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Teacher-student interaction is an inseparable component of the teaching process in higher 
education. The article examines the prerequisites that ensure and contribute to effective teacher-
student relations on the basis of the study of the data of the recent studies. Analysing the phenomenon 
of teacher-student interaction, scholars emphasize the changes it causes in participants of the teaching 
and learning process and insist on the effect effective teacher-student interaction has on students’ 
achievements in learning and personal growth, contributing to their cognitive development, self-
realization and academic success. The study confirms the multifaceted nature of pedagogical teacher-
student interaction and proves that teachers have to be proficient in conditions, principles, types of 
pedagogical interaction organization, teaching methods and in coping with obstacles that complicate 
it. The study emphasizes the mandatory nature of specific skills lecturers/teachers are expected to 
possess to arrange productive teacher-student interaction (interaction management skills, 
communication skills, skills of student-oriented teaching, skills of encouraging educational setting 
creation). The relevance of dialogic approach providing for mutual cooperation of the teaching and 
learning process participants is supported as it allows to ensure subject-subject relations and provides 
students with opportunity to be active agents of their learning. The pedagogical setting and positive 
educational atmosphere are determined as aspects contributing to strengthening teacher-student 
interaction. Mutual respect, cooperation and collaboration, mutual support, mutual assistance, 
recognition of contribution of every participant of the educational communication process, socio-
emotional learning strategies are ascertained as the aspects that are of crucial importance in teacher-
student interaction in institutions of higher education. 

Key words: higher education, teacher-student interaction, subject-subject relations in 
the teaching process, requirements for effective teacher-student interaction, teacher’s skills, dialogic 
approach, favourable pedagogical setting. 

 
Взаємодія викладач-студент є невід’ємною складовою процесу навчання. У статті на 

основі вивчення даних нещодавніх досліджень досліджено умови, які забезпечують та 
сприяють ефективній взаємодії між викладачами і студентами. Аналізуючи феномен взаємодії 
викладачів та студентів, науковці наголошують на тому, що ефективна взаємодія викладача і 
студентів впливає на досягнення студентів у навчанні та їх особистісний розвиток, сприяючи 
їх інтелектуальному розвитку, самореалізації та успішності у навчанні. Вивчення підтверджує 
багатоаспектність процесу педагогічної взаємодії викладача і студентів та доводить, що 
викладачі повинні володіти знаннями про умови, принципи, види організації педагогічної 
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взаємодії, методи навчання та подолання перешкод, що її ускладнюють. Наголошено на 
обов’язковості володіння викладачами уміннями організовувати продуктивну взаємодію із 
студентами (уміння управління взаємодією, комунікативні уміння, уміння орієнтувати 
навчальний процес на студентів, уміння створення сприятливого навчального середовища). 
Підтверджено актуальність застосування діалогічного підходу, що передбачає взаємну 
співпрацю учасників навчального процесу, оскільки його використання дозволяє забезпечити 
суб’єкт-суб’єктні відносини та дає можливість студентам бути активними суб’єктами 
власного навчання. Сприятливе навчальне середовище визначене як фактор, що сприяє 
зміцненню педагогічної взаємодії викладача і студентів. Взаємоповага, співпраця, 
взаємопідтримка, взаємодопомога, визнання внеску кожного учасника процесу освітнього 
спілкування, впровадження соціально-емоційних стратегій навчання визначено як фактори, 
які мають принципово важливе значення у взаємодії викладачів і студентів у вищих 
навчальних закладах. 

Ключові слова: вища освіта, взаємодія викладачів і студентів, суб’єкт-суб’єктні 
відносини у навчальному процесі, вимоги до ефективної педагогічної взаємодії, уміння 
викладача, діалогічний підхід, сприятливе освітнє середовище 

 

Introduction. The study of current research proves that scholars consider 
teacher-student interaction as the process that influences greatly the academic 
achievements of students and the quality of higher education process in general. 
Teacher-student interaction represents one of the key issues of any socio-pedagogical 
process, as it allows for and ensures a direct "transfer" of knowledge, information, 
attitudes, values and development of competences. Teacher-student interaction is 
the prerequisite of classroom environment that affects the learning and growth of 
students positively. It aids students’ cognitive ability development and emotional 
growth, having a strong positive impact on a student’s self-esteem, enthusiasm and 
academic success.  The basic essence of the teaching process presupposes that this 
process is dual and directed at the achievement of educational objectives. This leads to 
the relevance of the study of different issues connected with ensuring effective teacher-
student interaction (organization of the teaching process, teacher proficiency and 
readiness to realize successful types of pedagogical interaction with students, its 
principles, conditions, methods, barriers etc.). 

Analysis of recent studies. Scholars argue that universities are for developing 
“critical being” (Barnet, 1997), for teaching students to reflect critically on knowledge 
and developing their powers of critical self-reflection and critical action (Brockbank 
and McGill, 1999). They also believe that higher education institutions should facilitate 
development of students’ autonomy and self-direction. Young (2007) claims that in 
higher education, students are expected to develop as self-directed researchers, able to 
independently carry out research and critically evaluate a range of material as well as 
organize themselves, directing and managing their own learning. External endorsement 
and feedback from lecturers/tutors play a significant role in students’ success by 
nurturing their sense of themselves, building their confidence and reducing 
performance anxieties (Searle et al, 2005; Abbott-Chapman, 2006). An individual’s 
self-efficacy can be enhanced by external encouragement and the provision of 
structured and supported opportunities to face challenges and achieve success 
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(Bandura, 1994). This is a role that lecturers and teachers can provide. Krause (2001) 
claims that students want more interactions with tutors/lecturers, especially at the early 
stages of their higher education experience (Krause, 2001). The lack of contact with 
lecturers is reported to be a “distressing” aspect for some students (Pearce et al, 2000). 
Studies into students’ reasons for discontinuation of their degrees have found that lack 
of social support can play a role (Wilcox et al, 2005). 

Searching to work out effective principles, methods and techniques for 
organization of pedagogically effective teacher-student interaction, scholars analyse 
different aspects essential for the solution of the given pedagogical phenomenon. They 
analyse pedagogical interaction investigating pedagogical communication, types of the 
teaching and learning process organization, essential features of the teaching and 
learning process, sets of pedagogical situations, mutual activities of the subjects of the 
teaching and learning process, personality qualities that affect communication 
(Kuznetsova, 2014), etc. Studies confirm that effective teacher-student interaction has 
direct impact on students’ learning achievements (Sun et al., 2022; Pennings et al, 
2018; Elmi, 2020). 

The aim of the study is to examine the prerequisites determining productive 
nature of teacher-student interaction in higher education on the basis of analysis of 
current research data. 

Research methods. During the research the methods of analysis, synthesis and 
generalization were used for determining the productive elements of pedagogical 
interaction in higher education.  

Research Findings. O. Gonchar (2011) defines interaction as a complicated 
multifaceted process leading to the changes in the participants (its subjects) caused by 
their reciprocal influence. K. Bagrii (2016) views pedagogical interaction within 
the “teacher-student” system as the system of mutual influences of subjects taking part 
in the joint activity on the basis of general goals of professional education. 
V. Matviienko (2009) and N. Kypychenko (2014) regard pedagogical interaction as 
the relationship of subjects of the teaching process determined by the educational 
situation and the impact of socio-mental processes leading to quantitative and / or 
qualitative changes in the qualities and states of these subjects and determines mutual 
exchange of personal experience and meanings, not only information, mandatory 
understanding of the educational interaction purpose and creation of the situation of 
success as its essential indicators. All the given definitions point out that pedagogical 
interaction is determined by specific educational objectives, presupposes mutual 
activities and influences and leads to changes in both parties participating in 
the teaching and learning process. 

The requirements to “teacher-student” relations in higher education institutions 
singled out in scholarly studies include:  

– interaction of factors of cooperation and organization of the teaching and 
learning process;  

– creating positive educational setting;  
– forming the spirit of collegiality and professional community of teachers and 

students;  
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– orientation of the system of pedagogical communication on an adult 
personality with developed self-awareness;  

– rejection of authoritarian teaching style;  
– use of professional interest and needs of students as a factor in the management 

of the teaching and learning process. 
Considering the given requirements, it is possible to create proper 

communicative conditions between lecturer/teacher and students with the help of 
special skills that allow to relieve tension and create a situation of openness and 
sincerity, which will contribute to high effectiveness of the educational process. Such 
skills presuppose teacher’s ability to manage the process of interaction and phases of 
contact (abilities to show sincere kindness; use the principles of positive feedback to 
increase the self-esteem of interaction participants and actualization of their personal 
resources allowing for open demonstration of their feelings and attitudes; transfer 
information highlighting its relevance for students’ professional and personal needs; 
manage positive nature of communication being eager to listen to students’ ideas, 
arguments and reasoning, agreeing with them and expressing appreciation; involve 
students who are less inclined to share their ideas and communicate in class  trying to 
focus on the specific spheres they are interested in; organize educational objective 
achievement using indirect methods of influence rather than direct ones; maintain 
the participation of all students); ability to organize open and communicative 
interaction creating the atmosphere of respect, trust, tolerance and absence of tension; 
ability to organize student-oriented communication predicting and avoiding “danger 
zones” and situations that may cause aggression and  annoyance; ability to control 
the mood, use personal qualities providing for the creation of positive and stimulating 
teaching and learning atmosphere.  

Effective pedagogical interaction implies joint communication aimed at 
the discussion and solution of problems by its all subjects. Teacher-student activities 
in this process are directed at the object of communication. If the dialogue approach is 
followed as the basis of communication and reciprocal influence accordingly, 
the common solution of educational tasks becomes possible in the process of 
communication directed at carrying out some mutual activity (Borova, 2011).  

Pedagogical dialogue is the method providing each participant with 
the opportunity to express themselves by means of communication. In the process of 
dialogue, understanding is achieved at the level of establishing a common content 
apprehension and interpretation. Dialogue is the interaction of two subjects, creatively 
forming a common mutually relevant attitude to a particular object of reality. Such 
interaction presupposes mutual cooperation of the participants, each of them being 
active communication agents. Cooperation and joint creativity in the process of 
dialogic communication mean rejection of subject-object relations in the teaching 
process and give way to firm subject-subject relations involving abandoning 
the situations of lecturer/teacher dominance and presupposes the approval of another 
type of relationship: of mutual search and analysis of the results of teaching and 
learning activities. T. Borova (2011) asserts that the process of joint problem solving 
is mutually beneficial as motivation grows in every communication participant. This 
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way, an internal impetus to the activity, contributing to its relevance realization and 
more productive execution, arises. 

University faculty members face the need to select the most productive teaching 
methods for ensuring effective pedagogical interaction. Nowadays the most valuable 
in this domain are considered to be the methods of active learning and communicative 
methods. 

Methods of active learning are focused on active teacher-student interaction and 
intensification of learning and cognitive processes. They presuppose apprehension and 
analysis of the teaching information through dialogue, problem solving, project 
activities, analysis of specific situations, thematic discussions. Interactive learning also 
refers to technologies and methods of active learning and facilitates mutual 
understanding and self-actualization, allows for changing roles and realizing 
the position and attitude of your partner and apprehension of how he/ she sees the 
problem under discussion and thus interpreting the pedagogical situation and 
constructing one’s own activities. Interactive communication presupposes thoroughly 
planned activities on the part of the teacher. The existing data prove that it is most 
successfully carried out during practical classes in dialogue, polylogue or round table 
form. 

Communicative methods are based on university lecturers’/teachers’ skills to 
organize and maintain goal-oriented conversations, discussions, problem-based 
learning provoking students to suggest different solutions. Dialogue-based teaching 
and learning stimulates recognition of the uniqueness of each partner, their mutual 
equality in relation to each other, the differences and originality of their views, 
the focus of each on understanding and active interpretation of their point of view by 
the partner, waiting for a reaction, mutual enrichment of dialogue partners, their 
emotional and personal enthusiasm, trust, sincerity of expression of one’s feelings and 
state. 

Researchers determine as essential characteristics of “subject-subject” teacher-
student pedagogical interaction: equality in the teaching and learning process; students’ 
awareness of being the main agents of the educational process; teaching and learning 
process orientation at students’ needs, interests, value orientations, experience and 
level of communicative competence; psychological and pedagogical support of 
students (Kypychenko, 2014). 

Scholarly studies present investigations into different models of teacher-student 
pedagogical interaction. They all reflect strong desire to work out the most effective 
patterns for planning, organization and maintaining successful pedagogical interaction 
in higher education institutions. 

K. Bagrii (2004) claims that the styles of management followed by teachers at 
higher education institutions (autocratic; authoritarian; democratic; ignoring; 
conformal; inconsistent)  have a great impact on communicative interaction in the 
teaching and learning process and give rise to several models of lecturer’s/teacher's 
behavior in communication with students in the classroom. 

They are distinguished as: – the dictatorial model (presupposes no personal 
interaction, focuses on knowledge transfer, is characterized by absence of 
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psychological and emotional contact with students and passivity of students);  
– the non-contact model (weak feedback between the teacher and the students because 
of the lack of willingness to cooperate on both sides, orientation at  information transfer 
rather than dialogical nature of the lesson, indulgent attitude towards students, low 
level of teacher-student interaction, students’ indifference towards teacher);  
– the model of differentiated attention (the teacher is not focused on the entire 
audience, but only on some students, for example, on those who are talented or those 
whose academic achievements are poor; teacher’s inability to address all students in 
a group, teacher-student interaction is fragmentary); – the hyporeflexive ( monological 
speech of teacher prevails, the teacher is emotionally deaf to the needs and ideas of 
students, factual absence of teacher-student interaction, absence of psychological and 
emotional nature of communication); – the hyperreflexive model is the opposite of 
the hyporeflexive model (the lecturer/teacher is concerned not so much with the 
content of interaction, but with how he is perceived by others, he/she constantly doubts 
the effectiveness of his/her arguments and actions, reacts strongly to the nuances of 
the psychological atmosphere in class and is likely to lose control of academic 
interaction); – the inflexible response model (the teacher's relationship with students is 
strictly based on the teaching programme, which clearly states the goals and objectives 
of the lesson, and didactically justified methods, there is impeccable logic of 
presentation and argumentation of facts, polished facial expressions and gestures, but 
the teacher does not realise the changing nature of communication situations and the 
influence of socio-psychological factors, the quality of pedagogical interaction is 
poor); – the authoritarian model (the teacher is the main actor providing information, 
arguments, judgements and asking questions, there is no place for creative interaction, 
students’ initiative is suppressed by the teacher, the motivational sphere of cognitive 
activity is distorted and the creative nature of learning is lost); – the model of active 
interaction (the teacher maintains constant dialogue with students, cares about their 
positive mood, encourages students’ initiative, grasps changes in the psychological 
climate of the group and responds flexibly to them, educational, organizational and 
ethical problems are creatively solved by joint efforts) (Podoliak, Yurchenko, 2006). It 
is quite evident that the model mentioned the last (model of active interaction) is 
the most productive and considered to be the most favourable for successful 
achievement of the objectives of the teaching process and organization of pedagogical 
interaction. 

Considering the requirements providing for effective teacher-student interaction, 
T. Ravchyna (2005) analyses the role of the educational setting as a means of indirect 
pedagogical influence on students in higher education. On the basis of analysis of 
philosophical theories the scholar points out the aspects essential to be considered in 
teaching and learning process organization in higher education: the student as a subject 
of educational and cognitive activities independently acquires knowledge on the basis 
of personal experience and understanding; educational information is perceived and 
interpreted by each student individually and it depends on their acquired knowledge 
and experience; mastering ways of thinking instead of accepting ready-made 
knowledge and opinions contributes to the development of personal knowledge, views 
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and concepts; learning activities become a process of acquiring social and professional 
knowledge, skills and abilities, if students analyse and solve real problems relevant to 
their lives, social interaction, self-cognition; teaching and learning process, organized 
as interpersonal interaction of students and teachers on the basis of respect and trust, 
affects the individual's inclination  to search for their own understanding of social 
phenomena and development of impartial and tolerant attitude to other people; 
an important task of the teacher in the teaching process is to create situations and 
contexts in which students gain experience of cognitive and social activity, and of 
interpersonal interaction.  

Bearing in mind the above-mentioned ideas, the task of the teacher is to put 
efforts to organize the educational setting stimulating students’ self-realization as well 
as self-regulatory and motivated actions. The teacher is the key figure who provides 
conditions for subject-subject pedagogical interaction and interpersonal interaction of 
students, harmonizes this environment with theirs needs, professional interests, 
supports its development, involving students in its improvement or modification.  

It is important to realise that the mechanisms of effective pedagogical interaction 
and educational environment are mutual understanding, adjustment, coordination. On 
the one hand, these mechanisms are essential for the organization of effective teacher-
student interaction due to the specific nature of educational setting and, on the other 
hand, they influence the creation of favourable educational environment. 

T. Ravchyna (1999) points to the principles of educational setting design that 
stimulate students to develop personal knowledge, professional concepts, acquire 
social experience and vocational experience and foster their internal motivation to 
acquiring higher education and asserts that they cover: involvement of everyone in 
the learning process, absence of barriers, openness, helpful sensitivity to others, respect 
for the individual, positive orientation of the process, organization of the teaching 
process functioning as the process of experience self-acquisition. 

It can be asserted that the educational setting in higher education is determined 
by the sphere of interpersonal interaction and social relations, the system of means of 
communication and information that play an educational role, the system of organized 
pedagogical influences and processes. 

The study proves that effective teacher-student interaction cannot be maintained 
if the lecturer/teacher does not realise the reasons of likely conflicts and barriers. 
The most typical causes of teacher-student interaction conflicts are determined by: 
differences in value orientations; intolerance and tactlessness in communication; 
differences in mutual expectations; the level of professionalism of the teacher and 
success (achievements) of students. R. Bagrii (2016) claims that students point to 
injustice, prejudice at exams, subjectivity of assessment of their academic 
achievements, arrogance, contempt for students, incompetence, negligence and 
inefficient teacher organization as the reasons for conflicts with lecturers/teachers. 

The study of scientific publications makes us believe that the focus on social and 
emotional learning approach can add to the improvement of teacher-student interaction 
as it concerns the development of emotional intelligence skills, including self-
awareness, self-management, social awareness, relationship skills, and responsible 
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decision-making (Collaborative for Academic, Social, and Emotional Learning). It has 
been confirmed that an effective social and emotional learning approach is designed to 
improve the quality of classroom interactions, academic development, motivation to 
learn, and teacher-student engagement through empirical practices, classroom 
activities that infuse social-emotional competencies into teacher-student interactions 
(Reicher, 2010) and is integral to quality teaching and learning (Srinivasan, 2019). 
Research in higher education populations demonstrates that social and emotional 
adjustment is associated with positive academic outcomes, including academic 
performance and retention. The recent research data have demonstrated that social and 
emotional competences are critical to higher education students’ development, 
adjustment, and success (Conley, 2015; Elmi, 2020). 

Conclusion. The problem of student-teacher interaction is the one that has been 
thoroughly analysed because of its social and pedagogical significance and direct 
relevance to students’ academic achievements in higher education: 

– the factors that influence its solution cover the lecturer’s/ teacher’s professional 
skills and personal qualities, their proficiency in teaching process design and 
organization, awareness of learning process mechanisms; 

– the pedagogical setting and positive atmosphere contribute to strengthening 
teacher-student interaction in higher education and affect students’ learning effects; 

– teacher–student interaction based on subject-subject relationship promotes 
students’ learning engagement; 

– crucial in teacher-student interaction are mutual respect, cooperation and 
collaboration, mutual support, mutual assistance, recognition of contribution of every 
participant of the educational communication process; 

– the teaching and learning process has to be organized as the process of various 
types of active educational and cognitive activities oriented at knowledge acquisition 
and gaining experience; 

– socio-emotional learning strategies are worth being incorporated in the 
teaching process with the aim of effective teacher-student interaction promotion in 
higher education institutions. 
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