of «Childhood», «Adolescence» and «Youth».
The reader concludes that the choice and difficulty of the life path of the heroes of
I. Franko, as in L. Tolstoy's trilogy, unite the views of writers who claimed that the
fresh worldview of any person is distorted as soon as he begins to adopt the rules
and moral laws of modern society.
I. Franko helps us understand that the most valuable thing in a writer is not some
features of his works, but the qualities of his personality - his humanism and
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citizenship, his ability to penetrate the troubles and needs of his people, not to stop
facing accusations of “crime”, for which civil death threatened in Russia.
It is especially evident in the articles of I. Franko about Leo Tolstoy — «Leo Tolstoy»
- about the famine in Russia, when the crop failure of 1891-1892 threw into the
street the crowds of hungry and impoverished of Chernozemya and the Middle
Volga (newspaper Lvovsky Kurier, 1892, No. 71-79). Tolstoy showed human
qualities in protecting a peasant, a common people, and took a position of
citizenship and nobility. The measures taken by the government were inadequate,
which led to the emergence of a conflict between the population and the authorities,
exposing the hypocrisy of government actions.
From the very beginning of his work, L. Tolstoy exposes the false, distorted
foundations of modern living arrangements, since they contradict nature and
human nature. L. Tolstoy accuses - and at the same time claims that life will break
through the carrion of modern public order in reflecting a true life, and therefore
believes that artistic creativity does not meet the challenges of the present.
The influence of I. Franko and L. Tolstoy on contemporary literature, and on 20th
century literature - Russian and world - is truly inexhaustible. As L.M. Leonov
wrote everything in our spiritual life contains a trace of Leo Tolstoy and his creative
heritage (Etova, 2006, p. 61).
«If we liked the works of European literatures, worried about our aesthetic taste
and our imagination, then the works of the Russians tormented us, awakened our
conscience, awakened a person in us, awakened love for the poor and offended»,
wrote Franko (Frizman, 2017, p.282), and continued: «The literature of such
peoples as the French, Germans and British persistently assimilate the works of
Russian writers and find in them things, literary methods and ideas, new to
themselves and able to give a new impetus to their own literary products»(Vozniak,
1953, p. 37).
Some features of I. Franko’s outlook clearly appeared that made his artistic world
related to Western European writers in the light of new public moods, introducing a
special shade of drama into his works.
An indelible trace of I. Franko presented in the process of social development - in
that process that was revealed by nobody else than Turgenev. «The great cultural
and historical significance of Turgenev, in our opinion, lies precisely in the fact that
he, in a number of artistic essays, gave us the story of a turning point in the life of
the Russian intelligentsia: from extreme isolation from the people to the service of
the same people, and to work on their elevation» (Frizman, 2017, p. 316).
I.Franko admitted that he was always close to the life of his peasant brothers and
siblings, that he was also a «peasant son», and therefore claimed that «real
literature should be a mirror (highlighted Prykhodko), in which a true life would be
reflected. Each literature should be national in its content (recall the decree of 1876
on the prohibition of the Ukrainian language), reflecting the national spirit and
character. Each literary language should be developed on the basis of a folk
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language» (Frizman, 2017, p. 79). I. Franko created literature - a mirror, as well as
the work of Leo Tolstoy - according to the definition of a famous classic, it is a
mirror of creativity and revolution.

The development of Ukrainian literature, like any other, was an expression and
consequence of Ukrainian life, folk art and folk traditions. Franko's «Peasant Son»
could not ignore the fact that in the novel «Rudin» a famous notion «rudinism
means an entire transitional shift in the public life of Russia, and Turgenev is the
most reliable historian of this era ... rudinism grew out of serfdom. ... The real serf is
T. Shevchenko» (Frizman, 2017, p. 322).

I. Franko in «Dedication» (1914) on the centenary of T.G. Shevchenko, written in
the German language in Lvov, then repeatedly reprinted in different languages, in
which most of his paragraphs contain anaphora: «he was the son of a man ... was a
serf ... was self-taught ... fate pursued him in life ... fate did not regret suffering for
him». In every sentence there is an antithesis: «he became a ruler in the realm of
the spirit ... he became a giant in the realm of culture ... he indicated new ways for
professors and book scholars». Peasant sons from the national depth, Shevchenko
and Franko, reached the heights through «rocky» ways, accessible only to a few
brilliant personalities.

For the contemporaries, Turgenev, Tolstoy, Shevchenko, Franko and others were
more than artists - they were seekers of the truth of life, teachers, prophets.
M.E. Saltykov-Shchedrin, referring to contemporaries, wrote about the personal
responsibility of everyone for the moral condition of society, about the right to
«fight and die» (Etova, 2006, p. 44). A wise and harsh satirist was able to discern
the terrible possibilities of insane and unchecked power.

I.Franko highly appreciated the book «The History of One City» by M.E.Saltykov-
Shchedrin, which satire has a universal character. Franko titled his note on it
«What Root Do the Durenkys have» («The root origin of the Foolovites»). The
«tragic truth of Russian life» lies in the fact that two «unreasonable forces of
history» operate simultaneously in it: the despotic power and the dark people
patiently enduring their fate (Etova, 2006, p. 42).

Unfortunately, the power of a satirical generalization of any despotic power,
regardless of time it existed — in the 19th century or during the Stalinist terror in
the USSR, or those who were submissive to the system of life, or the existence of
«Durenkys» - amazes us with a tragic warning from forgetting the lessons of the
past.

The literary-critical heritage and journalistic activity of the abovementioned writers
is based on a single, profound attitude: they were consistent enlighteners, exposing
the essence of a social phenomenon, a satirical denunciation of any despotic power.
L. Tolstoy once said about F. Dostoevsky that he «was the whole struggle». The
same words can be attributed to L. Tolstoy as well. It can be argued that I. Franko
«was the whole struggle», like Tolstoy and Dostoevsky.
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People with such different world views were brought together by the struggle and
united in creativity, as well as in literary criticism, that was in opposition to all
forms of violence.

As no one else, I. Franko understood and appreciated the power of artistic images,
those heroes who walked the long, difficult way. The heroes of their works are
«truth», and at the turn of the nineteenth and twentieth centuries, they remained
true to this proclaimed principle: the moral responsibility of man, the need to
counteract the decaying influence of the environment. The 20th century recognized
the accuracy of their literary-critical predictions and artistic diagnosis.

CONCLUSION

L. Frizman's scientific multifaceted activity is characterized by sincerity and
naturalness, truthfulness in expression of feelings, deep philosophical content. In
his book dedicated I. Franko, L.Frizman explored Ivan Franko's literary and
aesthetic positions, their genesis, evolution, and impact on the literary process of
the present. A special sense of time, characteristic of the XX century - the beginning
of the XXI century and the events in independent Ukraine, periods of internal crisis,
distortion of universal human ideals, the multiplicity of slave psychology
contemporary to these two personalities of the world, intensification in a society of
mood of disappointment and pessimism, search for a «xnew manner» even of a new
world view,- are close to the characteristic features of I. Franko's personality and to
the researcher of his work L. Frizman. In fact, they were united by a turning point.
The prospects for the study are to carry out a comprehensive study of the literary-
critical and journalistic activities of L. Frizman, a scientist with a world name.
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ABSTRACT
The article deals with views of European language researchers of the 1990s. —

beginning of the XXI century on the types and ways of semantic changes, semantic
reconstruction and syncretism, existence of the European proto-language and close
connection of semasiology and etymology. Among the most important goals of
semasiology are classification of semantic changes and finding certain universal
laws of such changes. Carrying out these tasks language researchers can’t ignore the
help of various linguistic and non-linguistic sciences which provide semasiology
with numerous language facts and contribute to the building up a more or less
complete picture of semantic changes nature. Accepting the idea of a proto-
language existence is beneficial as it gives an exceptional opportunity to trace
changes in meaning long back in history and enables linguists to find universal
laws. Unfortunately, hypothetic nature of some results can’t be avoided. That is why
it is essential to go deep into diachronic investigation and select the most effective
methods of linguistic studies. It is vital to identify and justify the scientific views on
the principles of diachronic study of the semantic structure of words and reveal the
patterns of development of comparative studies in such an important area of it as
diachronic semasiology. The article is conducted in lingvo-historiographic aspect. It
discloses the characteristic features of the research of the lexical meaning of words
in the linguistics of the defined period. The development of other linguistic sciences
such as etymology, has had a huge impact on the study of language, providing a
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large number of artifacts from different epochs and cultures. This has contributed
to the allocation of certain factors that affect the development of semantic words in
different languages. The principles of semantic reconstruction have played a vital
role in the development of diachronic semasiology as a separate branch of
linguistics.

Key words: diachronic, divergence, extralinguistic, reconstruction, semasiology,
synchronic, proto-language, universal laws.

AHOTAIIIA
TUIIM TAa IIAXA CEMAaHTUYHHUX 3MiH B JIIHIBIiCTHUIIi 1990-X POKIB -
nmouyaTok XXI crosiTrsa

Y cTaTTi pO3IJISTHYTI IOTJISAU €BPOIMENCHKUX JIOCHITHUKIB MOBH QO-X POKIB
XX cT. — mouatky XXI CT. Ha THUII Ta CIIOCOOM CeMaHTUYHHUX 3MiH, CEMaHTHUHOI
PEKOHCTPYKI[ii Ta CHHKPETH3MY, ICHyBaHHSA €BPOIIEHCHKOI IMPaMOBH Ta TiCHOTO
3B’A3Ky ceMaciosiorii Ta etumosiorii. IIpeamMeToM eTHMOJIOTIYHOTO aHAJ3y €
PEKOHCTPYKITisl pOopMU Ta 3HAUEHHS CJIiB, IIEPBUHHOI CEMAaHTUYHOI MOTHBAIIil.

Cepen HaWBaXKJIUBIIIKUX ITiJIEH cemaciosorii — kaacu@ikalis ceMaHTHYHUX

3MiH Ta MOIIYK IEBHUX YHIBEPCATbHUX 3aKOHOMIPHOCTEH TAKUX 3MiH.
BukoHyruu IIi 3aBJaHHA, JIOCTIIHUKA MOBU HE MOXYTb irHOPYBATH JIOTIOMOTY
PI3HUX JIIHTBICTUYHUX Ta HEJIHTBICTUYHHX HaAyK, SKi 3a0€3MeYyI0Th CEMAacCiOJIOrito
YUCJIEHHUMHU MOBHUMH (HaKTaMH Ta CIPUSIOTh (OPMYBAHHIO OLIBII-MEHII TOBHO1
KapTUHU MPUPOJY CMHUCIOBUX 3MiH.

[IpurHATTA i71el icHyBaHHS IIPaMOBU € BUTITHUM, OCKLJIBKU /A€ BUHSATKOBY

MO>KJIUBICTD IIPOCTEKUTH 3MIHHU 3HAaUE€Hb 33/I0BT'0 B iCTOPIi Ta 1a€ 3MOTy JIIHT'BiCTaM
3HAUTH yHiBepCcaIbHi 3aKOHU. HeMOXK/IMBiCTh iIrHOPYBAaHHSA CXOKHX PHC y 0aratbox
MOBaxX CBITy Jla€ JIHTBICTaM IIPaBO TOBOPUTHU IIPO MEBHY iCTOPUYHY CITJIBHOTY, sIKa
BOJIO/IiJIa IEBHOIO MOBOIO — IIPAMOBOIO.
BuBesieHHS yHiBepCAaJIbHUX 3aKOHIB CEMaHTHYHUX 3MiH, sIKi, Oe311epeyHo, 3HaYHO
IIOJIETIIHJIN O JIOC/TI/IKeHHA y TaKid IapuHI K KOMIIapaTUBICTUKA, TaK UM 1HAKIIE
3axOILJIIOBAJIO Mail’ke BCiX yUEeHHUX, TOMY III0 BOHU BUBOJATHCA Uepe3 MOPIBHAHHSA
OaraTbOX MOBHHX CHUCTEM, KOKHA 3 SIKUX BBAYKAETHCS T00pe AOCIIiIKEHOO.

CxyaoBUMH, SKUM, Oe3IlepeuHO, HeOOXiIHO HPHUJIUIATH BEJIUKY YBary, €
rpaMaThKa, 3BYKOBAa CTPYKTypa Ta CJIOBHUKOBUHM ckJajl. TiIBKU TaKUM UYHMHOM
MO’KHa OTPHMATH HaNOLIbIl MOBHY KapTUHY JOCTIPKEHHS Ta SIKOMOTA MEHIIIE
BJIUIINTYA MICIIA 1 Tputtyiedb. Cepio3HOI0 TEPENOHOI0 MPOIIECY TOCIIIKEHH S
posrisamaBcss TOW (pakT, 1Mo, He3Ba)KalOUM Ha 3B’SI30K, BCi TPU BHINE3rajiaHi
CHCTEMH MAaIOTh 37]aTHICTh Yy OLJIBIIOCTI BUIIQ/IKIB 3MIHIOBATHCS HE3AJIEKHO OJIHA
Bii o/iHOi. TUTbKM TOPIBHABINKM BCi IaM ATKH, iHJIOEBPOIIEHChKAa MPUHAJIEKHICTD
SKUX He BUKJIUKAE CyMHIBIB, MU MOKEMO OTPHUMAaTH HAYKOBO JIOCTOBIpHI 3HAaHHSA
IIPO 1H0EBPONENCHKY IIPAMOBY.
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Ha sxajib, TINOTETUYHOTO XapaKTepy AeAKUX pe3yJIbTaTiB He YHUKHYTU. OCh
YOMY BQXKJIMBO 3arjiMOUTHCH y JlaxpoHIUHE OCII/PKEHHA Ta oOpaTh HANUOLIbII
edeKTUBHI METOU JIIHTBICTUUHUX JOCTI/IKEHD.

KirouoBi csoBa: iaxpoHisi, JUBEpPreHIlisA, eKCTPAJIiHTBICTUKA, PEKOHCTPYKILis,
CEMAaCHOJIOTisI, CHHXPOHHIS, TPaMOBa, YHiBepCaIbHI 3aKOHU.

INTRODUCTION

The views of European language researchers of the 1990s. — beginning of the XXI
century on the types and ways of semantic changes, semantic reconstruction and
syncretism, existence of the European proto-language and close connection of
semasiology and etymology are very interesting problems. Among the most
important goals of semasiology are classification of semantic changes and finding
certain universal laws of such changes. Carrying out these tasks language
researchers can’t ignore the help of various linguistic and non-linguistic sciences
which provide semasiology with numerous language facts and contribute to the
building up a more or less complete picture of semantic changes nature. Accepting
the idea of a proto-language existence is beneficial as it gives an exceptional
opportunity to trace changes in meaning long back in history and enables linguists
to find universal laws.

AIM OF THE ARTICLE

The aim is to go deep into diachronic investigation and select the most effective
methods of linguistic studies.

METHODOLOGY

The methods of using corpora, observation, fieldwork in linguistics analysis were
used.

RESULTS AND DISCUSSION

The question of the causes of semantic change remains relevant for linguists of
many generations. According to V.V. Levitsky, the most famous semasiological
classifications were made by S. Ullman, G. Kronasser, and K. Baldinger, with the
later taking the works of A. Meillet, K. Yaberg, and other linguists.

K. Baldinger identifies five types of semantic change: linguistic (influence of
context), cultural and historical (K. Jaberg's example: the invention of gunpowder
and, as a consequence, the change in the value of Fr. poudre “dust > gunpowder”),
social (word transition from one social sphere to another), mental (taboo,
euphemisms, etc.) and psychological (synesthesia).

G. Kronasser identifies two main types with several subtypes: A. Primary causes: 1)
stimuli of the outside world, which is sensed (disappearance, change and emergence
of objects, states and actions); 2) psychic (taboo, comfort, desire for clarity, fear,
irony, anger, etc.); 3) physiological (synesthesia). B. Secondary: 1) shift of synonyms
in semantic fields; 2) infection in associations (the concept of association was
introduced by G. Sperberg). The last and, according to G. Kronasser, the main
reason for the change in the meaning of the word lies in the “divergence between
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the limited number of words and the boundlessness of phenomena” (Kronasser,
1952, p. 192).
V.V. Levitsky, taking as a basis work on the semantics of the beginning of the
second half of XX century, clarifies and supplements the above fiven classifications.
He calls the reasons caused by the need for the speakers to express their thoughts
and mark the objects of our environment cognitive or communicative, and the
reasons caused by the need to reflect their feelings (what was called psychic,
psychological and physiological at the end of the 19 — beginning of the 20th
centuries), — emotional. What G. Kronasser calls secondary causes, and A. Meillet
and K. Balinger — linguistic, is also specified by V. Levitsky from the point of view of
modern linguistics. Considering the secondary causes, he emphasizes that: “
synonym shifts and contagion infections are factors of all kinds: synonym shifts are
a phenomenon occurring in the language system and infections occur in the text
(context)” (Levytskyi, 2006, p. 314).
Based on the works of G. Kronasser, M. Breal, S. Ullman, E. Velander, G. Sperber,
G. Hatsfeld, O. Esperson, T.V. Stroeva, E. Williams, T. A. Degtyareva and other
linguists, as well as his own research V. V. Levitsky offers a fairly complete, as in the
modern view, classification of the causes of semantic changes, dividing them into
two major classes:
A. Primary, non-linguistic reasons, due to the needs of communication in the
general public, the need for speakers to communicate and express their thoughts
and feelings: 1) cognitive, caused by the development of thinking, cognitive activity
of the person, the need to name and express the concepts (here also should be
reasons, namely: changes caused by the development of society, civilization); 2)
emotional, driven by the need for speakers to express their thoughts.
B. Secondary, intra-linguistic reasons: 1) Syntagmatic: a) influence of changing
context (narrowing, widening, shifting of context); b) the influence of grammatical
function; c) infection; d) ellipses; e) the influence of a constant context; 2)
paradigmatic: a) influence of sound analogy; b) the impact of sound symbolism; d)
clashes of synonyms; e) the consequence of conflict between incompatible meanings
of the word; e) the influence of other systemic relations in vocabulary (Levytskyi,
2006, p. 312—315).
The division of semantics into different types causes considerable difficulty in
classifying semantic changes. Traditional linguistics does not deny the existence of
morphological and syntactic semantics, but it attributes these areas of knowledge to
the competences of various linguistic sciences (grammar and lexicology), thus
emphasizing the fundamental difference between grammatical and lexical meaning.
V. A. Zvegintsev very clearly demonstrates this difference, emphasizing that for a
more complete characterization of the specifics of different kinds of linguistic
meaning, in addition to the linguistic function, it is necessary to turn to additional,
regular for the language, series of relations, namely: logical concepts, which are the
product of our thinking, and objects of objective reality. There is no doubt that these
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factors play a significant role in the qualitative characterization of the structural
parts of the language and in some way determine the features of the different types
of linguistic meaning.

Characterizing the specificity of different kinds of linguistic meaning, it is necessary
to identify the relation of each of them with the above-mentioned series and to
determine the forms of these relations. V. A.Zvegintsev emphasizes that the
meanings of elements of the phonetic system of language do not correlate with
logical concepts, objects and phenomena of objective reality. Since phonemes exist
only for a particular language and are only relevant in the system of that language,
the meaning of the phoneme is also closed in its system. Reflection of this closeness
also explains the fact that none of the significant elements of the sound structure of
a language can be correlated with the same elements of another language due to the
lack of correlation with such linguistic and general categories as logic and objective
reality (Zvegintcev, 1957, p. 97).

Even if the sounds in different languages are articulated exactly the same, it cannot
be concluded that the same sound is included in the sound structure of different
languages. These sounds operate under the laws of different phonetic systems, have
different types of connections with other elements of their systems, and as a result,
despite their external similarity, have different linguistic meanings.

Thus, the lack of correlation in phonetic values quite clearly separates this type of
meaning from the other two: grammatical and lexical. V. A. Zvegintsev even speaks
of a tendency to avoid the term “meaning” in relation to elements of phonetic
structure, since, in his opinion, the term “meaning” is traditionally associated with
subject-logical categories, whereas sounds have only functional meaning (1957).
Due to the correlation with the logical and subject lines, the grammatical and lexical
meanings of words have many things in common, which makes them difficult to
distinguish. But at the same time, there is a difference between them, which not
only clearly separates them from phonetic values, but also from each other. As
V.A. Zvegintsev clearly demonstrates in his work Semasiology, this difference is as
follows:

1. Phonetic meanings have linguistic functions, but they have no relation and
correlation with logical or subject lines.

2. The grammatical meanings have linguistic functions, and also correlate
with the logical series, but have no substantive relation (they are deviated from the
individual and the specific).

3. The lexical meaning has linguistic functions, as well as the connection with
logical and subject lines.

The features of the abovementioned meanings manifest themselves both in the
functioning of different types of linguistic meaning and in their development:
“When identical grammatical categories (meanings) are compared, then they use
logical concepts as the basis on which it is only possible to draw such a comparison.
This is an appeal to the logical series. It allows you to set the overall logical moment
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in the mapped grammar categories, and their difference will be determined by the
language functions they perform in different languages. If we turn to lexical
comparisons in different languages, their basis is, first and foremost, substantive
attribution, and the difference will be due to the connection with different concepts
and language functions” (Zvegintcev, 1957, p. 99).

The derivation of universal laws of semantic change, which would undoubtedly
greatly facilitate comparative studies in one area or another, has fascinated almost
all scholars because they are derived through the comparison of many linguistic
systems, each considered well-researched. As a result, new expressions emerge that
contain new knowledge that was not previously available in any of the descriptions
of comparative language systems.

In linguistic materials, the term “universality of language” began to be actively used
after the conference in New York on April 13-15, 1961, which was devoted
specifically to language universals. The term “universality of language” was
considered by the linguist Y.V. Rozhdestvensky to be somewhat unsuccessful, “...
because the term calls a fundamentally new branch of linguistic research an old
name, which bears the burden of many associations” (Rozhdestvenskii, 1968, p. 3).
Y.V. Rozhdestvensky notes that universals of language do not refer to metamorphic
linguistics. It is typical for them to be distributed in any language. The universals of
language, he emphasizes, are not concepts of the linguistic method, but they are
derived on the basis of these concepts. In formulating a distinction between the
concepts of the linguistic method and the universals of language, researchers
usually do this with great care; it emphasizes that it is useless to refer linguistic
universals to universal concepts relating to method theory. Y. V. Rozhdestvensky
points out that universals of language, unlike the concepts of method theory, should
be deduced from the empirics of languages, not deductively, since they are the
result of an empirical study of the general properties of language systems
(Rozhdestvenskii, 1968, p. 3).

In the linguistics of the twentieth century, especially in its second half, there was a
constant debate about the expediency of synchronous and diachronic studies in one
aspect or another. The point of view expressed by Y.V.Rozhdestvensky is
interesting in this regard: “The conclusion of linguistic universals is not concerned
with diachrony, since the fact of establishing cultural community and substantive
affinity is not relevant here; but this does not apply to synchrony, since more than
one system is always considered. ... Linguistic universals do not refer to the
concepts of synchrony and diachrony; it seems appropriate to refer them to the
panchrony” (Rozhdestvenskii, 1968, p. 10).

By panchrony, a scientist understands such a connection between synchronic
linguistic systems, which depends not on cultural and historical factors, but only on
the properties of the system and its implementation in the material of the so-called
“natural languages”.
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On the basis of universal definitions, Y.V. Rozhdestvensky proposes the possible
varieties of linguistic universals that can be applied in semantics as well: 1. Absolute
(or complete) universals, characteristic of all languages. 2. Universal implications:
“If the phenomenon A is present, then the existing phenomenon B». 3. Statistical
universals: “for most languages, there is ...”. 4. Statistical correlations: “in most
languages phenomenon A indicates the presence of phenomenon B”
(Rozhdestvenskii, 1968, p. 10).
B.O. Serebrennikov also noted that the interpretation of language universals is
ambivalent (1972). First of all, the concept of universals includes the so-called
absolute universals, which are available in all languages. However, he spoke about
the desire of the researchers of this problem to bring to the notion of universals and
such phenomena that do not actually show signs of general, absolute prevalence.
This category should fall under such general laws or trends that are highly likely for
different languages or languages in the course of their temporal existence. These so-
called diachronic universals, according to the scientist, are probabilistic in nature.
B.O. Serebrennikov, considering the fact that universals exist alongside so-called
“frequentalias” (phenomena of high frequency), suggested the most successful in his
opinion definition:”Language universality is the same isomorphic way of expressing
intra-system correlations of linguistic elements by its nature, a process that exhibits
high frequency in different languages of the world” (Serebrennikov, 1972, p. 5).
The principle of equality, said B.O. Serebrennikov, should also apply to semantic
universals (for example, the connection of the name “mouth of the river” with the
word “mouth” observed in many languages) (Serebrennikov, 1972, p. 5).
Much attention has always been paid to the study of semantic patterns. S. Ullman
noted that by looking carefully at the various semantic laws and other universals
considered, which either were not clearly or explicitly formulated in the linguistics
of the past, one common feature could be identified — almost all of them based on
insufficient material. Too often, far-reaching conclusions are drawn from unreliable
data from a limited number of languages. The predicted universals thus obtained
were in many cases quite plausible, but plausibility is not proof. “Besides, by its very
nature,” urged S. Ullman, “most semantic universals are merely statistical probable
regularities, and the probability of having them in a particular language can only be
determined if the researchers have much larger and more expansive ones then the
data we have now ” (Ulmann, 1970, p. 251).
With regard to the meaning and use of the term “universal”, S. Ullman warned
scientists to use it very carefully when this concept is applied to semantic
phenomena, which often have to deal with inaccurate and subjective. Phenomena
and processes regarding their significance, S. Ullman assured, can be divided into
three broad categories.

1. Some of them may be “absolute universals”. But first-class universals will
only be “absolute” in the sense that they occur in many languages. We, the scientist
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insisted, will never be able to convincingly prove that these phenomena are
panchronic, that is, they exist in every language at any stage of its development.

2. Most semantic universals are statistical in nature: they do not need to be
represented in every language, but one way or another can predict the likelihood of
them being present. It should be added that certain semantic phenomena have not
yet been described with sufficient precision and therefore cannot be rigorously
analyzed; only a rough probability estimate can be applied to them.

3. Another type of general phenomena presented by S. Ullman is close to
universals, but much more limited in distribution (1972). These are the results of
the parallel development of a word that occurs in a certain group of languages but
does not go beyond it. Many types of metaphor and other forms of semantic change
are included: they are so widespread that the fact that they are present in different
languages cannot be considered a mere coincidence, but not so much that it is
statistically significant. Of course, there is always the possibility of converting such
a phenomenon in many languages into a statistical universal, if its scope is wide
enough, and then this case will be reduced to the previous one.

4. In addition to these categories of general phenomena, S. Ullman's opinion
does not merit consideration of the problem of typological criteria, since there are
obvious links between this problem and the problem of universals. Semantic
typology has been poorly studied, but if one or two criteria are developed, they will
be discussed in the relevant chapters of linguistics.

In semantics, as in other fields of linguistics, there are obviously universals of two
kinds — synchronic and diachronic, but in practice it is not always easy to separate
one from the other. It is advisable to single out another third class of semantic
universals — those that go beyond individual words and are related to the general
structure of the dictionary (Ulmann, 1970, p. 253—254).

W. Weinreich wrote that semantic universals are a matter of linguistics, where,
despite a great deal of research, there is no such unity of views as is observed in
other aspects of linguistics. If it were necessary to characterize in a few words those
universal semantic properties about which the opinions of linguists more or less
coincide, then it would obviously have to be confined to such two statements.

a) All languages are special systems of information transmission that are
different from other, non-linguistic, semiotic systems.

b) The semantic membership (mapping) of reality in one language or another
is arbitrary, and the semantic “map” of any one language differs from the semantic
“maps” of all other languages (Veinreikh, 1970, p. 163).

Semantic reconstruction and syncretism
Indo-European speech. The reconstruction of the lexical meaning of words is one of
the topical and promising issues of modern linguistics. Research planning
necessarily involves the division of languages into kinship and non-kinship, and the
definition of commonality between the former and the later testifies to their
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historical origins ... why? The inability to ignore similar features in many languages
of the world gives linguists the right to speak about a particular historical
community that spoke a particular language — a proto-language.

The question that still raises controversy is — did the Indo-European speech really
exist? The point here is not to prove that there was no such language, but rather, to
the contrary, to identify sufficient evidence of the existence of a single language in a
particular geographical area. This is somewhat reminiscent of the presumption of
innocence — unless sufficient evidence is provided to support a particular
hypothesis, it is considered scientifically unfounded and unproven.

The fact is that the achievement of historical linguistics provides us with enough
material, on the basis of which we can speak about the high probability of the
existence of a single language — a proto-language. The number of coincidences,
wrote J. Audrey, and their correspondence, established at all levels of the linguistic
system of ancient Indo-European languages, make the common Indo-European
language, if not tangible reality, a scientifically valid hypothesis. “There is no doubt
that there was a language that was, for all Indo-European languages, the Latin
language for Romance languages, and is a common language (a proto-language),
from which they came out in a frequently repeated pattern: the fragmentation of
speech into dialects, and then, according to the corresponding ones, historical
conditions (political changes and geographical dislocation of the community), the
splitting and emergence of new languages, some of which in turn become speeches;
this cycle can be repeated and start over again” (Odri, 1988, p. 119—120).

A. Meillet agreed that all languages were grouped around some original common
language. He was convinced that the researcher, in restoring the common language,
should not draw conclusions on a case by case basis, but only by comparing one
language system with another. Stressing that it is almost never possible to compare
reconstruction with the reality we know, the scientist nevertheless warned against
the use of a single fact, for example, in the Romance languages. However, he was
convinced that no reconstruction was able to present the common language as it
was in the live version. That is why, noting A. Schleicher's restoration of Indo-
European speech by the historically attested languages of this family as an
ingenious innovation, A. Meillet considered it a grave mistake to write the text on
this reconstructed speech.

The languages developed from the common language, according to A. Meillet, not
only retain certain long-standing characteristics, but also a stable tendency for
identical or similar tumors. As a result, some elements of the common language
disappear without a trace or leave traces so weak that they cannot be seen unless
the common language is actually known. Comparisons show a system of
comparisons that can be used to build a language family history; but such a
comparison does not represent a real language with all its expressive means (Meie,

1954, p. 22).
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The conditions of language development, the French scientist argued, must be
common to all types of people or to a particular type of civilization, to preserve its
unity. But there are also conditions specific to certain societies, certain historical
periods, certain territories. These special conditions also cause the language, which
has been the only one during a certain period, to be broken up over time into
different speeches (Meie, 1954, p. 82).

In order to establish the existence of an ancient speech, A. Meillet considered it
necessary to find linguistic features preserved in comparative languages. He
regarded grammar, sound structure, and vocabulary as components that, of course,
needed attention in order to obtain the most complete picture of the study and to
leave as little room for conjecture as possible. Among the difficulties of the research
process was the fact that despite the connection, all three of the above systems have
the ability in most cases to change independently of each other (Meie, 1954, p. 34).
N. A. Slyusareva in the article “Problems of linguistic semantics” notes that the
semantics of the largest linguistic units reflect the results of reproduction in the
minds of people of an objectively existing world, so to speak, of basic concepts that
have been formed throughout the history of mankind. The effort to find the seven
common languages (semantic factors, semantic functions) in many languages,
apparently, she points out, is aimed specifically at this sphere, although it seems
that the meanings of words are revealed through the smallest units. “This manifests
the dialectic of cognition: the smaller the semantic unit, the greater its volume, the
more universally implemented it is in the languages; the juxtaposition of “male -
female — baby” appears as a manifestation of minimal semantic features, but, in
general, as a category peculiar to the animal world, including man” (Sliusareva,
1973, p. 22).

V. P. Neroznak in his article “Speech: Construct or Reality?” Calls a particular
problem the reconstruction of so-called intermediate speeches, between the speech
state of the family (Indo-European speech) and the speech state of certain language
groups (Slavic, Pro-Iranian, Pro-Celtic, etc.), which in Indo-European studies are
called linguistic unities (proto-languages): Baltic-Slavic, Italian-Celtic, Indo-Iranian
language unities. This problem, like others, notes V. P. Neroznak, associated with
the reconstruction of speech states of different order, must be solved within the
framework of the theory of linguistic unity (Neroznak, 1988, p. 36).

J. Audrey criticizes the efforts of linguists, in particular M. Trubetskoy, to reject the
hypothesis of the existence of Indo-European proto-language, not because of its
unreality, but because of its needlessness, for trying to ignore what might be the
basis for understanding the driving force of language, its life and laws.

The attempt to disregard the existence of Indo-European proto-language is
reminiscent of the deliberate disregard of lexical meaning in the process of
historical reconstruction, which was astonishing and sometimes disturbing
L. Bloomfield, V. A. Zvegintsev, R.O. Budagov, V. 1. Abaev.
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Yes, hypothetic nature has always frightened linguists, but hypothesis is the
beginning of scientific inquiry that begins with assumptions and, beyond facts, is
often to some extent based on them.

J. Audrey believed that the rejection of Indo-European proto-language, the
explanation of coincidences in unrelated languages by borrowing, together with the
concept of a proto-language, the concept of Indo-European people. “But if, as all
this points out, there was no common language, does it make sense to question the
existence of its carriers?” (Odri, 1988, p. 120).

This is confirmed by the work of T. V. Gamkrelidze and Vyach. Vs. Ivanov's “Indo-
European Language and Indo-Europeans”. Here with the help of certain facts of
Indo-European speech, the life of the ancient people, its culture is reproduced.

In his article “Sanskrit and Other Languages of Ancient Europe” M. Mayrhofer
mentions the statement of Sir William Jones, a member of the High Court of
Calcutta, made in 1786. It was a matter of antiquity of Sanskrit, and in spite of this,
its superiority over Greek and Latin in its sophistication and linguistic richness. The
main idea was to prove the similarity of these three languages at different levels —
roots, words, grammar. M. Mayrhofer convinced that the commonality in traits was
so great that no philologist comparing these languages had any doubt about their
origin from a single source (Mairkhofer, 1988, p. 506).

V. P. Neroznak believed that the question of the reality of a proto-language, its
forms of expression in reconstructed models, should be resolved with reference to
three basic criteria: 1) traditional methods of comparative-historical research,
covering all procedures and techniques of reconstruction (phonetic-phonological,
morphological, syntactic, lexical-grammatical); 2) typology data that take into
account the variety of structures of linguistic units; 3) the theory of linguistic unities
that interpret speech and other types of genetic and areal-genetic unities in terms of
multivalued classifications (Neroznak, 1988, p. 36).

One of the controversial issues remains the establishment of time, at least
approximate, framework for the emergence of Indo-European proto-language. In
his article “The Problem of the Emergence of Indo-European Languages”
V. I. Georgiev suggested that certain Indo-European languages were designed as
early as the third millennium BC. Changes in society, he noted, were extremely slow
in the primitive community. That is why, if it is possible to establish any linguistic
facts that date back to the end of the communal era, it seems possible to attribute
them to a much later period (Georgiev, 1956, p. 48).

However, there are scholars who question the existence of Indo-European proto-
language. Among them, the Italian researcher V. Pisani: “We have created for
ourselves a myth unavailable for verification because it belongs to the prehistoric
period, that is, to a period from which we cannot have specific documents. If such
documents appeared, prehistory would turn into history. Based on this myth, we
have built science; and since this science fails, if such a myth is proved to be
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illusory, we must consider it an indisputable truth and assume no doubt about it”
(Pizani, 1966, p. 5).
It may not even be a complete denial of the existence of Indo-European proto-
language, but of granting the researcher some freedom to put forward hypotheses
that may compete with those already in existence, and in no case, as V. Pisani put it,
undermine the importance of the historical-comparative method for modern
linguistics. “This is exactly what I want to emphasize: I am in no way going to
destroy the comparative method by which, by the way, I make my claims, but I want
to find out what really underlies our comparisons” (Pizani, 1966, p. 6).
V. Pisani asserted: “... the various linguistic families — German, Slavic, Baltic, Celtic
and others — are not independent and monolithic groups that arose from the
splitting of the same monolithic Indo-European proto-language, but are the result
of the spread of certain phenomena from one or more centers which, for political or
other reasons, spread over a certain territory in different ways in the Indo-
European and partly non-Indo-European languages spoken by the population of
that territory” (Pizani, 1966, p. 4).
He argued that individual dialects, as a result of such evolution, possessing a
number of common isoglosses, can retain numerous peculiarities, demonstrating
their belonging to ancient linguistic phases that precede the time of relative
linguistic unity.
We see that, while proposing new hypotheses and denying the indispensable
existence of Indo-European proto-language, V. Pisani has in fact come close to the
main principle of the origin of several from the common. Not accepting the idea of
splitting the monolith, he proposes the idea of propagation of phenomena from one
or more. As you know, nothing new can be built from nothing; and the Italian
researcher's efforts to state his hypotheses can be explained by a desire to go his
own way, albeit in a common direction.
V. Pisani suggested focusing his efforts on reconstructing particular linguistic
phenomena: “Therefore, comparative Indo-European linguistics has the full right to
exist only if it is limited to the comparison of phenomena and reconstruction of
‘proto-events’, but not of ‘proto-language’ (Pizani, 1966, p. 10).
We can only gain knowledge of Indo-European proto-language by comparing the
languages represented in those written facts whose Indo-European identity is
undeniable. We have evidence of such languages throughout China from
Turkmenistan to Spain and Ireland since the 19th century B.C. (Anatolian
languages) to the XV century. (Albanian).
The existence of some Indo-European languages — writes modern French linguist
F. Bader — we can only guess by observing their traces in toponymics or forms that
are often different from those expected. He rightly points out that here we are
totally dependent on the arrival of new facts. The discovery of the Tocharian
language in the early twentieth century, then the understanding of the Hittite
language (1916) somewhat shook the image of Indo-European proto-language,
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which was reconstructed in the nineteenth century mainly based on the relationship
between Greek and Indo-Iranian. The discovery of new facts from the continental
Celtic, F. Bader writes, forces us to reconsider our understanding of the common
Celtic language known by that time. He also notes that it is unlikely to be
considered once and for all. As an example, F. Bader cites some languages, which
are now regarded as Indo-European, and in the mid-twentieth century the “Langues
du monde” (1952) was not included in Indo-European languages (Bader, 1988, p.
202).
Renowned Hungarian and English linguist O. Semereni was also convinced that the
reconstruction of ancient forms corresponds to the state of linguistics at the
relevant historical stage. “... One cannot but admit that each reconstruction reflects
the appropriate level of development of linguistics. As a consequence, the
reconstructed form, as well as the natural scientific theory, should be modified and
improved in accordance with new discoveries. In fact, our reconstructions ... are
‘better’ than those we operated a hundred years ago, that is, they are more in line
with historical facts” (Semereni, 2002, p. 37). The scientist spoke first of all about
phonetic reconstruction, but its principles in this sense can be considered universal.
V. P. Neroznak wrote that it is precisely why our knowledge of the prehistoric stages
of language development is in constant motion that the speech model itself changes
periodically, that is, the paradigm of knowledge changes. Because of this, he
assured, the speech model can never be reconstructed as reality. It emerges as a
model of historically evolving knowledge, reflecting the current state of comparative
historical linguistics. This linguistics relies not only on the techniques of genetic
reconstruction (internal or external), but also on the achievement of synchronous
linguistics, above all typological (Neroznak, 1988, 36).

Semasiology and etymology
The purpose of modern etymology is to determine in what language, at what
historical stage, on the basis of which primary motivation and, accordingly, from
which word, by which word-forming model and with what primary meaning the
word is formed, as well as to find out the ways and reasons for transformation its
primary form and significance have been around for a long time until the present
state. Reconstruction of the primary motivation, form and meaning of the word are
the subject of etymological analysis.
The purpose of semantic reconstruction is the transformation of primitive content
(denotative meaning), which is possible only through the study of the stages of
development of word semantics, the evolution of human thought. And this is
certainly related to various linguistic and extralinguistic factors. Famous scientists
such as S. Abaev, O. M. Trubachev, V. V. Levitsky emphasize the crucial role of
etymological research in this process. Of course, the benefit is two-sided: “The
importance of word semantics for the work of the etymologist is quite obvious; this
is the case when the truth needs no proof and the scope of its use is extremely wide”
(Levytskyi, 2006, p. 64).

141



A
%

PRI SYTNIAK Roman

Speaking about what the semantics of etymology gives, O. M. Trubachev considers
it expedient to ask what etymology does for semantics. He is convinced that no
linguistic discipline collects such complete information about the meaning of a
word as etymology, which, for the sake of its research, has combined modern data,
historical written memorials, transcriptional reconstruction, and semantic typology.
Misunderstanding or deliberately ignoring the help of etymology in the
reconstruction of the semantic meaning of the word, warns O. M. Trubachev, will
inevitably lead to a lack of material to explain certain speech phenomena, attempts
to get help from other sciences. Of course, psychology, philosophy, cultural studies
and other fields of knowledge make a great contribution to semasiological studies,
but without etymology many results will acquire some artificiality and
groundlessness. The researcher is convinced of the mutual benefit of the
collaboration of the two sciences.

CONCLUSION

Most contemporary linguists see wide perspectives in diachronic studies in
semasiology, emphasizing the unsatisfactory state of the quality of research in this
field. Recognizing the complexity and certain capriciousness of the ways of semantic
development of words, we are sure that arbitrariness and chaos do not always reign
in this sphere. Semantic changes and types of motivation are only partly explained
by the general patterns of human thinking.
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My king does not forgive adultery,
The verdict is fair and harsh:

"You are dirty, you are a liar, like eczema
You disgust me, you are a disgrace!”
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He is silent, he is offended and angry,
I will see the punishment in his eyes:
Be alone and enjoy your exile,
Suffer like me. He left.

I am myself to blame for everything,
I deserve reproaches and quarrels,
Pain, anguish and sadness in the rain,
My persuasions are useless.

8.1.1999
24.3.1999

I like my love so much:
Longing and sadness, and happiness are very rare.
I'm so afraid to lose my beloved pain,
Kiss like a bite in the heart: frequent

You torment me and hurt, and then
You ask for forgiveness — softly-softly, drop by drop.
You unintelligently humiliate me with your mouth:
You chase me away, part with me, return. No fear

Will you be different some day.
I'm used to everything and always forgive.
Forget the frankness, the complaints,
I will not leave, I will not abandon you. I promise

Your sorrow will turn into joy,
The disease will pass, I will heal you
With love, I will color the bed with the sweetness
Of dreams, fantasies, realities, myself.

I will hug you and I will understand everything,
I will warm your soul with my breath,
I remember everything, I know why,
I will soothe your emotional turmoil.

Everything will be your way,
I'm all saturated with you.
Come back without tears and fuss.
I need my love so much.
2.2.2000
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I'm yours to play your tune, my love,
To play your heart’s desire, cherished dream,
Your blissfulness descending from above,
Your fancy of your bride in a white veil agleam.

Your chord’s obedient to you and true:
It can be low, and it can be loud,
And sonorous, and rattling, too,
It answers your hand’s movements, fine and proud.

You, children, make your music playing.
May love vibrations be created thus:
Your masterpieces harmony conveying,
Your ABC created with no fuss.

The guitar longs for her guitarist
And the fiddler for his violin
With the love in the wraps of batiste
That can mend broken pieces and win.

(Wedding post 3.07. 2009).
0-10. 06. 2000.

English translation by Lelya Arey ;
literary redaction by Jessica Zychowicz
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Beside me, long enough, you stayed,
Which felt as if it’d last forever.
It proved to be game you played;
My actions were too far from clever.

I trusted you with all my heart —
It’s a mistake for which I'm paying.
“It must have been my destined part,”
I'd think to keep the pain from staying.

It scorched me splendidly within.
What’s left is ice and cold in there.
My eyes, if you were to look in,
Will tell you I no longer care.

Lady Grinch song
I'm many-sided and I'm charming,
But this is not what you will see.
While I am pretty, it’s alarming
You'll see but Lady Grinch in me.

It is beyond my understanding.
My sadness is a silent friend
Sometimes I cry but keep intending
To get it out in the end:

“We aren’t a perfect match together:
You are a killjoy, I'm a star!”
You'll not deceive me with your blether
This Grinch is only yours so far.

My fight with you will keep on going:
A scratchcat will I be for you,
Not sorry for the plots I'm sewing,
No agnel, nor a bugaboo.
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I'm many-sided and I'm charming,
But this is not what you will see.
While I am pretty, it’s alarming

You'll see but Lady Grinch in me.

It is beyond my understanding.
My sadness is a silent friend
Sometimes I cry but keep intending
To get it out in the end:

“We aren’t a perfect match together:
You are a killjoy, I'm a star!”
You'll not deceive me with your blether
This Grinch is only yours so far.
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Prolog

The page is blank before your touch
Until you start to spell.
It’s ready to absorb as much
As you intend to tell.

It works this way. Don’t be deceived
By what appears true.
All of the moments hence relived
The page remembers too.

Your pain, your happiness, regret,
Your second thoughts and words
Will all be there as you get
In tune with your accords.

Whatever’s written leaves a trace
In pages, hearts and minds
Once bits of you have left your grace,
They’ll live beyond mankinds.

Life begins

Life begins at the gleam in his eyes
When he tells you he loves you and cares;
Life begins when you quit being wise
When you follow your life up the stairs;

Life begins when the work of your life
Starts to bring the result you’ve desired;
Life begins when a challenging strife
To achieve something new is inspired...

Life begins at a different age,
And can offer a lot of beginnings.
Life begins when you write a new page
In your life book with multiple meanings.

Life begins at the break of the dawn
When you hopefully look into distance;
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Life begins at a beautiful song
That your heart sings to you with persistence.

Life begins at your dream coming true
Or expecting your plans implemented;
Life begins when you feel it anew
When you’ve done something good, or invented.

Life begins on the threshold of death
When you see you have been an achiever.
Life won’t end till its ultimate breath
If you are diagnosed with life fever.
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